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• 

It is not my intention to cover the field of religious psy-

chology, nor to discuss the problem of religion.· I have limited myself to 

the study and consideration of such matters in psychology and education as 

may be useful for Sunday Sohool teachers and others interested in th 

religious education of the child. · Most of the research work was done at 

the University of Chicago, durinQ the Su r Quarter of 1915, where the 

writer had fine material at his disposal.· The arrangement of the material, 
- . -

revision and changes have 'been made during the first two quarters at 

'eadville. · The bibliography, therefore, will co~tain names of books which 

are to be found either at the ~ivinity School ~ibrary in ~askell Hall, 

U.of c. · or at the Meadville Theological School Library. It has been the 

aim of the writer to make this work coneise , and accurate. Re knows that it 

has many defevts, yet he is willing to place it before the students of 

the subject because he feels certain that every contribution, no matter 
' "" how immature may be a little step forward. 
J 

I have had in the background of my mind my notes and studies 

at the M.T.S. and Professor Hutcheon has given much valuable advice. 

M.F. 

August 1916. · 

Meadvil 1....,, • 
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CHAPTER I. 

LIGIOUS EDUCATION FROM THE PSYCHOLOGICAL POINT OF VIl!J"• 

he importance of the subject. 

interest The Twentieth Century is seein~ a Qreat revival in religion. 
rligion. Men and women are takin~ reli~ion seriously, and the Gospel of 

the Prophet of Nazareth challenges the world. To-day when nations are at 

ch other's throatd; when civilization seems _to be a failure to many an 

the Church - organized Christianity - is charged with indifference an 

it is well for us to take account a little1the methods that toe 

Church has used to make faithful( followers of Christ. Within thi 

tion the world will see a revival of the Master's spirit unprecedented in 

history. Theory was that the Church had failed. The truth was that su 

ioial and formal religion had been found inadequate. We know now that t 

terialistio Philosophy has failed, and we need to oultivate a practical 

idealism which will brin~ abput the Kingdom of God on earth. 

Thousands to-day are seeking a religion that is practical. 

hat will reliQion Qiva us? fhis question is troublin~ the Dious saint 

ho ever took pleasure in saying that," It is better to give than to 

ceive •" Men are not satisfied with a religion of authority, but thev want 

ion of the free spirit. The churches must be instruments to fashio 

the KinQdom of the LivinQ God. The .churches are means to an end , ana. no 

in themselves. This attitude of mind changes the conceptions that 

to the hature of God, Man. the Universe and their relM-

tions io each other. 

ions Recent studies of the ~ - of human nature have -P-.1ven u 
iritua.1 something to work upon • Little as our information i 
• 

ble in a small way to keep clear of misooncevtion 

ble to clarify dark problems. Our philosophy is based on a new P 



Psychology rests on Biology. It is easy to see , therefore , that our t houQh 
I 

t of necessity be modified. There was 

vo1vea about the Questions of reason and revelation . we are 1earn1na no 

ha,t i nt ,el J .ect ual arguments cannot create an tnner spiritual life . This i 

the positions held by those of the so 

of fifty years a~o. Men and women are religious. They need th 

balance that a reli~ion of health~ ,mindedness gives. But th 

ve not been able to satisfy this need. The church 

theolo~ical schools take heroic measures to get student 

is somethinQ wronQ somewhere. While the population of the Unit 

he churches have not kept pace with this growth in popul~ -

tion. Less th~n half of the population of the country aarKen tne doors o 

the churches. Less than 34 % are regular atendants. Of the populatio- -P 

he country 14 % of the people are Catholics and about 24 % Protestanta~ 

t ., 

ninded men and wom~n. It is appal~ng to think that 60 % of the oeo 

is ·~reat country do not coma under the direct influence of the ch 

hat oeople are less religious than formerly. On th 

·cations are that there is a great interest in vita,l telig10 

is a lot of unorganized religion of a hiQh tv~e outside church wall 

t we know that there is power in organization ; there is more err1c1ency 

ffort , so that we aee to oonsider one way of brinfin~ tr 

or>le toeether: we are· to oonsider reli~ious educatio~as a means of 

ing the Dower which is now diffused. from entire loss~ But if stt 

is to be prtfitable we must base our statements on facts and have a fi 

t.ific basi 

office of religion as I understand it is two - fold~ 1.1h 

.,-tical union with God, 8,nd (2) The embodiment~the spirit in human rez,, _ 

t ionsh ips . The Church has emphasised the first and lost sight oft 
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conv .• to tr., he two points clearly berore us bt:-n·•-

ing tha .t t' 

no 01·ganic 

· tinction · ·or th of study and that there i 

"°'t ion. 

11 sorts rl conditions of men in th orld .. . I 

could i s this si ·t th of people ' they woula se 

that there is no such thing as one ty xperience, No on 

t vpa ha.s an i~ht to set it culi before the world ~ti 

cq__ssary to salvation. A 2rea.t deal of laced on the conversion 

xperienoa in our day by certain churches. Great revivals are held. Much 

111oney a.nd labor· sacrificed to save men. What f r·om ? That is the question 

st answen.. · It is paradoxical to me how some can hold that 

the moral man c~.nnot be saved unless ha is religious - or rather has ~iven 

~ssent to some doctrine. What is wanted i s a bet t e rt 1 if e as a result of 

the conversion experience , a.nd yet such people hold that the man who has 

lived in the Christian life in a healthy and normal way cannot be saved . 

Aocordin~ to F. W. Nawman , " God has two families of childr on th· ·th 

the once - born and th -a twice born." The fi1:·st ar ormal and so harmonious -

ly constituted that no second birth is neot.ssary. They n ve the 

ther ' s house so that they need not play the part of prodigal sons. Thos 

who have gone 

No crisis , n 

nurtur oa.uces 

.._.y may return a.nd. the Father will go forth to welcowe them• 

""'rt tearing cli , but st y , continued Christian 

character that is Christian not in 

lif na spirit. The normal children of God b 

e alone but in 

fru i t from the 

1he twice born are like trees whose fruit has bean bitter but by 

,uctcten chan of constitution they . have been forced to b eiven 

ind of fruit. Such plants often revert back to their original ty~e when 

left alone • 

find b 

wust not then n~rruw down religious experience too 

in all churchss. 

type. 



Of course alt of us ha~e our inner conflicts; our Joys anct sorrows; 

riojs of exaltation and depression, but these are moods that oh 

s awav .. If we are trained correctly from the be~innin~; if 

o lo k to and shape ourselies to conform to the hiQhes~ 

thus davelopin~ a unified self it would be an easy matter for us to Qo 
) 

ifficult places in our experiences. But tha loo~y bo 

o has no unified parsonaJ i ty brae.ks down under the straL1. 

Plato calls this the "settin~ in order one's inner life." Or2ani 

ity Ls stable, it cannot be thrown to the winds of passion every ti 

uch winds blow. Such people are dependable and make good citizens. It 

is for this reason·~ the Sunday School or Church School nas to cto so 

orK towards the at a-inment of this unity in a pet·sona1ity subject to 
" .. 

00 

odern psychology revei s a wonderful ' complex or~anism callea man. 

'his man has hot.tes. asµitations. loves. faiths, ideals. This man worshius 

in worship~ing smiles and weeps. Surely he is fearfully ana wo 

ul ly made. But we must develop the possibilities which lie latent in 

oul. Who can tell that the child who asks you for a penny in th 

y n~t be a potential St. Francis or an Emerson ? Must we wait 

ildren drink from the filtby waters of vice.before we sho. 

clear waters that character knows where to find? Must 

irty first ' wash ourselves ol aan a,nd then cal J. oursel vrs ol ean? 

Or are we to keav clean from the moment of birth, aye many Qeoerat1on~ 

ore 01rtn ana oe witnesses before the world that truly man is made i 

image and likeness of God. I believe like many others that 

lop the latent divinity which Jod has placej in all of His chilctr 

wt, Mait for an upheaval of forces. It is for this reason that I 

believe Reli&ious Education to be no~ only important but vitu..-. 



ION OF RELIGIOUS EDUCAPIOu. 

on or man in raliQion was Qiven to man when he stra1Qnten 

is cave , 1 ooked upw a.rd s and tried to read the meaning oft 

• ( Animisin • See any Philosophy of Heligion.) 

tread the will of the gods. , and could. oome i . 
* LUO o~.a.~.a.uo 1.illed the earth , the ai . 

• mo,u .1..LVQ\A. .LU \Auut:11. !. OQL~ a.u1.t "onaer. He Draved .. h 

the halp of tu~ ~V\,A.~ , Q.U\A. C\>.I. OV \IV ff~.I. I.A. V.1. ii. " :u~ J..I. QU 0 t;, ,L • 

To know tne proper -cning to do at the proper ttme was reli 

, ne aavalopea raJi~ious 

i na , in f aot all nati 

ind of civilization had their theoloAioal s:.vs·~ ems. The priest 

the f ir ·st ast rono,ners , the first scientists and they kept firm hola o 

Philpsophy and religion are so involved in each other that it i 

twe n them , or draw a line of d,emarkation. * 

In Spart a the state was ragardej as the oDJeo~ or interest ana. or aevot,1on 

bas ·t served the stats. 'lo th 

religious education was that which made him the best ci-n,zen . 1' ne e na, o 

tion was hardinoo -
In Athens the poets sand praises to the ~ods , and ur~ed men t 

ive ~od - li.1:?.e lives. Socrates , Plato , Aristotle dealt •ith questions of ' 

orals. a nct co u1 a not isolate reli~ion from etnics . 'l'h8 QO 

ground before which the drama of 

L_t was demanded of the Athenian was PRAOPICAL RIGHTEOUS 

It would be wel( ~ for us todau to catch the echo of the or.u o 

f At"nno ** 
* n ........ _ .... . Hist.of Rel .. Menzies . Hist of Rel . 
** ~aa any Roman or Ancient Hist. Lectures on Education. Prof.Spencer.191v. 
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h 

question lihe faith in th oct s. · .f!:ac h act 

religious significance. Sowini, fighting, lightin 0 

10. 

its meaning an 

fira, th 

uties o.£ •citi· nd r:.iatriotism were religious duties. - In the writings 

ot Quin-tili 

t"inct vary 

(35-95 A.D.) nct Plutarch's Lives and also his Morals 

ily that great value was plac on moral educa.l, ion. · Th 

valopment of character and the quickening of the conscience were thaMes 

·hioh the Roman writers loved to deal with. · 

The Hebrew cyild begins his raligious education at the mother's 

breast. Oral teachini, home services and tha reading of the Bible _impress 

the child's mind that religion i livi~g thing and life without it loses 

its lar 0 meaning. I was surprissd at the devotion of some of my Jewish 

friends to the oustoas they had at home. I had the ~leasura of viaiting 

s~ver-al Jewish homes where certain reli~ious customs were always observed. 

The houes and the ideals of the nation ara keyt alive, and these hop 

na ideals are irnbedded in the Religion of the Heoraws 

It is a wel i known fact that, aftar the Exils ther9 was a literary 

vival which develo~ed that class of interpreters known as the scribes 

he soriba was the educator, and the expounder of the Law. The synagogue 

was t n oter of learninJ, and learning was mostly confined to the O.T. 

~nd the Traditions - the Talmud. The synogogue teaching , ou rather the 

darvica conaistad of,-

1. · Reading passages from the Old Taatament calliin~ 

~ation of the people of Yahweh,( Jehova~) an 

2~ ReadinJ of the Law and the Pro~hats. 

-,, • p 

4"' Beneclict ion,. 

he attantion of th 

his word 

Joseohus * boasts that the Jewish youths have woncterful verbal mor~ 

* Jo ,ser:,hus Cont r a A p ion, 1 : 12 , 11 : 18- 25 • 
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iQ iOh• 

re Li~ i o. 

in the Law. Be ill 

l i, not on 

TICAL SCHOOLS OF EARLY CHRISTIANI~~. 

1 

ivi lon 

at or it• Ee 1 i 

t fir st it was oustomary to get the cateohumens a,nd i ns'l, r uct t 

ostolio work~ or to prepare them for the ~riesthood. Th 

ls of this type was located at Alexandria.,. Jero 

" lt OT• h, ~h 0 ~~~niule and interpreter of Peter, wrote a short Gospel at th 

or ttome. emoodving what he had heard Peter tell. 

his • he aoProved it and oublished it to the churoh-

~o oe reaa oy nis authority ........ So, taking the Gospel wflich h 

himself composed, he went into Egypt; and f 1 ~· -t oreachine. Christ a1t Al 

h so admirable in doctrine and 

livinJ. that he constrained all aollowers of Chri~v \IV U.LO OL'>.0,Ult:'.1.0***•*#* 

in the eightt year of Nero, (Nero's date is 54 A.D.this must 

.D.) and was buried in Alexandria~ Ammianus succeed.inJ him. 

this is tradition fur not is immaterial here. because the Go 

istles of Paul were read in the ohurches ana tnese or co 

ource s of inst:ruction. In this comment Jerome i s f o 11 ow i n El use b i ,., "' *"' 
bishop of Caesarea. It may be of value to auot e him~ " And John th 

Presbyter also saij this, Mark being the interoreter of Peter. wh 

he recorded, he wrote with great accuracy, but not, however. int 

ich it was spoken, or done by our Lord. for he neither b 

Ol lOWeCl our Lv.i v . .• 1r"" •• ., •· .,, 

J Li 0 io n. Ch.VIII. 

** i zj'l,..c tical History. III.37• 



Newman wr i tes 1" The Alexandrian ma,y be called the Missi 

ncr Polemical Church of Antiquity******~Its cateohetica l 

( it is said ij bv the IDvanJelist himself . was a ~attern to the church 

itd diligent and systematic preparation of candidates fo~ bayti~ 

i le other institutions were added of a controversial ch~L~uuoL•~•~~•• 

his of course shows that the teachin~ was in Christian Doctrine an 

h philosovhy as would be of helr., in controversial mat ers. Atnen 

coraea as conauc~1ng a catonetical scho 

n ov n1s aerenoe or the Christians ~ st i 11 ext ant. addressed t 

1 i us , 161 A. D. Followed by Commodus 189 A. O. ) 

Others who taudht at this scho l 

140 ( ?) - 202 A. D. 

17 f5 A. D.( ? ) 

ia 160 - 215 A. D. ** 
There are two reasons for the establish@ent of the Alexandrian Sch 

• Elementary Christian ffijuoation • 

polo~etics. We know the work of AthenM-

ureli 

her entitled , " The Resurreetion of the Dead. " *** This st 

History and e1ucational work is rather in darkness. But 

t we can Jerome speaks of the conversation of Clement a,n 

inks that it was due to the teaching od Pantaeaus~ **:4c* Clement 

in Alexandria about thirteen years. Jerome also tells us that 

Ori~en was a ~uuil of Clement. (** ** Ch.LIV* ) It will be remembered that 

** Ch 
*** **** 

h 

he same school appointed by Demetrius . Bishot:-' 

urth C 
istie~M . T. S. 191Jc 

Git 
n • vh 

D llof R. H 
Ch.XXI .. 
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* 
* 

1 _). 

i nl v b ....,1. t n 

ic heresies na3 a1reaay oroKen 

to the candidates~ The church 

ions. * St. C yr il w r it e s , " Ir tnou nav 

flesh , admonish him of this vow ; if th 

is in~ ( reli~ious education) put h" 

is guard lest, he receive the false one as t,..,,n "* 
('I h rp ii1 re UTT l/. c.1 11 • 

to the Canon (XIV of the Council of Ni 

inal Newman in his book, " Ari.ans etc ' 

th 

1 
I 

,e,1eLoL , or men- in - Christ who have taken upon th 

cons1aerat1on oy taKin~ vows and receivin~ th 

h ...., 

A pr 1eTT,; "n,... r. o-sr1.; "'d • 

inJ over a oeriod from two to three 

• 
( . 

Yo'-''-'trl" vovres , 
·r e d /-A" e t/ d c..., 

• 

l 

t 

00 

• l. 
* 

veaI·s. Th 

i • 

t 

h 

0 iou:s. -



bi 

i 

h 

* 

** D 

i 

i 

to a virtuous " 

.. 
i 

C 

• 
n 

* 

i 

p 

s 

• 

* "' rn he i n 8 t r u o t or be i n g p r ac t i ca 1 , not 

1, not tot 

not to an intellectual life." It will be seen that 

in his ideas. We have said several times, th 

... - . 

Clement had a ~limpse of the psych 

It is the same Word, who now by exh 

ini 

t 0 

i 

L 

1 n 

t 

1 

t 

i h 

1 t 

n 

T 
• l. * 

n h • c h.L .,; 



In 7 
t t 

t 

n 

hen 

u ,. 
Charl 

• 
t 0 

t 

Alfred th~ ~n° 0 + 

C 0 

t 

h 

t i 

h 

c. t:!n. t:! nrl ArJ t. n~ t. n·rone. ne SB!lt 

t,!;)~n.hA:r>~ a.nd esta,blish~rt m .I"\ n J:1. t. Ar i e s ... Her-e th 

ics. fJlhA f-lA,-.mA.n and French 
,. 

0 -
·holars went about +. P. ;:i. h i n .5 - some or t,he great reli -

into being at this time , . among the most important on 

h o c:. +. h~ " Hrnt. hArs or tne Common Life " and the " B e .~ h a,r d s " ... ** . 

ote many reli ,:1ious fJB,mphlet 

in bringing Uf' men and womAn nf ahristian charact~1 ... 

her in 1? 4 :pr e fJ a r· ea his first catechism. *** 
vier ( 150 6- 1552) a disciple of Ignatius Lo 

Society of Jesus ( J ,-,. ""Ii~+ 0 '~ ; Q. t·n-•A:1 it. i:d with this st 

hildren until 

t rr . " He vut hi~ t hAorv intn r,'rQ~+.i~A bv ;,oin~ about Indi 

ng the Hindus to send their children to school .. Th 

ress on e::iucation of the reli~10 

ilti;')An ~.re ta ken to and from t 

t the di i:d . A MH;>, :is no obstacle to r,rouer at endance. We often fai 

t- 1- - -- -. 
__ ,,,.,.,.,,.,,.Vl,-lf'\i r,. .p rho i:. t. +. A n .i ~-n n A in some of Our· L,1ioerc1aJ. vUULvllvCI; 



bish 

·hil,;:~ of 

banded his 

ft~ 

Zwi 

B ( 1542- 1621) 

n Chu:rch. 

V R Li Cou noo 

·ts into o1as ~es .. · Wesl 

uaatin~ Dlan. -
in 1524 &ublishe~ 1i ·ttle book 

ch 

nowl- ·2 

,,: 
• 

chatschism for th 

to chi n 

Lhis to be the ori~en 

t it 1 e d .. " Hoe t o ill d u c a 1- - · 

Lne Young 1n na Christian Disciplin ff 

In the Neth the" Brethern of the Common Lif-" ver Jiwher.~ 

n . .i,va i 

Dort 

In 1773 
chur·ch on Sun --

n nis may ' 

know it liod<1..,·• 

"· 1 

id to h 

vd ucat ion al n 15 he Council of 

tion oornpulso * 

t of ,un held classes in hi 

t b v church 5 s a1 1 Bohemi 

been t n of the Sund~y School 

In 176 i ss Hannah H of High Wycombe gath ber of 

nil n about u 

John F.Oberlin 

nn tauJht the Bible to 

-..=tor-school 

to sin~ hvmns and to study the Biblo. 

in 1767 :1 his schol3 _.r;:; 

In 1811 in London the National Society was founded. Its p urpos, 

to ancourage saoular and religious education. The Establi~hed Churdh 

had oharJe of the reli~ious education.These schools until 1833 wer 

·upported by voluntary contributions, but in that year the government 

t OO i{ t h·sm ov 0~· 

N SUNDAY SCHOOLS. 
In American History ra1· 

Colonists came hare driven bv th 

bafore schools were establia 

..... 

ion p1ay n important part. Th rly 

religious impul 

to train ministers of 

na it was not ion 

liJion. 

* Rufus Jone, Study of Mystic Reli~iono* 



• 
he Colonists of Massaohusseits Bay oame in 1630 , and were the first 

to make pro e ision for reli~ious eduoation. Harvard Colle~e was establi 

• The Order of the General uourt o 

11 masters of families do 1 once a week at 1 

ir ohildren and servants in irounds and principles of rekigi 

if unable to do so mus h, then . at the leasL to learn some short 

orthodox cateohism , without book . that thev mav be able to answer th 

ions that shal 1 be propounded to them out 

nts't or masters . or any of the selectmen , when they · shall h 0
• 

·ia,l of what thev have learned of this kind .• " * 

from this extract that the heads of fa1lil ies an 

ible for the religios education and training of tho 

ir oare. Of course it was orude and narrow , but they were doi 

best. The Puritans gathered the children int 

nee a weeK ana tauAht them the Bible and a catechism. As ,early 

80 the Pildrim Church at Plymouth passed the following resolution 

"mh~t the deacons be reques~ed to assist the minister in teachi 

the intermission of the Sabbath. "** 

ha.nnin2 said in 1833 . " IDike a .. 11 schools , the Sunday Schoo 

its influence to the teachers •• ~.the most ~ifted of th 

orthier f i e 1 d of 1 ab or ••• ·" Dr • fl • E • Ch 

nd ne Knew tne va1ue of the S. S. in teaching a religion that was worth 

the name. The first Unitarian S. S. was formed in 1824~* ** The u. s. s. s. 
1sed in Boston April . 18 .1 827. Mention of this is made beoau 

the Unitarians were amon~ the first to have such a sooiet 3 • 

tof IDd.Vgl.XV.p. ,-
~• :ill. l~b9 ,. 

_ on 1n t e Cong.Quart.Vol.VI 

*** H. G. S~aulding . Sixty Years of the I . S. S. S. 188 . 
lt any Colonial Hist ,o~ ;y. 
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CHAPTER I I. 

blem stated.. Religion and eduoation defined. 1,s there suoh 

i~ious Eduoatioa "? Religious education does not mean sectarian ... 

t ion. The question of method. Psjohologp and individual investi 

t ion. The " B i s t or i o a l Ne t hod • " T he t w o met hod s o on s i a ere a • ,, '1' n e 1:' s .u o " -

ioal Fallaou." Autobio~rar,hv and its i.nadeauao.u. Sources. l.Bio10.Qy • 

• nut hrop o1ogy • 3. Sociology. · 4. The History of Reli~ions. 

******* 
The title of our Thesis assumes that there is such a thi 

reli~ion and that reli~ion may be tauJht. We assume that the youn~ scienc 

or ~sychology can give us valuable hints as to how the educational pro-

' is to oe oon~~v~~u. 

There are many quest ions whioh must be answered •· What L 

ligton Is there such a thing as a reltitous inst tnot? Is religio 

1 a,te development in the history of man, or i~ reli~ion the product of 

Can we know religious truths? Must we have a special 

ion? There are those who s~eak of reztitous possibilitu , an 

the eduoatton of the religious inst i nots . Others claim that there mu 

reo irth - oonuers ion. that conversion is due to external agenoi~Q . 

ve been told that man is inherently inoapable of passinQ mo 

nnot , because of his very natur-e. appreciate reli~i 

truths or values. We must of course consider the matter of eduoat ton , 

oational methods . There are ~reat differences of opinion amon 

ore , so that we must be careful to pres~nt all siae ,s an 

ouv pown conolusion~. 

ieal claims of etvmolo connect ith th 

cat, i * in oere , to l out , n lso the Latin wo 
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re whose meaning is to nourish. Whatever the derivation th 

' 
1,~ ~atent powers which are to be brought out and developed. and 

' 
~he imparting to the subject to be educated the expertenoe of tne raco. 

The methods used must consider the matter of tuidanoe to brinQ out t 

owers, ana instruction whioh is the imparting of knowl~Y~o• 

ucation in a general sense is the development of the whole man. Th 

t hod ts by aotton and reaotlon - the action of the social, political 

na , of course, the natural environment and the reaction of the individual. 

owe mean bY religion? 

lieion. 
This question may be answered in two 

1.~ The systematic way. Here we investigate our thoughtQ, 

ct ions, and feelings and then find out the factors we consider 

religious. This is the way of Psychology. 

.- The Historical way. In the Historical way or method not only th 

factors we have desi4nated as reli~ious are taken, but also thos 

ther peoples at different times have considered reliQioug. 

inquire into the religions of the world, ~et common factor• and after 

is call the produot religion. But we oannot go on here unl 

ith a definition. Let us have in mind that all definitions ar 

tentative. · We must enlarge on our definition aa wa pro~roo .. 

Let us take a simple definition. "Religion is the belief in 

. na the worship of higher powers." This ·seems very simple • but i 

involves a developed mind which is able to differentiate a subjeotiv 

orld from an objective one. : It seems that there is already drvelo~ed 

nse of awe, a,nd a. mo.od of submission to the hi~her powers - tne unseen 

the unknown. But this does not ffi~~ the modern mind. · ReliQio 

re complea • · It not only has to do with man and his relations tot 
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hi2her powers, but also theories ooneerning ethtos 1 the universe 1 frllR-

om ana immortality. We must then f a.H back on our ·own-experienc 

def in it ion w hi oh w o u 1 d meet my. p e o u 1 i ar nae d • ·• : Who can t e 11 me what my 

reli2ion is or ou~ht to be? But we must remember that ruan is not an 

isolated bein2 , but a member of society. Outside of society he lqses 

his meaninQ as a human factor, so that we must in our consideration o 

li&ion have in mind the social implications. 

A very important question must be asked. What does a man Qet 

out of his religion? Does he put anything into the worl d worth whilv, 

because he is a religious person? Religion has practical walue, and th 

needs of all are not the same. The Australian Bushman has no riddle of 

the universe to sol~e. His religion is utilitarian. - What can I get? 

What must I give in return? These are the questions that trouble hi:m. 

rake the other extreme - Christianity and we rise to the realm of met~-

physics • . How, then, are we to get a valid definition? It cannot be donv, . 
that as we go forward with our Oaper we shall have larger definitions 

of religion • . 

( In the Appendix I shall give many definitions of education and religion 

o that the student y compare and choose one which answe1 is purpose.) 

he sirgnificanoe of re•lifion ts not in its ori~ ,-in, but in the hithest 

uelopment it has attained. That it i d lopment cannot be denied 

by tho who know anything of the history of reliQion. 

RELIGIOUS EDUCATION filANS, THEN, EDUCATION INTO THE KIND OF RELIGION 

LIEVE IN. There is nothin bsolute and our field and its treat-

ment is relative. This is an individual matter. But it involves an 

ttitude of mind towardQ, 

1. The social life of which the individual is a unit, and 

2. The question of what is best - the ultimate good. 

No one c~n lay down a body of principles which would apply to all cases, 
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u~ oy s~uuying man as he is , we can understand him better an 

or action sUited to the elevation of his nature and the realib 

ion of the divinity within. We shall of oours• find UNITY , but it 

i ty in JillL'fIPLlOl'fY . 

ow can we study man? 

In askin~ ourselves the auestion as to the meanin~ of reli~ion 

tioned two methods of anrivinQ at a, definition. So in order to 

t consider him not simply as an animal in the Biological 

heme. but as a PSYCHIC BEING adding to the world-values and attain1n 

ion. Man is a co-worker with God in the attaininQ or a.n 

fillment of 8a P 

n as a psyc~ic being, and psycholo~y must helD US.t Rut 

ereaent1als of Psychology? How does it get its information. 

Ps voholo~v has two methods of ascertaining facts pertaining to th 

chic personalit_ . 

* Historice !l study of religious peenomen=, 

Individual investi~ation. 

q~th the first method there is danger of falling into errors of int 

n, because much time may have passed and accurate data mav not 

1 e, and with the second method what is known as the psuano -

lo ~ tcal fallaou mav influence the results. Let_ me explain. The conversion 

or Paul is historical but there are conflicting accounts of 

is exverience. ( Compare Acts IX 3. XXVI 13. XXII 9; a,l so Gal. I. 15. ) 

No critical student can take the story in Acts as sober histo~y, yet 

ing must have happened. We know that an experience of Paul 

but it would be int e 11 e ct u a, llrv un c r it i c eJ to a,ccer..1t 

he storv as literal fact as it is i nt e l~e o t u a 11 y d. i s honest t o re j e ct t h 

iven to us for consideration. 



is illustrates the prob 

Hth th 

nt out, 

rtai 

the indivi 

tl critic has to face.* 

lties meet th 

to state th 
,nt ing ~ne Ques~1ons Otten reaa - ~s into 

.. 

,t igato (; 

t 

iv t at then ther thin too 

to bout. nc o exa .. ct 

otive t 

11 vou that, 

lp , but ·th~ oh.iectiv 

. l 0 011Y. 

it is of no interest to him. So I n 

n 

fu 

h 

I do not ch 

uch ,lue to sue idenc I itic 

to .o 

. ntifin thod ha:,;: 

n hen know that rsons 

sel t:.v~e - u. ·th litt critical -racult1 

ho ost of th cal ·"'re t 

Then n 11 ower or suggestion. Fo~ let us tax 

i.cal quest,1on -

Q. - Did you. hav culi feel i,.,$ , han 0 ttitu towards 

life? 

Of course t,he person is influenced by such a mocte or approacu. 

mhn °ense of sanotitu and privacy is violated , ond the thtngd absolvtez, 

ial ltJaU not be revealed to us . If t b ,s se are not tol 1, how can 

tand our subject? ** 

. 'fhe Reli:e,ious Experience of St .. PauLCh. ·III . 
In Acts there are three distinct narratives differing not 
but also in essential cha .nwteristics. In IX 3, and XXVI 1~ ., ' we h&.ve about 

In Galat.I.15 Paul P.iV~:-,; 
tha Acts st~or-y~ 

Epistled of Paul , a.nd t 
is willin1H 

1ust also consult bio~raDhies and autobio~raDh" 

• 
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( Dr!: S or t Un.i versit,_y o hioago l interestinA little 

0 this point* A you t in an 

ted to b teacher .. H )Swer t she loved 

to be with children. While tha truth Qt she had broken h 

nt and wanted somethin~ to do.) -
other method would be to stud~ he child itsel This i very 

"ffic~lt thing to carry ou~~ It is c the Objective Nethod .( S 

of Child Deve1o ,ent.) This metho Kin 

On u h th of cancer o~ pecul:i.e .rit ie 

* 

ut to st,;udy 

t, i) nt iu 

w y t ,he science of t deal of work h 

been his fi llay s or their investi~ 

i ve in t Unity of n ~na are aot 

of the old Faculty Psychology which b that we hav 

t faculties and that th ind is not unity . but made u~ of 

0 corupa1·t 

then. th 

ch one with it n ·ticular nat 

for all t can riel -

_ IB1r HOD oF S'r UDY. 

I. The Autobiogr 

1.i: We f!}USt 

conditions in which I 

(H) Moral 

( b) 

* 

not b ct v.. cannot sett.I 

ch other .. Each step 

. ic~ _l Method 

the previau nvironment. Wha,t 

s Dorn? 

(d) fficonomic_ 

Child Stud.Y* 
t ur 

in the Child and in 
ura and N~rture~ o Rao 

st 

th 

" 



ill be seen that thus we are able to ~et a mechanical outl · 

r* t'ie must have const 

t be willing to reveal himself to hi 

be ne fit of science and humanity. This would be doing a great 

ice for Truth. 

J. I• •rhe Elxperimenta,l Met UV\.\• 

here is alwavs dan~er of too much theorising. It ma,y t>e an 

ivuo-. -

complex reactions , as we do 1n re11gi 

If we were to conside~ such simple reactions as int e1·est 

uD work wou1a De simplified , but when we a.re in tne rea1rn o -
ORALS it is not so simr>l 

Ht1 R 0 0 OUR DATA? 

iolo2y. 

~ft l •0 t oUlts of bi C .c--·oc c t 

* 

i 

p 1 

co 

IS u H 

0 0 

t inct 

y 

"' 

• 

f 

i 

in 

f 1.-the o i 

t consi 

f stat 

tioni 

OUR I 

vONSCIOUSNESS DOES. 

hich 

en o 0 lif 

·t . . ti 

C h l'l 

0 onsc i 0 

tempt t 0 h n 

IS NOT PRIMARIL HAT CONSCIOUSNES 
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Hu s '-'RQl\1mn t. tic iou 

r ch Sel - Consc:.· usn\;10 net th 0 tha. .t ·o 

f· no .. !!:very stage in tu, or t .. 

y C Psj 1 chol-~ l".11 cierice whic lescribos e-=-

_._ O l.h:,• 

t:iOCIOLOGY. 

'l1h y of nis in their relations · mu help u , lso. 

• HISTORY OF RELIGIONS has al bee oucned upon 
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CHAPTER III. 

icism of sertain tbeories of relitlior ' education ana person 

the body. Mind a.s matte!',. The energic rel 

L .._,,,a.., ho- vh u8 ica l or~an i8Tll 
,, The Uni • U..1!c.l:tl.l. 0.1 C ,a_, ;!, 

he unity of education. Moral and reli~ious education. Wh 

between the two? The function 

Theories of educational metnoa~ 1. The Preparation Theory. 21. Th 

Theory. 3. That the basal of the Culture m~ocn ~neory ll::3 wroug ~u; 

iolo~ical view u~on whioh it Bests is misunderstood~ The woi·t h o 

• ~~ovY~~ion of hereditv~ environment ~ a.nd personal i tH 

P h:vsicaL social ' and. r a,c i al heredity. The place of instinub~ , 

ions and at·t i 

OF CERTAIN THEORIES OF RELIGION~ EDUCATION AND PffiRSONALITi. 

human personality is manifest 1 n a p s ycno - p nys 1ca1 oL ~o..u.1. o,u. 

Personality is not a psychic somethin~ which makes use of the b 

ne1 t ne1 goes the physical body attach itself to a spirit or mi nct. Let 

briefly outline the several theories as to the nature of the mina an 

its relation to tu~ vv~ 1 • 

ind considered as a tenant of the body and not having any other 

The bodv here is o~posed to the spirit. The spirit must ri 

out of its bondage i o dominate the flesh. This view we find in earl 

ist iani ty . and in many sects today. Asceticism is a natural result 

is theory* The body is ,tortured and abused for the benefit of th 

1. sr,irit . or mind .. , or vice versa.· Rousseau is a ~ood illustration 

hat a weak bodv enfeebles the min 



• "ti.nd as Mat v oL • 

his theory had its roots in tha early developement of physiolot;.r•. 

held that mind aould be seen .L QU.l.lVQU. UV JUQl,UUQ.L V.L 1110,VO.L .LQ.L UOl ,J llO ,. 

• 

b 

It 

o was upne1a by citing oases where there was neural l 

• fflind was a phenomenon of matter sinoe any physical 

the action of mind altogether or destroyed it 'S ef f iOiom-'.H 

h n C lation o i n 0 • * 

This theo r t bo i st in nt it i 

OU to her t 0 influence t 

ivitv oft r. very 

i 

ativiti 

hosis i co i n 0 

is very important that wa understand these outlines as it woul 

im~oaaible to ~o ahead unless our point of view was evident. 

treat our subject in his biological background, and also hava in mi 

orv. To illustrate. Take the question pf play. u.·ner 

nv wno hold that morality may be tau~ht in play. Of course it can. 

• 

nnot have one moral self in the church, another in the business worl~, 

till another in reli~ion. No. The moral nature is a unity as li 

rsona11t1es are unities. The plau of morals and reli~ion 1.8 

uiaenoe eueruwnsre beoause of the faot of our assooiation. The st 

* Lotze . Microcosmuo • • 
Darwin : Descant of Man. 
Romainas : Mental IDvolution in Man. 
W,,. 1 l ... ,,. ,... • n .. °Vl'I».; Y\; ~w • • 

Destiny of Man . etc. · 
Human and Animal Psychology. · 

James • The Will to Relieve. ( see Reflex Action ) . 



s. 
f national history is the study of provincial prejudices •· And t 

y or preJud1sa is the study of individual interests. · This is all 

1thin our field as we are to deal with man as a oersonalitv which 

itself best in religion. · Someone has said tha .t. " Education i 

iohment of so_oial experienoe. ·" And wa may ad li that tne worK o 

i~ion is to Qive to the world the ricn treasures or exper1enoo.., 

the action and the interaotion of individuals and social val uQ-=>• 

These oannot be se~arated: but form our social li .... ll;J. 

Ut someone wil 1 say that what we have is not reliQioud education, but 

oral education. What is moral eduoation? 

his is a most diffioult question, yet we hold that when we teach th 

lation of one man to another we are teaching morals and religion. It 

is wron2 and a psyohological fallacy to think that there is any such 

hin~ as morals di•oroed from reli~ion. Morality after all is a realisation 

of a hi2h•r purpose in life, and not simply satislyinQ the sei1-µr~serva~ 

tivs instincts and appetites .• · We oannoli oultivate mor.a.li alone , but 

orality enters into the whole process of spiritual development. 

Let us examine tha matter further. 

11 educatio~ i~ moral, since the aia of education .is to fitran to 

is fllaoe in the sooial group. · Morality has to do with evarythina that 

onoerns our aooial relationshiY•• 

Let ua ••~ in aimple statementa what we underatand by moral eauc~-

ion. 1. It ia not the eduoation of a faoulty known as the moral fa.cult,. 

It is the dtrsotton of inherent powers in ohannels whioh may be utilia 

by aooi•tY for ita hiQhest ~oo~ • 

• • oral •dl.loat ion oannot be aeparated from rel igiou.a eduoat ion . · Morality 

y be def1nea as applte~ relttton . Let us cal 1 it praottco.l reli~ion as 

differentiated from theoretical reltfion . 



• 
3. Moral eduoation must beQin in infancy and be continued throuQhout 

if e • It involves cleanliness ·of mind and body, which is lBarnej fro 

of parents and associat~o• 

• The child must .respect his parents. · The parents ou~ht to live so 

t the ohild may consider them as th embodiments of the moral law. In 

his and only in this way can a child begin his life ariQht. 

Let us see now why we cannot draw any sharp line between the 

oral e.nd the religious virtues. · Consider, for example, the virtue of 

uthfulness. 

Truth t tell in~ is a comf,lex virtue. · Many motives lie bac•· 

or it., and of oourse they have. different moral siRnif icar1ce • · Men and 

omen as well as children tell lies. Is there any such thing as an 

xcuseaoie lie? In our study of instincts we shall ~ive more time to 

he quest ion , but here we may make some simple class if ica ,t iono. 

1. The imaQinstive liQ. 

This is due to the fact that sensations due to the objectiv 

ld and sensations due to the mental ( subjective ) world a.re not 

i s t t ng, u i s he d • There is no diiferentiating power, and so both classes of 

nsation are re~arded by the child as objectively real. He is ~ivin 

normal expression in the most normal way to that which to him is trug. 

2. Falshood is due for the most ~art to three motives,-

( a ) Sa 1 f - pro t e ct ion. ( b ) Person a 1 g a i n. · ( o ) Undue f ear· of au t ho r it y • 

Plainly all these elements may enter into the reli~ious life. Who ce_n 

the line in these matters and say where moral education enas .. an 

re11Qious education beQins? Is it not true that many ~ers 

st a nct b v re 1 i g i o u. s educ at i on s e o t a r i an e duo at i o n It is for this r 

son tnat very few Sunday Schools make use of the life of sa,i nt s other 

than the Christian, and the Bible alone is used as ·~ivin~ us the will 



o. 
or l'.ioa, as tnougn ~oa MUST express himself throuQh one oeopl 

.. on 

- changes into religion the moment we say that there i 

ighteousness and that unrighteousness is not the normal thin~. 

You cannot force theories of morals on the child. They will crush hi 

i~ht him prematurely. The child cannot form moral judgn1ents , OU 

ild tbe ubi-l=d ca ,n understand that there is i.n all loving Fatner 

ho carei for him as he cares for the flowers in the fields , the fowl 

, v~v fishes in the sea. EXTEND THE BOUNDS OF YOUR SYMPATHY 

ND YOU HAVE RELIGION. WHEN YOU TAKE YOUR FELLOW MWN TO YOUR HEART AND DO 

YOU ARE MORAL AND AN ETHICAL BEING. ENLARGE THE CIRCLE AND ENFOLD 

IVERSE AND YOU BECOME CONSCIOUS THAT YOU ARE ONE WITH IHJ.:J 1.·n.1.ul!Jn , . . 

HAT IS RELIGION. 

OU$ .l!iClUCat,ivu• 

oucnea. upon wnat some have designa ,tad as moral educ at io,,,. 

Let us no·• consider some of the es ·sent ial s of rel i€ iv,,,,.~ ..,"" .... ..,~., .,..,,, . 

eli~ion is oart ~of life. If it is life , it must take its place amon 

the manifestations of livin~ men. ReliQious education is part of the ~r :eat 

ca~1ona1 problem. We cannot take a part of ourselves to the S. S. 8;0 

hat part developed separately as a religious part • But tnere ar 

ome distinctions which mqst be recognioQu* 

or purposes of convenience let me put in some short sentenc 

I consider to be important i n so ca_ 11 e d re U . i o educ at ion. 
/\ 

he function of religion is to unify and establisb the hi~hest racial 

ideals and to 0roject life into INFINITY so as to feel the P 

~nd imolied in nature and in man. 
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• It involves the SUf>pression of the self in the service of man and 

the conception of a bond of union among all the children of th 

Fat her. Man consecrates himself to the best and highest ideals and at-

tempts to attain theTu in the s~irit of unselfish devotion. 
-, The teacher of reli~ion b~co~es an inspirer and an inspiration rather • 

than simply one who imparts more ot less useful historic~l information. · 

• Reli~ion instead of being regarded as an abn~rmal state or the result 

of an abnormal state will be seen to be nor~al and very human indeed. 

IT WILL Bffi SIMPLY THE EFFORT.OF THE SOUL TO REALISE ITSELF • 

5. 
.form 

liQious educatio~we must not mean the training of boys and ~irl 

l .v sect e,r i aJ n p ur pose .s • That education which results in merel1 

arrow ctarianism is not really religious at all. Religious education 

,ust o up infinite possibilities before the soul. · In religious eauc~r 

tion w ust not h narro tandards of trut 

ticular theory o lve .s to th tudy of an 

thine.s hav 0 religious v'flue. The old id 

nor 111ust 

of u 

limit our-

11 natur~l 

mat u.ral st 

b liminated. It is only thus th religion can hav founda.tion broaa 

lS HU ity it-self a_.n-' limit s as God whom it endeavors to ress 

nct int er-i:;:tet. 

Having th nature of religious and moral educ~-

tion ound that thr two cannot be treat-~ t but ar~ 

11 y o n e , * B. n d t t onality i unity , let u some or the 

ucatio11al thaori 

foll owi 

t.tL. now bein .:.noea , est,ecia.llv the two 

tadd: Psychology of Conduct._ Ch. ·XXIV.1912. · N. Y. 
~euba : A Psychological Study of Religiob. Part III. Ch.X. 
Ladd : Philosophy of Religion. Vol. L,Ch.XIX.1905., · N. Y. 
PE'.1 mer : The ~7 ield of Ethics. Ch. IV. , .i;oston 
Paulsen : A s;stem of Ethics .(Thiily trans.Bk~II.Ch.VIII • . 1900. N. Y. 
Ka,D't : Critique of PraoticaJ Reason. Bk. II. · Ch. II. London.1889. ( 4.bbott) 



u10 Cultu .re llif.>Och Theory • )f: ( BaseJ on the recavitulation theory.) • 

• The Preparation ·Theory.* 

n tne r1rst tneory it is assumed that the child ~asses through 

he social chan~_es that humanity has under~one • This ~ssumption i 

- t the hu~an embryo passes throu~h certai 

it is sornet imes put """' or as ' the ebryo climbs its own ~eaeolo~i e al 
t-- - -

tree. It means that the Lsvcholo~v of the child is the psychol~gv o 

the savage • The ar~uments Qiven 

•. mt.1;.U.L.L',J0VQ.tion of cruelt.Y. 

b. The migratory instinct. Truancy , running away from home et~. 

If this is true we must have a svstem of education that will modify th 

nature, . bUt l ao not believe that the theory is true. When on 

unaertaKes to stuav tne theory critically several difficulties present 

Ives. 
0 

• J. J.11;, VO,O O,.&. Lv.oa. is wron~. The biJo~ical view is misunderstood* 

• Sex develo~ment which we are to consider under adolescence ana eon -

version come late in the life of the childa , and in the life of the ch· 

our social - -
hich are not suppressed in the life of the savage. It would b 

fit this psvchic fact in with the funetioninQ of tha b 

The child ' s cruelty we may say is due to his laok of social experic:iuvv• 

He ma v be cur i o us rat her t n a, n 

* 0 olton : Principles of Religious Eduoation. 
f Religious illducation 

t ion. 
Hall : Adolescence. ( Also any of Hall ' s commentators. ) 



• 
he onlv similiaGity that I can see between the child an'.:l th 

is that both ha .. 11e a narrow social 

• \J J. i- l. l::J V . U 110t repeat many of the thin~s that our savaJe ancestors di 

nct it is easy to sea that our environment is different.· Let us not 

forJet that the or~anism is not the only fa .otor in the pr ob 1 em * Li 

otion of the environment upon its orQanism. Ou 

0 not live in savafe e nu i ronme nt s , therefore , our probleiii i 

i(f erent 0 

rn 'h ,•-:-. D ..,,, "' , .. .,, ,,,.. "' + i -
Takin~ Soenoer ' s definition ," ffiducation is a praparation fo 

iving" , many theorists narrow down unduly 

ter. This definition is very inadequate as it ci0es not 

to human personality . The fundamental meaning of life can b 

in the duty of today , the memory of yesterday , and the possibility 
ca.. 

f tomor r ow-. Our definition of education wust make it continuous , 
A 

nin2 s~ream * It must ~ather the §ood thin~s of tha past 

us u~- ornent, do th 0 or today an ve the 

for ·t omorro". 

If 1 if e is a preparation for a future life , the oresant is o 

value bacapse of the future. This fallacy has played havic in religion 

because it is basad on a false psychology and lacks a true perspactivg. 

To dav is the tomorrow of yesterday , and tomorrow will be a todo.~. 

in Eternity now. The future of the past is in the present. Why 

then , always lo k into the future sinca there is work to be a.on,;, uv"• 

muTURill LIFill SON T .. ORTHFUL LIFE OF TODAY. How long is child -

0 onsia 0
- i;:; i. to to y for t, he .f 

~n? 'l voy~:, f life b n with c ion and it is ti to give u 
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ion that the world is a. pier ' and to realise that we ou 

ortal coil and sail awa:v. The Preparation theory 

01ves a set ana aerinite theolo~y, and a system of Salvation. Thi 

he world is ~iving up and the idea of irowth is taking its plQ.Vl;i .• 

Is there a peculiar reli~ious type which is to oe sec 

y prepara ·t ion ? It is to be assumed that those who are doing the preparin 

ow exact LU tne tupe aesired. This is again ,st t ha spirit of the times 

because we are livind in an ever changing world, and an ever evolvi 

OClal 1 po11t1ca1 ana re1i~ious environment. It is not scientific to 

ssuma that the organ~sm can be prepared to iiue a defin#t 

• i.u.1.0 11 UQV.1 :J WO,J u~vc been basad on an older biolosJ, 

ividua.l as hardanad in a process slow but C 

1 0 day we believe that the organism meets the coniitions as t 

na aaat.its itself by mojification or supprassio~ of in~t i nets whi 

in op~osition and ultimately destroy the individual. Pr Of •·st a r b UC lr * 

cifies the following ohanges in o~r view of the world whicn mu. 

cons 10.e1·so. in our religious and educational probleD1s. 

rowth conception which shows us a dynamic and not a,n static 

ii verse. We have a, b ecomimi universs and a constant revelation. It 

u2ht to be obvious that the moment we believe that revelation is pro-

ive and not fi~ished, ou.r fact ors in the preparation or tne perso, 1 -

i'ty must change with the advaQce of =~-"~v~ 6 v, . 
ience. The History of Religions;:;shows us that re11g1on .s gro"* 

• wv, th of childhood and the worth of 

Herder and John Fiske have shown the place of the child in the tyranno 

olo~ical creids Qiva us a very pessimistic account 

* C'I ·'- n .... h , , ,.,. 1,. . D.,.,.. 1 ,<, , .. "~,.. rn~,:,.. ,. .. + .; ""' - + l,., - l.T - ••• m O t· 1 d - V i e w. . ( Rel.'Ed. Seri 
rican Unitarian Association. No. 2,. ) 
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f man ' s personality. No wonder the worla reaotea so 

on2lv a~ainst the older conception of man , and certain theolo~ian 

o use masKect 1aneuaQe to ex~ress tne1r norr101e conceptiouo. 

t is the second point . particularly that ha.,s been neglect 

ime has come when we must consider all the facto. 

is to develop the personality , a petsonality not inher·ent 1 

' but inherently ~IVI~E , and it is this divinity th~t ou~ht t 

,. .L rn::, l;:,!lU ili\.lO" be the development or tne sp1r1tu.tH man 

to carry the duties of democracy willinQl3. 

op men ana women wno shall be responsible citizens of th 

the Family of God. The freadom of the individual places ~rea.t 

onsibiU t i,es upon him , for he should con ;siaer rreeaom as o/JfJt;#' l,IA,ffC,1,J,,,. 

one must De snown the relationship he bears to the soci~ ... v.1. ~c1,u.1. om• 

Religious ed_ucators must understand and teach all the world-movements in 

their st.,iritual s i n if i c aJ n vg • 

In an article in the Literaey Digest with the title , " Th 

Church as a Laggard in Social Reform " , a,n emi 

* 

...., 

Church has not recognised her social responsibility. * 

Church sa110tions social welfare movements , jt &ees not 

tions through other channels . In th 

- cnool tnis objaction wi11 be met when we teach socL. 

ibility. Too mue h have we been confined tot 

oK too much. We must try to penetrate into tne ruture ana so-

- - comes up they 'th 

11 be able to ~ive it spiritual i n t e 1· p re t a, t iv u. 

i 
i 

i 
Socio 

• 191 Vol. • • 17,. 
.(Chicago) i 1v• 
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ona1ity implies the Golden Rule and that is the essenc 

n. ·1· ne l:iol d.en .trnl e in every day affairs - Business , politi 

ion al ralat ions , and above all the Golden i ule IN THE CHURCH. 

n we sena our on11aren out to their work in the world with the i 

t hat t hey may "-use o t her· s as means t o t he i r own success ,, but · on 

1 for the salvation of the wor·l d. 

the sense of at - ho 

i th God . a,t- home- ne ;ss with his fellow - beings and he must contribut 

ngo1ng process of the race. The religious person must 

be the sooiall~ efficient person • He must, n8_ ve t , ne sense oo. o.epen a enc 

on ma.n ana. Goel. ana a helper 1n the common liLo~ 
"-

INSTINCT and its RillLATION to RELIGION • 

. ld is born with certain powers - instincts , a,nd tendenci 

behavior. We may say that instincts aFe unlearnea reaotionso 

JOttify it as some do , by saying that instincts are unlearn 

often accompanied by feel ind . 'fhe instincts are in tnemselv 

oral . Thev are neither ~ood nor bad. They have tne possioilities o 

To illustrate, let us take ANGffiq • Biologically , anJer i 

in& of repuJnanoe to that which is inimical to the organism. But 

can say that this instinct , which society demands that the ind.ivi 

11 inhibit • is not of great value , when expressed in indignation 

OClal in.iustuce_ , or moral wrongs? 

It is easy to see that in considering reli2ious education 

ust Jive mush space to the study of instincts. Since there ara unlearn 

tendencies to behavior . we must ask what are the desir;ahle and possibl 

onses? Here is a child. How do you want him to act? Is it possibl 
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is demanded of him , or is the demand too -~reat 

ism to give a favorable reaction? Do we ma1t,e tne c.niLa ao 

i no t i u e l y u n. n. a t u.r a l ? Do we use our brute strength -
n n1m conauc~ wnich is against his will ? If 

instinctively respond to stimuli ' we must create conditions which 

it possibl .P J.VL ll~W UV L~~uu ~o 0VUJ.~~, UOW~ll~~. 

i~ion is sometimes defined as a complex of attituaes ' an 

hit must make use of the instincts, and impulses. Of thesa psvohn -

ists and educators a~raa on the following as having the greatest 

t ion al value ,- fear; love; emulatioll; the a.oquisiti ·ve or oollecti 

instinct; Curi OS it y ; constructiveness; certainty (self-confidence, th 

city or misd.ire~tea energy. 

instinats such as the sexual and self preservabive will be oonsi 

nKra.nz * says, " Whatever does not exist in thi 

ility cannot be developed from it. Education 

it cannot creat ,a .• What nature has deniea to 

ive him any more than he is able, on the other han~, 

is ori&inal gift S t alt hough it is true that hi 

lants may ba suppressed , distorted , and measurablw destroyed. ·" Thi 

ia recoQnised by parents and teachers in eduoa ·t ion. But when 

ooms to re11~1on they think that you can drive anything into th 

im at will. It was W. E. Channing who said that r-elieion i 

not something that is foreed in to the bein~ , but a natural unfold.iuj:::.• 

"--* 0 ( t) hiloso y 0 ucation. • -:rO. leton.1 • 
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CHAPTER IV. 
The Psychology of the Cnilj - A Stuly in Develo~ment. · 

Intellect,· feeling an1 will. The conscious self. The develo~ment of the 

jealt with in another chapter. · Stages of jevelot,Jraent. The i.Jre-social 

t-leriod.· . Imitating stace.· The rise of the lndiviciual.Com~ietitive Socializr1..-

tion. The Dawn of manhood ani wo~anhooJ* Ajolescence. 

First of al9 let us consider triefly the CHI~D as Psychology 

unjerstanjs him, ani than we shall te able to take the ~oints brou~ht 

out and connect them with religion anl reli~ious eiucation. 

The stages of develoument. .. · 

1. Tha minJ .. · UnfoL-1ment...· Conscious Self .·rhe indepen:lent. min:i. 

Inhihition ani self-government .. 

2.· The Pre-Social type. · The perio:1 from t, irtn to the eni -:)f 

1.he first vear. 

3. The socializin1 stale. Rrom the first to the enj of the 

t, h i r -i y e a r· • 

4.· Perio.:1 of Individuality. From the thir.i to the sixth yaar. 

5. Comvetitive Socialization. From the sixth to the twelftn year. 

o. Transitional stage. 12 or 14 to the a~e of 28. This is a 

most im~ortant 1ivision of the life of the injivilaal anJ is iiviJsJ 

into two ~arts. 

a. The Pubertal staJe or ~arly Aiolescenca. 

ti. · Later A:lolescence.· 

The bi6hest aim of eJucation is the jevelo~ment of character. In other . 

worjs, it is the jevelo~ment of the ~ersonality. Tne Evolutionary theorv 
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has shown us that imvortant chanjes have taken~in the boJy as well as 

the minJ. The mental life is so constituted that lt grows outwijci and 

hence we use the tr-r~ - the unfol:iin~ of the personality. We also dealt 

with Lhis when we Jiscusse1 the ~eaninJ of education. The inner lawt of 

~rowth is really what w~ stuiy anJ our methoj is Jescri~tive. We ~ay 

vhiloso~hise or theorise but the stujent stuJ(es and descrihes. To re 

an:i meditJ:-\te on mental phenome:ia ,jo not come within our treatment. · 

Each human being is self-unitej.· He is a unity, anj it is this 

unity wh~ch makes ~ossitle the ter~ ~ersonality. It reflects its human 

or physical enviromments, but it is a whole in itself.The minJ gives a 

w o r Li i n i t s e 1 f not o n 1 y t h at , b u t i t s he .. i s a p e c u 1 i a r 1 i ht , :i i s t i n Gt -

ive to the in:iividual which colors the e·xtecnal wolL· 

Tne first f!erio:l in the chiHs life is atten:leJ ra;,id. 

growth of body anj min:1. · The child has .no social imr)lllses jevelo!:-'e:i 

as yet, ~ecause he cannot choose cut he has many reflexes, anj instinctive 

a cts. He can:.1ot iif:erentiate retween the subjective aid the ocjectJive. 

The baby often ~lays with fuis own ;toes ~without recognizin~ that his toes 

are a r t s of hi m. · '.{ o v em e n t s ha v e t he s am e v al J e w he t her t he y be t he rr. c v e -

mcnts of i:Jersons or of tr1in~s. He is alive to HIS own worli t-ut not, tc 

the v;orl :i in which he exdsts. The changes tnat occu~ are chiefly~ ysica.l. 

Ani these of course have their influence on the mini. The body increases 

in size. Sim~le coordinations are mastere1 and consciousness becomes 

1 e s s a n J 1 e s s a " c. u z z i n a n i b l o om i n g co n f u s i o n ... " S y m ~1 at h y , f ea r , a fi :i · ., 

the affections a~~ear as ruiiments in this ~eriod. The child ra~idly 

develops an:1 exiJresses human cnaracterist ic;:;.· * 

K i r k i:J at r i c k 

' ' 

The In.livi:lual in the Makin~. · 
Genetic Psychology.· 
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T !1 e h i g he s L t e st of i n i i v i :i u a 1 i t y i s t he e & t e n t of f r e e j o ,a t'~$y e n j o y 

from their environment. 7{hen man un:lerstoo:i i1is environment ani a,jai)teJ 

himself, or chan~e.i hiniO'that time on ne beca~ne the master of tne ~rnrld. 
t,. 

When the hiJher cerabcal centers are jevelo~ed ani t~era is a healthy 

activity,inje~endence is achieved. i'; e ha v e a 1 r ea j y s a i J , t h at: at o i rt h 

~he mind is not frae but soon this freedom comes to be. The higher the 
' or~anism, the greater the ssnsftivity, the Jreater the reaction as man. 

With sensitiveness comes sym~athy anJ self-government is the 

hatural result. · When intelli~ence is master and the instincts are inhih-

itsd man a~~reciates law anj orier anj the ri~hLs of others are ajmitted. · 

A f t er a 1 1 t hat i s j I.J. s C i Ce a n j t he e n ::1 0 f g O V {n:11 e n t • 
I 

Interest.· 

It is easy to tel 1 the character of a man from his _ran~e of 

interest. · Tell me the books a man reais anJ nis associ~tions an:l I can 

tell you the man. Interests jetermines what are tote the fool materials 

f o r t he me n t, a 1 n ur t u. r e of t he i !1 j i v i .i u a. l • · T he re o re we a r e i n t e re s t, e :1 i n 

a t h i n t he mo r e j o w e b e c o me r e s ~-o n s i v e t o i t s st i mu 1 i • · T h i s i s d u e t o 

t he f act t hat, we i ml' r e s s o u r rr: i n j s a. n j f o r m " 5 r o o v e s " f or t h e c e t t e r 

passa~e of sense im~ressions. Interst is ~laceJ unier the affective state 

ofi consciousness so that when we have cases of unconscious interest we 

may ~roperly classify the fe e lin~. Interests may be natural or acquirej. · 

The interest in music and art is often cultivateJ although a ~erson 1s 

fortunate if he has the native interest. The love of birjs anj flowers 

are really interests which satisfy the inner life of the verson interesteJ. 

However, the range of interest may be limitej by the body anJ its function~ 

ing. Structure an1 habit may Jetermine interest also. No one can ex~ect 

a ieaf ~erson to be interested in music, nor a blind man in the sunset. 

Very ofte~ it works the o~posite way. It is heli that ~ersons who have 
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consciously cast outside of their lives the lova for color ani beauty, 
~--·~ 

have lost the iJOwer of vision which maxes ffian af:Jpreciat ,e color. · In other 

words men have become color blini when· they have given UfJ , or inhibited 

the natural interst·, which I believe is nothing else than the in~tinct 

of curiosity. · If ou.r life is not to be irr.poverisheJ., if our aesthetic 

sense is not to be star~ed, then we must kee~ u~ the interst of the chili 

in the thin~s we want hirn to r-,ossess. Infor :natio n must not be forced, rut 

it ougt to go throu~h the natural channils of interest. Admittin~ all 

this the next ste~ is easily seen. Interest in noble things and noble 

men will mouli the ~ersonality an1 c~aracter. · 

In teaching we must take advantage of this interest anj ~ive 

o u r mat er i a 1 i n w a y s o f at t r act i o n.. Ki r k ti at r i c o n i) a~ e 3 2 of h i s book, 

" 
1r he I n J i v i ·1 a a 1 i n t he Mak i n " say s , " It ha s b e c n he 1 d t hat i n t e re s t s 

in the school must in the nature of the cas,3 be lar~ely artifi~ial11 The 

c h i 1 j i s s u fJ o s e j t o b e i-' re iJ a r i n f o r a :.i u 1 t 1 i f ·3 , b u t he i s no t s u r r o u n d -

oJ with the conjitions of adult life anj has not within hiffi~elf the 

n at u r al i ffi [J u l s e s o f a j u l t s • · It i s a s s u r.-1 e :i , t h er e f c r e , t hat i n t e r e s t i n 

adult work must be artificially stimulate1. It may ~e questioneJ in the 

first ~lace whether the chilJ cannot in a larae xeasure better be ~ra-

parej for aJult life by livin~ most completely the life of the child an 

:l f~ v e 1 o fJ i n i n a n at u r-al way t n e i n t e r-as t s of c h i 1 :i hood , 1 at, e r of yo u t , i, 
and w1anhood, as the con:iitions an:i the instinctive ten:lencies cnan~e,," 

It means then, that we must ~resent our ~oral or religious ~rob-

loms in such a way that they may be within the gras~ing ~owar of the 

growi!'lg anJ mojifying mind. · If artificial interest is to be used., we 

must change it into nat,ural interest ·as soon as r..,ossible. The tension 

must be normal, ani the attention autorna.tic .. :We must lirect and :ievelo{J 

the interest as a means to an enj - the enj is a ~ett e h.w11~ ni f, Y • 



4~. 

he Imitatin~ anj the Socializi~~ Stage. 

The imitative instinct is awakenel anj is the jominant 

factor in the chil.i 's lJS\lchic :life. · There": in the otJective worlJ 

~ersons anJ thin~s · which continually chanie relations. The child reacts 

a~ainst these anJ the socializing ~rocess has be~un. Laughter, wee~ing, 

woris, voice an:1 exi;ression are imi t.a.ted. · We have hare the est.a.bl ishrr.ent 

of social relations. The chili is now a social beinf anJ is ex~ected 

to conform to the usaJes of society. Althouih he cannot distin~uish the 

Jifferen~es tetwe e n himself anj others and joes not ex~rass vwry much 

inlividuality, yet he is conscious of lir~eness or interest. The develop-

ment of SELF-IDEAS comes as soon as the chilj is conscious of his injivi-

iuality. The higher organism is now able to give a more com~lex reaction. 

Instincts are now sup~res ·el ~nj the world of thought is o~eneJ tefore 

the minfL 

',i e ha v e s e e n t hat t he me n t a l e q u i l> m e n t. o f t he c h i L .1 at hi r t h 

does not show itself in anything involvin~ the higher processes of 

thi~kin~ .. There is a lack of self-consciousn3ss or the inability t~ jis-

tin6uish onJ's self from others anj thera is confusion of sensations ani :;.:., 

feelin~s without an~ conscious raaction manifesting itself. · Thera is 

the ar;iJerce1Jtion of mass, tut there is no t.hinldng. · Although sensations 

are felt, the stimuli receivei, yet there is no res[Jonse in the be ,~inning. 

It is held ~y some that the chilj remains ieaf for the first two or three 

:lays. · The si~ht develOiJS ~rajually , but touch is f-•rase:it. The last is 

e as y t o u n j e r st a n :l • · Pr i m it. i v e o r a n i s rn s , h e f o r e t he a J e o f s iJ e c i a 1 i s at i o n 

ma!ie varie:i use of the skin. It was the or~an of sight, as well as touch. 

Preyer founJ that the child after 86 weeks was unable to jistinguish color. 

Sensations are the sour~e of knowleige, ani rsycholo~y describe s 50000 

r . . . o .. t nem. 
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Characteristics of this perio1. 

rhe chilj has non control of his mental life in a limited 

way .. He is a ~erson anj takes his place as such in society. The social 

influence is great, ani he may appro~rmate a great 1eal by imitation, 

yet the chilj has his own inle!:Jen:ient growth. The mental inJivLiuality 

becomes markej anj he keevs a unity throughout these changes that keep 

him Jistinct from the rest of humanity. This is the age of iniepenjen~8. 

'1.1 he c hi l.i now mar s ha 1 ls n i s power s a nl or 5 a n i z e s h L11 s e lf • Thi s i s t he 

won:ler of rr.a.a sel'-or 5anizat. ion. · The social contact need not be t,roken 

for inJividual irowth. Very often the social relatio~ act as stimuli for 
A, 

the Self to assert itself. He fin1s out what wor~s test and what does 

not so that he relates himself accoriinily. The child really is tafin~ 

a course in Pragmatism .. · The ircitative i!'lsti!lct is active, but it is not 
~wdl...., 

in the presence of persons ~t alone. He imitates what he imaiines to te ,... 
iieal. The persobality is broadenad • He teg&ns to realise that he is 

different from othe r s because his life is different from Lhe lives of 

those he imitates. Here is the time to be~in to jevelo~ the man or the 

woman .. · IniiviJuality of the child must not clash wHh the individuality 

of the ~arents. Nor must the parents curb or check the inle~endence by 

bribery or coaxing. Rather lovin~ ~orJs anj still better loving acts 

will nel? ~ass the chilj sa~ely through this critical ~erioi .. Force anJ 

weak persuasion often jefeat their own enJs. The chilj must never doubt 

the worjs of the ~arents. The moment the child does not believe in the 

veracity or character that moment he Jets lost. A~~eal to the sens~ 

of iJersonality - it is there you may be sure - tr1:1t it as a little n:an 

or woman anJ you will see wonjers workei. 

The founiation of characte is lai firmly in this . r;e r 1 o ..,_. 
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The [Jerioj from- six to twelve is markeJ ry inLernal changes. 

There is the ten:lency to · COMPETE with others • The child imitates less 

anj less anj asserts his inJividuality reore anj more. The inJivijual 

comes in contact with others , ofte!1 very violently, anj the sharp 

corners ar e rouniej out more or less. The child learns a great deal ry 

associ~tion with thci)se of his own a.ge. · Ther2 is the getting of collective 

cx~erience. Sym~athy, ridicula anJ other feelings come to the fore anj 

the laws are f~lt before they are un:lerstood.· Frae I,Jla.y .gives place to 
I . 

work which has defin4te enJs. Achievement in a ~mall way s~urs the person. 

The chilj feels the influence of i~iiviiuals and he controls himself 

ac ' Orlin~ to the :!esire.s of the group - he learns to obey the law. · Tne 

childnooj freejom is no~curbed ani he is askeJ to ~erform defintte tasks. 

The ~erformance of tasks taxes his attention oftentimes, but now is tne 

t~me to form habits so that whatever is done now le~~es its effects on the 

minJ anj tojy. What system are ~e to use in teachinJ? No one can tell, 

t iepenis on the chilj anJ the teachers. But a little common sense goes 

a lon~ way~. Metho::is of teaching are treatej in anoth~r chapter. 

Com~etition, chumming, leaiershi~, collactive activity are now 

in the front of the chili's attention. We mav use these instincts ov 

tenjencies to form the future men anj women - better still to iirect the 

latent ~ewers. Insteaj of letting the chiliren run wild anJ ~ecome a 

sourse of annoyance to neighPors we can get them to join Bou Scout , .. and 

2am~ Fire Girls or~anizations. Here we can t~ach them anythin~ we wish. 

Politeness, cooperation, patriotism, all the vitues may be taught or 

~ui:le::i • 

LlJa~ination.-

At the t•e~immin~ the ima~ination i.5 vivid r1..tfnce·r,ta tin. 
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~ental ima~es shift an3 recombine in fantastic ways in the child's minJ. 

Nothing is stran€,e anj the various comt1inatiins of rr.at/erial- foolish 

to a mature minJ - are the most natural. · Here care must be taken to guide 

the ima~ination to report accurately. By worJs , iiagrams, anJ ~ictures 

we can sugJest accurate relationshi~s anJ so the child can ~ictura thin~s 

in ~ro~er ~ro~ortion. The troutle with the chilJ's imagination is the 

lack of the sense of ~ro~ortiO~. For that matter many ajults never go 

beyon:1 childhooi in this rcat+Jer. If they woul:l, many of our su[Jerstitions 

would vanish into thi~ air. We must train the child to form accurate 

concepts. · The content of the wor.:i must te graspe:L No memory gem is of 

~reat value unless the child has ~rasped somathini in the poem or exercise.I 

The chilj late begins to ~ive iefinitions, in the early ~art of his ie-

velo~ment the worj is usually associatej with ·action. 

In the Sunjay School we may have ~lays Biblical or historical 

in their character where the chiljren are given ~arts to act. Here the 

imitative ani the collective instincts come into ~lay. Aside from that 

worjs are suited to the action and action suitei to the word so tna-

a jevelo~ment of value takes ~lace. On the cam~us of the Meadville 

Theolo~hrnl School a few boys anj girls actes a scence fro he life of 

Moses. The girls went t-hrou~h the motions of drawing water from a well-

the well was formed of four ~illows - the she~heris cam9 anj ~ushed ths 

~irls aside. Moses cmme\took the ~aet of the girls anj every~oJy was 

ha~~y. The chiljren learned versed from the Bi~le. Acited the message. 

And carrieJ with them lessons of k-'oliteness, coot;eration, anJ learnej to 

move about gracefully. The ima~inationcame 'into 1->lay as ftij also the 

instincts of imitation, lea:iershir.,, cooEJeration etc. I .. 
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Motor F~cLors in ReliJious Ejucation. · 

We have seen that the self is develo~ei anj not reaJy maie. 

Instincts are su~~res ei ot jevelo~ej. If the instincts are allcweJ 

to have free sway society op~oses certain of them anl through our eJu-

cational systems in the S~hool anJ the Church we seek to jevelop char 

We try to strengthen the will so that certain unjesirlatle instincts 

ffiay te su~~resseJ or inhirited. 

The chilJ not havin~ strong inhibitive powers often is m is u n :l er -\lj 
stooj • The self restrains itself through ~rolcn~ej effort , anj the hatit 

of restraint ovetcomes the hatit to follow instinctive iesires. Tne 

aquisition of ajaptive activity .helr:s to suupress natural teniencies, antl 

l e a r n i n i i n v o 1 v e s r e at a c t i v i t. y • 1r he m i n :i of t e n r e r c 1 s at t he :l i s c i t) 1 i '1,., 

tut in the nj the jesirai en is achieveJ,.· It is an achievement, T 
J.. 

relieve, the great achieve!l1ent of man, this f!Ower of inhitition. upon 

t h i s r e s t s o iJ r· s o c i e t 'y a n 3. o u r i n s t i ;_, d t i o n s • · 

T he mot or µ o u er of i:i e as :1 e c r· e as e s w i t h t he 1 a i, 5 e of t in: e as 

t he i n t e 1 1 e c t Lt a 1 a n j v o 1 it i o n a 1 t,, ow e r 2, i !'W r e a s e • T he n: i n d c o n t r o 1 s t n e 

t o d y • 0 ' S he a s a y s , " F r om t he n e u r o 1 o i c a 1 pt a n ::i i' o i n t : i n h i t' i t i o n of a n 

action is secured ~ainly by usini u~ in other ways the energy whict is 

nee:le.:i for its SUVi,>Ort. ·" (Dynamic Factors in E:iucation.~h. Ll,.1.13.) It 

is however juring aiolesoence that the stru~gle te~ins for the master~. 

Which is to conquer. The BoJy er the Minj? iill the instincts ani the 

a~~etites .:iomi~ate Reason? It is Reason that ~akes the man, anj Reason 

a:ust k:e victorious .. · 

:t: See MG n st e "t, u r g a n a Cam tJ be l : Mot 0 r P owe r o f Id e as • · P s y c ho l o i i c a 1 
Rev i e w • 18 :M • · Vo 1 • ·I. : 1-' l-1 • ·4 4 1 f ,. • 

1Zir-:q1atrick : The In::livUual in the ~,ic~king .p!J.·2?:4 ff. 

1: 



T he Dawn of Ma n ho o :l an .:i W o ma n ho o .j • · 

Early Aiolescence .. · 

7. 

The chanJes that take place during this perio-, 

from twelve to ei~hteen, a~e 30 great anj ffiany that the ~erioj is well 

d.ef ined .. · There are physical cha.n~es which inf Lie nee the attitu3.e.; an.i 

feeli~~s. The adolexcent looks u~on the world th . the li~ht and heat of 

a mini and body restless and ft-;ver-ish in their 2rcwths.· 'l1ne chang,es in the 

organs are so greRt that tr1e sensntions u1,,on ihe tody proluce diffe:cent 

e f f e c t s .. · T he s e x c ha r a c t e r i s t i c a r e :l e v s 1 o 1, e j a nd t h e p ow e r-s s t r u 5 g1 e f o r 

e x i-· r e ~::. s .1 c n • It i s he r e t hat, a 11 t he fi owe r s of i n hi b it i o n r.n ti s t c o Iii e i n t. o 

~lay if the individual is to live as a memter of or~anized society. 

In ch apt er· V I. · t he s u r j e ct i s t re at e :i i n .::I et a i 1 • · 

• 
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CHAR.Tl!lR v. 
_Pbe 4enesis and development of the Sooial attitudes. Tra ,inin~ o 

instincts associated with £he physical 1 if e. : Recap it ul e, t i Ctn. · The chi 

• ~o p1ace ror fear in religion. The love irupulse. Curiosit 

Su&2estion and imitation • . Contra suggestion. Elmul at ion. Owners hi~• 

comc::,e-c 1 10n. 1' n e a c q o is it l v e in .st inc t • Pu~ n a.city. · Tb e Socia 1 s .. t t it u a es • 

Sociabi lity. Duty. JusticB. Respect. Docili.., 3 • 

cap it vl a.t ion. Kan depraved or divine.Man fallen not ris i. ng. Self-respect~ 

Genesis and Development of the SociE;,.l Attitudes and the Inst· 

sociated ~ith the Pny~~v~i J,J2, . J. 'O,t, 

us recapitulate and note down the ~eneral development of tbe chi 

su that we may better be able to gonsi 

• J.' vr t na t',i l"St eight or ·ten weeks the ~ohild is concerned with itself 

• fi~out twelve weeRs later the child manifests pleasure at personal 

from no& on the soc i&,l influ .ence is to b-6 a 2re 

ctor in the child's life. 
"'{ Tha child finds itself more interesting than otmn ;::,_, • 

• .1. .1le env 1r omme nr, is controlled • The child is taken care ot an 

conscious of 1t,s aet;enoenc.". 

• .v u.i .L u5 uuo 0\JVV.L~\.\ ,1 V ,;.,.,1. .LJ V t..• V i n s t 0 inhibit some of the i 

This has social value and tne oDJec~1ve eauca~1on nas 1-'C,l::::.U.U<C/ 

ynam1c reactions the child learns to dif f erentj 

'I v..~"""' ... ..,., .. ...,...,., ... in·,self and otner·o. 

.. .t!l A J! c 1· i e n c ,e now becomes valuable and the imitative per1oa passes ~"Q3• 

• .L.UOJ.C.. i.s UVW U~Vt:;.LVVOU uuc;, VVHOV 1,VI.Jt-Ot<'OOO V/ n, 1, 1iu. • 

• By tba fifth year there are positive and _ne4ative reaetiona,. 



10. 

11. 

1n L. 

t 

13. 

.. 
15. 
16. 

;! 

17. 

1 

• 

o .. 

h 

ii 

'--"" ._, 
.;.. --- . 

Ap firovai and disapproval influence and help the chi~w • 
The acts are now classified as egoistic and altr~istic. Selfi 

y to ot11er·s now come'ilror oons10 .erat,1on. 
f" 

Community interest shows that the alter niw is of as much iruportanc 

Th,s self becomes reflective • : The obj active L, \JV 1-! ·U "'JIit' ,Ll,l v vv.. 

iuo ~~~itudes of others become the basis for his own attituaes • 

The struggle betwa&n egoism and altruiow. 

Th~ shifting of interest • · The spirit of sa1·v ice. The Love of Go~. 

i",l ,,...,. • The rel igiot1s man a,nd the useful citizen. 

Tbs child ' s conscienes grows from experience throuQh contact wi~n 

or his 2routJei The others now react to bis actions a.nd the soci 

id.ea or eo C ns o i voe or ot la:n- s,. 

cni s no idaa,lising. 

r-ienc .. · i r.if s or 

C, 0 u Sa.int s 

ood thinfls 

rsons to i • 1e consio.er 

int .s 0 -- • 0 

iu 0 opnic t ions"' 

ve is giv S a. l i 0 1 OI1ment 1d t i.( C< 

consi tail rnibiti n lo instiuct" , , it udes 

sooi r ons.., 



JC .. 

The Cnoio. ear .. 

o asa1 wisely with the emotion of fear is a gr ,ea;r, 

• t is the infl~ence of this emotion, and so lar e e a t,lace 

11as i coupi in religion that some students trace the origin of 

re1igion to fear. · This emotional condition may influence cults and forw~ 

of worship. Hume has laid stress in our Jodern times on the idea that 

r1i~ion had its ori~in in fear, and Alfred Maury has saiv, 

he father of religion, love her late born daughter. " In the Old Test~-

ent we find over 518 references to fear, but this dominance of f 

evails among those who had the cruder ~onceptions of God~· Lucretius 

said to th ncients tha.t " JJ!ear fir-st de e GOdS n xt, 

" T f of the Lord is t eginni isdo .......... s 6iv ,-:, 

Christ ia.n an oppertunitv for oratorical out ""' ,;:). is it no 

ind . i rua the good is feared? the 

nable to explain tne c ts in ce, i triou 

o aiff sources s ay be ~ood or bad. As Ion 

. s l, n e 1· e i s n o or Unity i e Universe, concaption of an 

Univer·se or Universal it is impossible for na to reac an 

other conclusion. Re is not all fear. n do not run 

;:, 

Jes us, Gu.at ama, .. tbe Bud.db· o not t 

eir vitality and b 

ana un-Christian, innuw 

us to o fraid of Go"'-• 

Of course re1121ons 1ose e enera bees .us f 

eacning in the church 

01• • Schleierme ,cher 1 so _e to tne omi 
','\; 

R he 

.. 

nnt i f ted the sense of our e e apo cm~-

i s bei igin of religion. The modern conception is 

e are co-wcrKers with Go-, a that God need~ us as well as we 

need. Hi lv .• 

s V lready noted, reli~ion is not endent on t n·=-
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on the emotions and fe lin~s alone, but t her·e is also a co,niti 

recess. After the reformation a grea ,t deal was ma.de of rear .. 

or Galvin with his theory if Predestination has fri,htenea manv a sou .... 

f in hell has filled the world with horror, causea muon 0100 

De shed and many tears to be shed~ Fear has been used by Evangelis~ 

of all times. and for this reason it would be CRIMINAL to let aDy chilct 

ome unaer tne influence of any such person. We shall deal further witn 

question uader Revivals, a. n d Con v er s ion. On page 31, of Chi10 . .Nat,ur 

;;i Chi 1 d N ur t ur 6 • Portar St.John says, "There are nevertheless fears 

o t>e cor-11,scted and at tirue.s useful ones to be St 1mu1 at,ea • . Tner·c c:·u.~v 

instinctive fears which guard his salfare, and the fears of the ima~i 

tion which must be understood and corrected. THERE IS DANGER THAT FEAR 

HAVING UNDU~ PLACID IN DISCIPLINE, MAY INTRUDE ITSELF IN THfil 

OF CHILD AND PARENT ABD EVEN HOLD THE SOUL ALOOF FROM GOD WHOSffi NATURE 

IS LUV!!i • 

There is always the dan~er that many will not be able to over-

come the terhible fear which bas shackled the imaQination. Take f o"'· 

e Doctrine of Bell. This doctrine has its ~lace in all religions 

y who say they have outgrown it small sulphur and brims~one a~ tu~ 

first su6Qestion. ~- The choking smoke and sizzling flesh are parts or ~ne 

orship. In the chanting and sweat music they hear the shrieks ana erys 

f agonised souls. How can such an idea originate? It is of psycholo~ic 

· nterest an 

i1riitiv ,e min 

t .. C 

is 

0 00d in tne 

e Ke s • entioneci th 

s natur ic, , to 1 t 

• Havi s~ar~ea from sucn oint the next step is 

idea bevong e grave ·be standard of co 

e as elsewhere and so the moral sens onsideri 

he 

oppo~ 

r 

e 

1€i and the hich s tagon1st, 1c .nee e an not 



occu tne same p1e.c QT, 

er·a t C 

f imi · · 

e same time, 

after death~ 

ian are fickl~ 

s i y pla ,ces 

capricious. They 

· ~ious ~vengful. The gods favor some and others who have inc1rreQ 

hair displeasure are tortur in tne ne fashion as the savage torture 

thr body of a, captur ,ed enemy to-day. · The body a1rear,y r eeJ.s wna.t t ne so ..... 

xpacts and fears. It is interesting to note that as soon as th 

. b ·- b "' a, cla ,s s of people try to nourisn can throw any suc1 idea as a sura, 
I\. 

na aeve1op the ideai out of selfish motives. I hopa that the time will 

come when a,11 such men will be looked upon as enemies of society, Q't• 

ly unbalanced. Any minister who tries to frighten the chil 

ora.er to increasr his conQeegation ought to be pl aced in pr·~ .son r or 

umanity and God. The f ,ear of the imagination ought -to 

_ a wiped out. Man have forgotten that pictures and poems a.escr101ne tne 

tortures of the mind are the product of some person's imag1nat1on. tie 

ecomes a location ' a place and the imagination fills it wit,n man 

The Passing of Fe~. 

In civilized society we have less to fear e v e 1· y a. a .Y • 

Scienc~ ught have explained at least O.f~scr - ) 

i '(, first we~e the sources of man's fears. Then als(b, tne 

f flectio ominates the emotions. In si terms, . ..,n 

i rise,3 t ee~ new conditions instincts fall into t 

s u.osonsc 1 ous eonsider superstitious fears as sil • his shows that 

some aay 

been usefui once 
oped. Ignoranc 

consider ALL fe~rs as silly. 

s not, act as a preservative instinct.· It may hav 

e nave outgrown it.· The mind that fears is una.ev 
other of fea,r. · The Truth will make us Free. 
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Such s Fear· na., ,~ _ ... ace i n Rs 1 i g ion To day. 

• rsons about the pl~ce of fear in the i 

oiigio fear had a large place. This should not 

v• oeorge Sand has sai that fear is the greatest mor 

suffering of children nct James Sully has said , " H 

1ave sver near them loving arms within whose ma~ic circle th•-

onoo:m1 n,Q. of the cruel fit of hor·roe is instantly checked . gi Vi..,~ 

to a €iel ic ious calm. · Hov. unhat(OY those children must be who , rearsom~ 

ov .na:tura 1acR this refu~e • . , who are 1,aft alona to wrestle with their 

oest tn'6.V may . and are rudely repulsed when they bear thei 

heart - auaking "* 
e all know what it is to f ea1· .. ill men know it and so do all 

nimals. This instinct acts as a protective adaptation , ror wnen tne 

organism is unable to meet the danger , safety is SOUP-. ht in r !J.ght. 11 ne 

ne animal the ~rsater is ;the fear. So the weaker the chila ana 

ss unao1e to reason tne greater the terror. The savage with t ne 

eaK 1-,erence i s v er y f ea. z· f li 1 , a..nd to his natural enemies he adds 

ore terrible fears of bis imagination. 

i Is the Child Fearful? 

• The chila is physical~~ V'l\;;;iO . A• 

r, The child is intellectually immature .. · He can neither recoQnize tru L.• 

a.angtr nor Know tbe limits cf danger. The ralating activity of th~ lli 

i.s not ' yst a.ble to assert its e 1 f. · But as the child ~rows older fear 

ceases t o be of · bi o 1 o g i ca 1 v a 1 u e a, n d t be mi n d is mas t er .. We nave no neeo. 

* s ~Ullt .stua.ies of Childhood.· pp.191 - 227.· 



of fear in any other activity of life. Why prop~~ate and nurse it 1 

e1ig10 

Angelina ff. Wray has well stated in a few lines that, 

n rnt.. ..... ,.,.i,ild hea.rt is so shy a thi-~ 

It opens at love's tender call. 

It closas when fear's shadows fal 

The child heart i s s o shy a t hi n g • : '' 

To auote F.H . Wintsrburn "Sternness m~st be avoidad and a~ 

luing shows fear anythin~ which incraasas th 

farth3r from the truth~" That which 

i n,2 shows faa.r. And as lyin1 is one of the wo.r·st ·ev i1s 

e nava to combat, let us start by eliminating l. \;, O,.L • . 
Fear has no v~lue either for religion or ejacation. It is 

ne~ative attitude~ At most it prevents th ·a child from doin 5 wron ,g whi.. . .;;, 

fsar condition is operative. This is outward obadienca, and h 

tarbuildia~ valua. It int,erferv 

The child and tha parent. t ha pup i 1 and tha t~achar are driven farther and 

f.rom aach other., It leajs to daception and no work of la.sting 

1 oa accomplished. 

,;;, ..... i;Hous education we ou2ht to take fo:r our worki..~ ______ 
lB-

passaJes from the Bibla. 1. " Perfect love casteth out f 1sar. 11 I Jonn 

na 2. " What time I am afraid, I will tr-ust in thee." Paalm 56 :3. 

Theologians ani Pf~achars have t~ied to see h 

covld picture Goi to be. but in spite of it a11 we 

" :3od is Love • " Vie must t3ach that God is the chilrl' 

...,.3r, rr1anq~ nuy SilOU.lU n~ be afraid? ~e must hav(~ faith and ·tr·usL in 

a confidence that is born of Love makes tha foundation of life f L. w• 

I 



. 
The Sense of Awe an3 the Sublime.* 

is a muah more dignified and more spiritual emotion. 

~ear as we have seen is utilitarian and is for p ur e 1 y s e 1 f i s n 

It is a siJa of weaknesa mental and physical, but in awa we have a diff 

• J. n V .L V 0., V V J. ,,, !:I .L .;:, Q, 1 s O lf1 l r :r ere u t • Awe ana. t na s 

rit a ,estMn,1c .. ana aisinterest3d in their nature and have an el 

ct. ~van tne ooaily reactions ara diffeaent. In ·.faar tha body ten::ts 

shr-ivel up, and tries to ocicupy a small soace. In aws there is 

Ut su .oa.ua:1 oraatn • Tnere is no running away, or bein~ r 

se of muscular paralysis .due to fear .. but t her ,a is 

osirs to stay and feel the wondsr of it alL, Th,are is the ,sense of union 

ity and tha consciouaness that tha grsat Reality has you withi 

it self in bonds of sympathy and love.· Awe is definal as arrestea r= 

in thr Presence of the e.raat a.ad tha sublime. The dan~er which inatiuv 

is denied by intelligence ' and we have a reaction wortny or man. 

Tnere is no fear activity, but there is the sansa·of appreciation UL 

Reality • The moment the subU.m 1~ is z-,:3cogn1zact ' ta 

"n~ mini ' au least it lies in ths depths. Let us not mist!;l1.r 0 

us keep the sense of awe, but banish fear. Let U'"' .,.::s 

balance • Let us nsithsr ba stsra nor express sentirnantality. L 
# 

swsst music bleni with tha moral proohacyiu~-

* Prof ectures on the Psychology of RaJigion. 1910 
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he Love Imp U.:i. -,1;:,,. 

here is no stronger motive in numan oonauot tnan tne 10 

imf>ulse • In religion it must hav~ the highest place. God is LovQ• 

~e will keep my words." John IIVJ2§.and, H He that , 
ot God: for God is love." I John.[1.8. ff rfe 1 

first loved us." John IV.19. These are tine passafes an 

ba taken as good illustrations of the laaguaga religion uses about 

.. uvv o is a noble imp ul sa and is the real isat i0n of th 

hood of God, and the Brotherhood of man. This should be the tie that 

bi nets ........ .., ..,, .... uv,.,;,,_., >J'-' :&J.'\J'\.,l,.L. U\.l~VJ.J...._,J. ' V ,U '-' t' <A ,'-' V '>IL J 

it h t h ·c n ur oh an. d t he w or 1 d • "~ova never failath" is not only t 

or religion expressed by the Qreatest of Christian missionari 

Paul, but it is sound psycholo~,. 

love imaulsa is so 1reat that ilizabeth Harrison *wri~~ti, 

ip established between paeent and 6hild are apt to oeeo 

in time. ths relationshio betwsen the SOUL and GOD. "I balievr thi 

ith all my heart and mind. Many of us bacome conscious of God's lo 

ve we liave for a sainted father or mother. Thi 

is so well known that certain evangalists, ao callei, prostitute tn1s 

f . . t l - · pp eal. or conve,1.:t s ,-. raw 1ng a p 10 ure w 1e ra a cty 1 

NY evangalist's se~mon and you are certai 

~uch a passage. In the same referanca,* Elizabetn Harri 

"wit,n the first dawning smile upon the infant' ,s face the instinct 

kes* Until the last sacrifiee of life it,s ,alf fort 

ye, on u~ to tnat sublime exaltation which can say,'even though 

ne slay me , yet will I trust him', love is the graat motive p 

ich enriches and ennobles li 

• L.l • .a Study of C n i l d Hat u.r e. pp ... · 7 5 f f. · 
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bert Brownin~ struck a e i•· u fi sponse in man 

our li i a, gre} tr h~ The poet ' s intuition 

nd the analysis of the 

n [jl,..r lifv , 

n 

0 

a 

lorH st s na.v 

11 it vielas 

( beli 

nee ' 0 ' 

' .:. .... uh 

love i 3 root ,e 

e same res ul 

nd wo,e 

trris ea f ..._...._, .i....YL I, 

riz3 of a.c ni.ng lov'J , 

in1e~ nct is. 

in tne sex 1 inst in 

bv concern us h a , s ma.ke a sho 

st uo.v or it. There are two kin1s of faelin .~s involved in lovi~ , -

i ... A rasponse to banefits received , or axpeeted , and. th 

s ira to hav(~ aea k t ha ·t which Dromot es the we 1 f a·re of tne 1ov ,er. Un 

his head may be placed sexual love , and even the maternal love or 

is this a true generalisation ? Dr. · L. W. Ward in his 

or K.a .... e:nn:,nasises this ,. For example we are told that th~Laffection 

for her offsprings lies i n th ,9 f ac t hat the mother ' s b 

ra st1mu1ataa oy ~ne act od sucking an1 the pleasura sensation is so 

5 raat that the mother l~kes to have the objects which create this 01eas 

aar by • In one of his books we have the following modification o 

nation of a former statement. ** " Ther ,e is no differanoe in ·t ne 

i nl:! t, he pre ,s ervat iv~ and the r ,~prod.uctive forces '.l• In 

of the fact above referred to that the latter in the last analysis 

only a moda of the former ••• •• ~.Under the influence of intellec 

t ' whiciy is atten1ed by a corresponding incraas3 of man's 

svmoathetic nature .. and his aesthetic tastas which shar.Je the ideal3 

* Pu£. c<J 

** riutli 
:1: 

.-::, 

~qcj;olo 
" II-s pp.1.5 na. 155. 

,i'. 



Thi 

oci 

ina 

in 

n. 

isn 

f 

f 

sometn1ng to the worl 

ava even at t 

soul u 

2. The seco 

sre wa 

l;;:; 

ss is r ,aalis 
.. ove 

Oi:::s 

(' 

(j. 

vation becomes spiri lised an 

~~tining and annobling infl n~ •..-;;; • •"'.,"" • • .. • 

in our attemot to defi 

interested in origins. liO 

it in the worl · i 

is alt,ruis1", ere i a to 

n J X p e Ct i._-= ,r ,ace i __,turn -

f losing all. It is love of is ki t 1 if 

spirit finds itself wit 

in f love Ls th -... .n an. 

lf-3acrif i...n;; • ious of his sonship accepts 

1 his creatures. This conscious-

cnan2as into ~ction i ic~ 

• Faitn • OT, ner 

for her children t i 11g act :3 nnot, 

o·ve ne ove st act.., LOVv St servo. nat shall he chi 

I do? T is the question it asks. What ao u nt o a.o? Tne 

C er of gravi 

n ? L 

love answers 

d r at it ud a i s t .w;;, 

is love in 

to in t 

hv 0 

icn ~x 

is shif L tne eo the alter ... Is 

:3,ll of OU ings. Wherever t n;e "tes 

irking,. Patriot is is love fo:r Oll3'S coun,a:, 
"" 

f 1ove tor ich has favora ,i the J.UVl°J!..e 

ic h nas prov o itself in t, he past ana can b 

• as Dr • Mart in ,~ s sa10. somewh ,ere, u Faith ia 

" 
in e worl n ... s ips 

es in service unsalfish 

.-,.._ v I ,,..,TS AS A GRlli RIBS INI ~'0 D L. 



n ana nomen have keot their nonor llnb l ofill s h,Sd ' an 

ites chaoked becauaa of the love of someone.., 'f n3 m,emory o 

ne · , a rememoerea wora or glance have kept many out of temotations whicn 

if fallen into would hava baEn wors~ than the depths of 

This is a. great reli1ious moti e e. Let us not emvhisisa tha reward whi 

but love which ever wants ~v .1. V v• 

nct. women to become reli~ious not because of wnat tne., """""""S,,,lc .... . .., .....,,._., • • ...,, 

or wnat tnav can contribute. "It is mora blessed to give than to raceiva! 

Froebel , th9 great teacher , has said , that the child's love c 

~cay unless nourL3hed carefully , and Mada~ Marenholtz - Bulow ha ,s v1ell 

said , "All exerci3es which awaken an activ e purpose , and expand. t.U.'J 

ars . wn1cn roem the capacity for I'amda:ring loving servica to fell 

.... reat uras , Wlll nelp to lay the ground work of religion for the chil~ n 

0 ive the child some work to do which gives an opp o rtunity to 

~rcisa the altraistic sense. In othsr words to exprass in concrste fr. ... 

he love for the breth cu;n - humanity .. · n He that loveth not his 

wnom na nath sean , cannot love God whom he hath not se ,en. " I J 

"u ~ 1 ittle children . let us not 1 ov :3 in wo.r,l . n3i t har wi 

in deed and truth. " I John III.·18.· 

Tha Culture of LoT~• 
l· 
':11 
j 

There ara three assentiala in the culture of love. 

1. Supply proper stimuli. Have the atmosphere of love in t h,e home. Se 

yourseir. Do some good to someona. In cert~in Sunday Schoo1s 

c1ass supports an old lady or old 2,ent leman . or the mambers gi 

na1 attention to shut - in3~ I read a pathetic s 

na tn~ school children in ~roups had adoptei littl ie Belgian 

l,1 cnild .cen. Tnia is th~ dawning of an ar-a of Univsr$~l Brotherhood~ After 

1 if we act love , and talk less about it ' the wo:c let WO Ula t),;, 

r ! '.! 

I 



60.· 

2. Direct the work, so that it may not become selfish~ 

It is the easiest thin~ in the world to serve those onQ 

likes~ Wa all can love the breth~~n with a little effo~t , but to love 

the unliKe is the achievement of sainthood. If we let our children. ·i:ff 

halp those for whom they care, they ara not l~arniag the principles of 

unselfish service. Howaver, if from aarlp childhood we imprass upon 

their minds that they must serve ALL without thinking about it , then 

selfishness will not even orop out. The child will automatically io the 

eight thing* Just as wa have found that certain attitudes will produce 

certain frames of mind so acts of life will produas tha atti~uda of 

loving kindness. No haJhazzard, slovenly, unsystematic altruism, but 

~sll directai and systematic affo~ts will produce results. 

3. · Love o-f God must) be taught through love of man# Nothing teaches more 

effieiently than example. 

One of the world's greatest thinkers once said that although be 

could not understand the love of God, he understood the love for mana 

I suppose the thoughtful/ man had reacted against a religious attituie 

which heli that if you loved God anj went to church all would be well in 

the end~ Many hold this same position, but the raligioui note struck 

today is that thsra can be no love for God without tha love for man. 

God is imma~ant and not transcendent alone. As our conception of Goui Man 

and the Oni var se have changeci so have· out: eon ·cept ions of their rela~ io nshi1 
) 

changed. There are four el3ment s to consider i .n mod,ern religion, 

1. Tne relation of Man ~o Reality, oh God, or whatever name is givsn. 

2. The rala.-tioa of man to man.-

~- ·rhe thoughts arising from such rala~ionsni:p§.(H.As a man thinke~h ... n 

4. The action resultin~ from sach thought~( "So is he.") 
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' ur i o s i t :v • 

. iosity is the primitive expres3ion of th~ 

It is evident that this instinct must be cultiva~sa 1n orasr to 

omen who can think. To know trutn, to sssK tne tru~u an1 11ve as 

rutn snows tne way tne ehild's cur i o s it v must not, be er usnea OU 

into useful channeli. The child wants to know who, and what.:. It is inte 

~sted in concrete things. But in adolescence th3 more abstract things 

n Ufle rna cnild'j early curiosity is confined chiefly to tnos~ 

ith which it is immediat3ly concerned* Of course all on us na 

n as¼., ff Who made God?", bllt let us :r3fuen1be .r that the child 

s no idea that God is a metaphysical abstraction or a Self-Existine 

ing. To it' God is a bi~ man like Daddy. Wa can use this conception 

in giving the child the impression that as Daddy is int ere st eci in hi 

so is God interested in everybody. It is a great GP r.>ert unity that i .s 

to those who want to fashion the future liberal thinKer~ Tne 

c ur 1 o us chi 1 d is the father of the comin~ trutn seeKer. AS 

;:, sai 

n Come and wander with=~, 

Into regions yet unt:roct ; 

net reaa. wnali st il 1 is u.n 

In the manuscriots of God. 

e can teach graat moral truths through curiositv. We cant 

flowers and insects teach our childean the wonders of ·Lheir being. So 

ny persons nava agitated the matter of teaching aex hygisne to chi 

in the home, school, or the Sunday School that I oft ,en wonder ir t nes 

AO(J!e eve hi of t ne o rt uni orfera t fields anct wo 

.w1::;1, US cnildren the TROTH no er ff H!!J Let 

n 1 i 1 instinct into morbid curiosi • 
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Suggestion and Immitation 

Suggestibility is founded on the fact of tha idio-motor action. 

Th~ idea tends to become real and materialises H s -alf in action., Becaus,;;, 

he idea wxiats th3 idsa must ba ex~ressei in concrete form. If I sug-

~ast that there is something good to look at, people ~iook ~6ui for 

bood I have sJggested. THE IDfilA IS IMPLANTED FROM TH; OUTSIDffi. Action 

is our reaction to ·the idea which ha ·s act~d as a stimul~. fW,e can 

use of suggestion as children have little power of inhibition and t 

str onge:r w i 11. The child cannot focus his attention. he has 

not the oower or concentra~1on, or eont1nuo~s thought. lt is well known 

o psychologists that the slei1ij:of-hand performer can escape detecti 

from adults much easier than from children. The child's eyes 

in~. His min:i is not at ractej nor lon~ held by attention.· 

By sugiestion we can throw many important ethical truths int 

child's mind. The child knows no moral values : , out ne lS highly ,s u.g-

=-fstibls • Tha parental, the social and the religious wor1a ara s 

things. We must be careful to see that the proper matarials 

Let us •aka our su1~estiou positive~ Vihat is right and what is wron~ c 

be su~~ested so that this may be male a force for gooJ.· 

HICH ENHANOillS THIB VALUffi OF TH~ ONlli SUG3gSTING ffflNDS TO 

AKE THE SUGGiSTION AND ITS RIBSULTS EASI~R AND MOR~ FRUITFUL. If t ns 
I 

nts and the teachara ara loving, kind, noble, generous, the value I 
I 
l 

of the su~~estion will be incraasad. The child through association 

.ot reasoning will concluie that whatever i3 told by the one suggestin~ 

it is for tha Qood of all concerned. Yfe must not d,emand mar ia tnan "~ 

oursalves ean give. We often a~ oo much of ou.r chi a expecn .. 

them to be a.l istic even when the litt ind cannot grasp the t s 
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in which wa urJe them to be so. Let us s - - let us do so, 

ord.s alone out by oue act ions. , To us who the social val 

dut.y, it is easy to give up some int ere st in=> n 1a:v as i 

novel to bring a glass of water to a sick person, -:>.a. a child. to 

o a thin~ because it is his duty would be taxi. . .;) is powers. Let Uti 

e things • ':Ybere must be attra.ctio 1{ e c a n s u o e s t .oo b· 

ict uras .. mottoes and other me3,ns. The sugg,3st io:a => nt to be so 

that the chiiu WJ.~J. l, i:l,:i\.\;; J.lat UllvUU ,oU J. 0 l.,l;:j J. y • 

Let us have in mind three things. 

1. That a stron~er suggestion can destroy the effects of ull ,.;., 

L• ~ugges~1on oecomes tedious and so we must not use it alon~ 

3. Habits of resisting suggestions may be formad so that we mus e 

~reful to understand every child that is brought before us. 

,ontr~ Suggestion. 

e nave said that the statement of an idea tends to proJuo 

the iaa in concrete f o • This is true. It is also tru •:.> t, 'CJ l Ci...., 

ace a contrary reaction, or contrary_ action. This is often 

o indirect SUQ.Q.·3St ion. For example if we ara to teach concerning Go 

it is not nectssary to suggest that there is a devil in contra.st. · To 

...,oct t, hi n5 it is not nec,ssary, aye, it is harmful to emohasi~~ 

the bad. 

ion a graat deal in coaxing. Bare w,e hav 

interests. 

1 .. The primary interest is to get the thing by itself. 

~he second interest is to reanforce the firs~. 

II 
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Imitation. 

itation plays a great part in the child lite is S6l 

erstood~ As a d~finition of imitation wa can say t , JI i 

conscious attempt to reproduce the actions of anotnar son. " 

definition is often Qiven in educational works. It i3 e ' 

snasavor to appropriate what another has achieve us n 

that the wori CONSCIOUS is the kay to the definitions. ::; 

nts of cognition and volitiwu. 

The child acts through suggestion. 

Whv does the child imitate? The c h il d 's lS ~ma1l 

one. It tries li in lar~er worl It3 own exoerienoas being limi~ -

iJ. , i r1~s t the ex f G>la.sr Persons, 11 en,",_. 

get. h things it c the g 1 

~·ot i te.· We often say th-~ 0 1:rr.i 

ut t pression i rong.· Tn ,ere is no conscious ef(ortto ap priat 

anything. · Neither is there any enlarg,i.ng of experience. Lower forms o. 

ife min1ic .. Not so with the child.· Tne 

lVe i imi n s1y ta.Ke pJac;;. 

This is an effort toge s xper·i 0 0 im,f it ate there must 

1ng, or to imitate. If our h s up p 1 ~· t, n e p 

..... nrist i a,n environment 2dl e pra,cti 

la.t 

wnat we ch, the cn1 

imitate those thi..=> f V wQ can teacn rever-

€:f1C • i in 1 it t bout a vear ol 

a 1 i tt .,_ "" s grace 1s sa1a before mea1s. n~ 

j_mi t.ates.· Later e will have the habit , ~nd then will appreciate t 

meaninf of t know why it is done. He doss not know tn 

·ea.son w is sai~, but be kn~ws what his parents do befor 

touch the i -r • THE CHILD GETS THE SOCIAL COHN~nTTOK ' even if 
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Ot ne i C ~-l· VO l unt i:;l,J: •• V c:;, ,. ,..., 

s grt:; how 1n om· own 

ho in ,ed in t 's t 

I re 

ti , b GI, uQtl _, 

of lrnionwhich b 11 i n fellowshL.,. im!Jle iet wbic 

r as we faced death to~ether acted as a fin nd eternal OOD-

union an __ de us facs death without f • * Nothin~ is gocd ejuca-

tional or reli8ious training which has no social value. 

Emulation. 

To idealise clorreone, to have sorr:eone to emulate is the ambi-

ti on of ever·y cbildc The Jesuits mads use of this vsry sarlyosc& us 

s o., great force which could be utilised for their own enos. · ne .s 

:=, Jesus, St .• Franc i e , per·hap s some grea ,t soldier .. .iurist 

y one of the great historical characters 1 both in peace and ware I 

bow I idealised Franklin and Jef f erson when I was about 

I loved to walk up and down Arch Street in P bil 

ing tha.t my hero Franklin had trod the same street~ I rsli~i 

visited bis ~rave ·and received fresh inspiration. How I triad to emulata 

Thomas Jefferson ! I ~icttred this i naro reacting tne uec1arat1on OI 

Independence - I ima!ined to myself how he must have rean 1~ - ana o 

- strength of that I learned the whole document by heart. Tbis 

* In 189.5, r1 tne Armeniall maszac1·es, all oti niy family living in 

Ar a. b k i r , rr u r k e y, w er e t a k e n o Lt t t CJ b e s hot • A s we w a i t ed. f or j e at h , n. 

t> r and f at he t· 1 e d u s i n · t he Lo rd ' s t-' r ayer w h i c r. we re ti e at e d t }j r e e t i me s 

a • day.· 
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only was good exercise for mp memory , but I had a noble life to ro 

to have for my patern of me,nhood. Maks a child ashamed to ~iv~ uu • . ..., 

Tell him how 1reat men have stru~Qled and in the end conquered. What 

to me in the life of Franklin was his escape f~om Boston t 

nia and his stru~iles there. The trouble he hai in the Dri 

snop ; nis efforts to find work ; his poverty ana frienilessness all 

e ., and I wantad to becoma a 1reat man like him soma~av even 

if I had to fight my._ way. To so imitata others that one need not feel 

is ths content and value of emulation. So work and. l.i 

s ,~00:1 as , but never iower tnan your cnosen ns 

QwnershL.,. 

e dssire to acquire prop3rty expressa s it self 

in life and remains in most of USc As many crimes are committad which 

involve property and religion says , u Thou shalt not steal n, we !IlUS"t, 

our cnildran to Dropsrl~ control tna aas1re to oosssss 

Th isi~iv ,e nl Collective Instinct. 

'fl he i n st i n ct i s t h 'J s t foregoing for all practi 

is t to 11 things. Boys wi 

·-o w- ne aa. ;3 etc. i ill coll 

se t n1 s 1nst1nct 1n maKi ,:i i st s , a,u ..., 

curators of histo·rieal and. r3l i~i s s A ,lret deal 

in collectiu~• 
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nity. 

This insti n 1 l .dgio Ut if r,;; 

1 i s i 

n T t"o igh 1: ' ·Let us u 

n into proper channel 

h sef ul •Tl ir•,-- d oy i ns:t i net ic ... first 

nature to destroy. 

he Drincipal instincts V n ntioned a;no. c Uf, 

no s consider some of the t SOCI tTTITUDIDS. 

~.,.,i,;~,f-;,r,.,..,.~ 

ore are many social attitudes which have reli~ious value and ' therefcrc 

~ht to be cultivated* We have already said that religio 

ight relations beteeen God and man ~ and amen~ men themselves. Th 

representative attitudes are - Sociability : Duty : Ju.st ice . Sense of 

Prope.r·ty Right . Respect . Docility ; Resentment As ' ' ' 

1. Sociabilit.Y• . 

The ehil~ at first is unable to aistin~~is 

self and others. Tb er e i s no .. j i ff e 1· enc e t o his mind. b 

no. tn1ngs~ trnt at about five months th 

uce favorable reactions. Sul 1 y writ es* , "Chi1a.r 

i n st i n c t i v e 1 _y a t t a c h ah 1 e an :3. so c i ab 1 e i n s o f a r· as t he y s to w i n t he 

first weeks that they get used to and de~eni on human ~resence., and 

they are when this is taken a1:ay from the:u. · ••• ·•·• ·•· In th.is 

e 
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i n st i n c t o f co m pu1 i CJ n s h i iJ t he r e i s i n v o 1 v e d. v a~ u e , i n ar- t i c '.j 1 at € s y :m I) at h y. 

Just as the attached jo~ reay be saifi to have in a iim fashion a feelinf 

of atachn:ent to the master·, so the child. ·"* I cannot entirely adree 

here, because early in life the child does not un1erstani the social 

im~l ications of companic)nship • There is the desire to have someone 

near, but this is because the attention wants to rest on some one, or 

sorr.etLin~ . : I am incline:i to agree , however, with Kirkt-iatrick** that 

the funiamentals must be found in our evolutionary develo~ment where 

we see that the desiI·e for corr1,,anionship is the natural inherit4,nce of 

an a n c e st r y t hat m us t h av e s o u ht i t i n order t c s u r v i v e • · !,: o st c h i l:i re n 

de s i r· e t h e J.i r es e n c e o f ad u 1 t s b e f o r e t he y an w a 1 k. · T h i s at t i t u :i e rn a y 

be usej in encouraging congreiaticnal wcrshi~ ani joint ~rayer. Herein 

li~s the ~ower of the evan~elist. · Having a great mass of ~eo~le he can 

create a lc.nJ of sympatl1y that can and 3.oes crush very oft.en iniivi:.iual 

intellectual opposition. If we can jevelop this attitude in our Sunday 

Schools I cannot see why it shoul:l. not bellJ us fill our churches. There is 

the passion for f.iersonal intercc;urse ; there is the feelin~ of ::1epenjence 

and these are expressed in social activity and cooperation. · 

* Sully : Studies of Childhood.· pp .. ·242, 243, 

** Kirki;atrick : Fundairentals of Chili Study. 
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2. ·· Dvty • 

During infancy there is no sense of obligation because there is 

no distinction betweBn ~ersons an1 thinJs. As soon as the sense of the 

" AL rr.1 g R 11 
" i s b o r n , t he s e n s e o f d u t y i s f e 1 t • · T he c h i 1 d i n o b t a. :i n i r: 

lartler experionce .<levelops the "alter'' sense • · In fact many of us tave 

noticed the wist of little babies to share their bottles , or whatever 

they have , vd il others.· The questions that con:e before us are, ( a 1) .. Are 

t he I NT h1IH: ST S o f t h e " e g, o " and t h e " al t er " i d e n i i c a 1 ? If s 0 t he n 

t here i s t he e 1 e me n t cf p e r· son a 1 sat i s f act i c n and t h i s i s not a lt r u i s m. · 

T n e at t i t u d e ha s b e c om e t o c., c om l' 1 e x • · I f , ho w e v e r , t h e " a 1 t e r " i s s er v e ::1 

out of the sense of " ouihtness " then we can say that the sense of duty 

has l· r om lJ t e 3 t he act • · U n de r CONS C IF: N CE we a r e t o t r eat t he n: at t er of 

duty, so let this suffice for the I,1 resent.· 

.. Just ice. · * 

The basal idea of this attitude, the sociologists and ~sycho-

1 o i st s t e 11 u s , i s t he s e n s e o f t.J r o l) c rt y r ,i: g; ht s • We m u st ha v e a 

positive education in church and school to teach our future citizens that 

justice is the foundation of goo:.i government .. : When the ctild teccmes the 

reasoning crrature, of course, he considers MOTIVES back of the acts 

and :foals accor.:iinSly. Justice has a reflex character. · The sense of duty, 

and responsibility becomes insistent durin~ adolescence.· 

Prof. Ross hcl.is that the eco and the alter are only the same 

* Ross : Social Control.· Ch.: IV.The Role of the Sense of' Justice.'f.il•• ·23-3?.· 
Kellv: Government or Human Evoluti0ri.( Justice )Ch.· Ill. 
See ~ny good book on Ethios or Psycholoaygr SooioloiY• 
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thought with iifferent connotations.· It is the [Jrojection into the 
' 

u l t er t he s am e d e s i re s a n d ho i:J e s t h e. t a r e f e l t i n t h e er; o • T he ref o 1· e , 

there is in the sense of justice the element of imagination ani sy~pa-

thy. What I want others must Jr.ant and have. In this manner the inter·ests 

0 f men ar· e e n t an g 1 e d so t hat i t i s n ec t.s s ar y t o g iv e t he o t he rs t he 

r i g ht s one c a. i ms f o 1· h i IC s e 1 f • · 

There are two ways of locking at things, 

1. Men having equal rifhts, or 2. The usin~ of all men as rungs tc ste~ 

higher on the- lad er of sue ess.:(?) 

Prof Kelly ( Columbia University ) says that Nature has no 

sense of justice as we understand it (p.275 Justice) but he calls the 

iH' o c es s of 1 e v e 1 i n g E n v i r o nm e n i • II e co n t i nu e s t o say t hat j us t ice i s 

thr motive and end of government. Justice, then, ls a matter· of evolu-

+ • ·* "1 on. 

4. · Res~ect. 

Here we find the E,Jower-s of inhibition put to the test.· Ii 

means that instead of being self-ansertive the self must fall into tne 

background and bonor another. I do not mean conventional res~ect which 

has no t rue f o u n ::i at i o n i n t he s e 1 f , nor d o I mean t hat vd: i ch i s t he 

r e s u 1 t of ha b i t a 1 o n e • R e s I) e ct mu s t b av e t he e l o rr: e n t o f co n s c i o u s w il l i n r5 -

.. ess. The self must be consciously subordinated 'because of the recogni-

tion of some WORTii in the one to whom res~ect js directei.: 

HobbhousP. .for-als in Evolution.· 
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5. Docility.· 

The child is a.n active or~anism .. · It wants to ex~ress itse 'L 

f 1· e e l y , a n d n a t u r a 1 1 y i s r e Pe l l i o us w h e n re s t r a i n t i s a i-; 1' 1 i e d • If , 

however, the child can be made to recoinize that it is for its ultimate 

comfort and Penefit tbat the att.itt.de of d.ocility is jemarded , : there 

will be founfi to t:1e very little Ol,Jt-10sition.· Very often, the child, unabl 

t o k e e i:J i t s at t e n t i on f i x e d f or a n y 1 e n gt h of t i me a n :l u n d e r t 11 e i n f 1 u -

ence of muscular and nervous fatigue, acts in anything but a docile 

man n er· • B u t we have a 1 re a :3 y j ea 1 t w it h t h i s mat t er· • A 11 t each er s o u ~ht 

to know the range of attention of the child .. · 

o.: Resentrr:ent.· 

When the child is ~laced in a position which stireulates 

anger , it is not the child , but ourselves that are to r-lame.· Resentll'ent, 

].et us say, is anger in social relations. There is something which acts as 

an irritant amone the grOUIJ.· It is the work of reliiion to establish 

~ 1 eace and harmony , so that we are naturally interested to control 

resentment.· 

7 •. A6~ression. ::>~ 

The instinct of anger is the active element in aggression. · 

I n stead of d e f end i n g t he to :i y, i n s o c i et y we he a r t hat t he " re i) u t at i on " 
• 

d:. s ·Be f e n d e d • · A n i n j u r y i s :i o n e t o " re t-1 u t at i o n " , a. n j s o we s e e t hat t h e 

instinct has been sviritualised and intellectualised,~s L.F.Ward would 

say. Grou~ st~bility needs spme force which will overcoTe the spirit 

of aggression. Of course this is sensej to a great estent by the arrival 

of t he soc i a 1 at i it u de k now n as S EL~• - R }lJ SP~~ CT. : 



Rec a.., it ul at i0n.· 

The "bundle of instincts" as James calls the_ chili, or 

as ·sully iesiBnates him the " incarnatie,,n of aJ/{Jetites " , does net 

instinctively a~{J~eciate the alter. It is nec~ssary that the alter 

l:'e distin~uishei before any social attitudes becorr,e manifest. · The child 

is interestej in himself alone, and in others in so far as they serve 

his iesires.· There is pleasurfable exiJression when there is present a 

person who is liked •· This is not because the person is u. perso1t , but 

as something to be use:i for the service of the self.· Tne genesis c;f the 

alter is called an imitation ref.lex , when imitation is not the end in 

itself. The reaction of the alte~'s expression is to furnish data hy 

which the child may jet the not ion that the alter is lihe himsel(. 

T he st e I-' s a r e a s f o 1 1 o "' s • : 

a. · 11 he a c t i o n of t he a l t e r a s a r tact i CJ n on t he c h i 1 d • · 

b. · The reaction of the alter to the actions of the child.. · 

c. The relationshi~ ex~resEei in action and reaction acts as 

a bond in the social organism. 

It will be seen that the dynamic element is to be fcuni in 

action. · Every one must JO sorr:etting and the something, J!I'O:luces certai!l 

reactions. We ~~st so arrange our material in the Sunjay School that 

at first there n:ay he something, to DO.· The first step in learnint is 

doint. Let us start our children ~y asking and helving the~ to do ~ooJ. 

T he soc i al b o n d must b e t n e b on d of s er v i c e i n t he s i! i 1· h of 1 o v e • 

Once the child reco~nises his social duties , knowin~ that 

he is a social unit, it is easy to teach him that he must be JUST. The 

self is ~ro~ected by the imaginati0n inte,, others cf the grou~ anj sym-

P at h y i s awaken e j • · T he at t it u j e s of ot h er s act as norms for h i s o 'N .in 



7 ,7; . .., . 
co n d u ct , a. n j i n st e a j of b e i n g a n r. e G o i s t he b e co 1rz es a n a l t r u i s t • T be 

conscience grows by social ex!Jerience.: Ti1is enlar~es the life in art, 

li t er a. t u r e a n j re 1 i 5 ion. : The l i f e of human it y is u nf o 1 d e d be f or· e t he 

unfoldinf; personality.· Tne idea of CONDUcrr is born from the study of 

attitudesand soon a PERSON with social res~onsibilities takes his ~lace 

amon~ his group.: Religion idealises the nobler things cf experience, 

ani here tne child gets fresh impulse to carry 0n the interests of man-

kind. in the fulfilling of Goi's {;Ur}_JOse.· Here he looks upo~ Go:l an:1 

the saints as persons to be imitated, and here is our opportunity. le 

must s0 teach the life of Jesus and the lives of all the saints of all 

times and all nations that the human relationships may be drawn closer 

together in order to make the Brotherhood. of man an1 the Fatherhood of 

God a reality realised in eve1:y day life. 

The child &n the course of ievelcpment sees that others have 

RIGHTS as well as himself and that their rights must be res1iected just 

as Iruch as he wants his r i 5hts resJ;Jected.· OUR GOAL IS TO MAKE THE IND I-

V ID UAL FEEL THE ALTER. Once this idea is firmly fixed the child is en-

a~lej to understand the social morality iemanded and social justice 

ex i-' e ct e d • · T he c a r, a c if y t o do w hat t he ID g AL S of soc i et y de man :i i s t he 

TEST of tne religious man.· The growing child becomes consciuus of the 

following influences. 

a.· That he cannot t·e a bully. Others have rif_nts t,o be respecte::l. 

b. He must sc act that his selfisn instincts will be under 

strict control. The power cf inhibition must be develo~ed to a large extent 

c.· If he v;ants to enjcy life he must go with the social current. 
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d.: He must not look UfJOn everythin~ &ith the eyes of one who 
- - -

wants everything. The "'beloni" st,,irit must be subdues, others must nave 

a 1 so , a n d. he m 1; st no t t a k e any t h i n aw a y • · Pro~· er t y r i 5 ht s an .:i o w n e r s h i 1" 

m us t be u n j er s t o o d • · At f i r st MOT I V RS i r I NT E NT I ON S a I:; p ea l t o h i m , b u t 

soon he learns that in order to live as part of the social organism he 

n: us t r e co g n i s e ENDS and t he f a.ct t hat he i s a ME "1 N S t o t hat END.· T n e 

Jrowth of res~onsibility, and the recognition of the fact that he ruust 

carry some of the turdens ofi the world dawns u~on him so that we have in 

the end a thorou~hly relisious ILan - a man that is just, dutiful, and is 

willing to jo his share of the work of the world.: .. 
Conscious that he is a part of a lar~er organisrr., the growing 

chili feels that the larier ex~erience of his elders 1,,laces him in a 

position where he must learn ty imitation ~and in the spirit of respect.· 

I n lJ o lJ u l a r t ho u g ht h e i s r es lJ e Q: t e j w ho ob s er v e s o u t war· d 1 y c ell. t a i n s o c i a 1 

iictates anj in his ~ublic life amd private life lives up to the most 

imI!ortant social ani moral standaris. This being so, certain ~ersons 

try to ievelo~ the ~ewers of imitation in the child so that ne may 

imitate re~resentative men anj women iho are -held in public esteem.· This 

is well and good, but ~nless we inculcate into our chiliren the ~rinciI!les 

of 1 aw , o r d e r , j u st i c e , s e r v i c e a n d t i1 e o t he r not l e v i rt u es w h i c h ma k e 

for men and women of character, we are not makin 5 either good or religious 

1Jersons. · What we are doing is ::ievelcping a lot og wea!din~s who are 

slaves to conventions and have not the sli~htest idea. concerning the 

· asic J;rinc<l.I,,les u~on which our civilization rests. · AN IMITATOR IS NEVER 

L CR~ATOR. We want to develoJJ in our Sunday Schools I!ersons who are 

res~onsible and can make original contributions to the moral and spiritual I 

1, 
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and even ~hysical values of the world. · Res~ect for others and self-

res1 Ject are complementary. : If a man restiects certain virtues in otners 

it is natural that he will try to develot-'° those virtues in :hihself • · A 

child's self-res~ect is not hurt at first because the child is not con-

scious of social values, but as he grows older arii sees the worth placed 

on certain virtues , the lack or injury of such virtues in him causes 

him ser~ous matter for thought.· The moment we respect anyone we have 

confidence in him; an1 if Ae can develo~ this s~irit it wouli ~e easy 

to bring about the Xin~dom of Go:i.· Respect a man and you trust him. · Trust 

a man, you confide in him. · Confide in a ma~, you :iepend on him. Have the 

sense of def• e n de n c e and yo u 1 o v e h i m. · Love him a n d you ha v e f o u n :i 3 o d • 

Loss of self-rcs~ect means the loss of coura~e, love, trust and all the 

best in 1 ife. · The social harmony is broken and man is estran 5ed ft·om God. 

I 

Let us Jevelo~ self-res~ect and we can do this if we teach not the DEPRAVI-

TY but the DIVI~ITY OF MAN. 

A ma n w i t h s e 1 f - r e s EJ e ct w il 1 r e s e n t a. n y t h i n t hat i s no t not ' 1 e 

an :i . i us t • · R Pm B~ NT MEN T may be mad e a power f or- r i g ht e o u s n es s and j us t i c e. 

T he c h i l d at t i t u d e i s at f i r· st s u t n: i s s i v e be c a us e of t h e co n s c i o u s n e s s 

of weak n es s • · However at t he end of t he t s e 1 ft h week t he cry of a n g er' 

r i s e s i n u n co n s c i o us i, r o t e st. · It i s t he i n :i i c a t i o n t h at t h e r· e i s a r-, o we r 

whithin which later in the God-conscious may te'the "cry in tne wilder-

ness ", or can cry out, "Woe unto you, scrites, tJharisees, hy p ocrites!" 

The baby assumes the an~ry attitu:ie when (a) Desires are not r e aliRe::l. 

(P) When ~ain is suffered and he thinks that someone or some object is 

the cause of' his discom(ort. (c) The baby cries a great deal, n:i is 

angry most of the time tecause he wants a lot of things, so many that 

he ha s not t h e c a p a c i t y , mo r t h e ab i l i t y t o g r at i f y t he m. · ( (! '.) T he c h i ] -... 
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is an;rv at first with all thin~s, but at the end of the fourth year 

he confines, or directs his an~er towards persons .. : All this means that 

we ought to control this attitude and t~ll them stories of self-sacrifice 
•• .l-1. .·~ , 

and jenerosity. · 'Yhe " I '11 oet even " '' feelino " must re crushed.. With :::, :::, ::> 

develo{Jment imlflediate responsiveness is inhit ·ited and time is given for 

thought.: The matler is weighed anj ju:lg~ment given and action follows 
_Jr. -'Ii JI,_ ~· .. ;, :- ""- • "- • • • 

accordingly. : We rr.ust ·develop MORAL INDIGNATION • · This tegins when the 

individual begins to appreciate ethical and moral staniarJs. If we want 

clean ~olitics, if we want to eliminate vice of all kinds and crime in 

general we ~ust develop from anger the notler attitude of rroral indiina-

tion. Having done sowe shall not lack ~ro~hets like'I~~iah; Hosea and 

Amos.: In anger the individual wil] destroy, in moral indignation the 

offend er will be ost'tcised..· 
T\. 

Let us develoI,i these social attitules and if we all do that 

the racial and national attituies will aiJust the~selves and peace on 

earth and good will to men will not tea matter of song , sung once a 

ye a r , b u t it w i 1 1 t e a c o n t i n u o us c h or u s r i s i n g f r om a w o r· 1 d w n e 1· e 

truly tbe Kingdom of God has been established. 

l.11 : 
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caption and Amplification. 
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1 1 ;;vt f)age ?1, 

c ·t i ,, it y 4-n-. 

7 b. 

h. iJ I I, C i 

s of ne 

Lr r:ia t. 

T sax1.1 ~vwers now DeCofuQ t here is an emotiona 

act vitality wnich wants to floN u~ into the world of action. 

WO.Ck Lors in the school nywhara else is 

iract thsse enar~ie nct i_~motions int channels which lead to th 

usef u.L w • Tna 0,1 or notional vitality must o 

.iracg th .::, y 

iil l-1 e mat t er- o u g ht t, o b e g i " ,en car a f u 1 cons id a r 3. i:, ion b a ca.us a ·t w 

Jreat instincts co into f l acti\Titv, namely hun,1er and ssx. I1hes? 

t, w tha r,aason i f tha two instinc~s tna 

second is the more powerful, fo ha fir .s~, hunger , aerv,3s tha secon,.. . .,, 

a individual aftrr al is hich tha raoa s~rvivas. ur ,-.. 

r-. 1 i m i iui c a s ·t h ,3 i ,1 d i " id u.a. l , but tha raca oontinuss .tiSilC8 (f!;j $8fe 

lilll.JOt"t.a.nt li:. is to study and control this bubst or treme11.aous oow 

I ·a our a2e whet1 it t,akes many years to finish tne uresc.r·1oeJ. cou:r.; 

studies, where under- our social ayst ,3fn, laws and civiliz~tion this great 

im~ulse to propo~at3 oneJ kind is s UfJpres sed, t.ha p:roblam is what is t 

oe done with the pent-up energy. It must express i'tself in some 
r, .... ., ' 

r we wili or no. It may work for good or evil. If lef ·t to i ·t s 

is certain to come; so we must direct it., At this r.iariod of 

imt.i et us is aiven to tbs otganis~~ The soul a.nd boay becom.e 

Gnan objects raactinl on their anvironment. '!'he yaar-s of growth, or 



7:1 •. 

n ·at forth in+ r let the petal 

net f to ta.Re 0 of the,. ? There are many 

wni 0 t aka ca,:ra t 

- .J L ura fruic, - ~n.1 women h i nJ rich per sou -

it, ies , rs wno may take their ylaces as ers and 

uot .hara of f 11t t ions .. 

t this pet·i the seco oharac.terist ics <;;, imr;ort -

at hang re as fol1ows .. 

n of tn 1J 1 tn e .e 1 e nee of lf-liro.-

I') .1.. -- : '" - stat ions of social , morfil and. ~l ig iorA.s 1 Lr~-

,. LI·ai ts of proauctive , r a '.i li # 

• Sex: ua.l instinct; rational thought n ; indef.!end.ent act ion. 

'11 h.e mental organis,,. y be said t 1ew recona~ructio~, 

no. n emotions come in p,l a.v. rr1 n 110 1,d n:2_ are represent-

i V •J~ 

L, Sympat, ny • 
Ir Y,("}{j1 1 -

... ., lJl~nU~.Y• 
st b ncoar~gsd and dsvelopect. 

3. Self - reliance. 

5,. Acquiait.10 

• i:>OC 

;, .. sponsunlit..v .. 

!;.., 14. Variet.1 , n, stless·11'-='i-:i-~ 

• .. ·ant* 1,. 
10. Salr - wi.u:v 16. Lonelinass.(Unstg s , nyn 1~as, ·t · :iitsy. 

11 .. Oomoati - 16 ought to be dir9cted, 
12.e Sexual inst,inct. ,:,<uppress -3.nct controlled. 
13. Desir·e f ac ·tivi I# 
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I i 1 i 

ions 

i~nificanca of the transiti 

i _. 

ot-. This is the ti 

l"fl }-, .:::, C"I O T7 n ... 0 ti~ n h 
"' -

ites ani initiations. so that it will be seen that even primiti 

naw tne maaninJ of th.is t.,erio:i as a g:r ,9at crisis in exp,n s1. ... ,uuoo 

itical Examination 

1 not trsa,i, of 

- f .L:J• 

C 

io~3 as is evident in dress and action, and pri 

ls the a..2a of ideals- and reli~ion ouJht to olaca bef 

ion for our church-

f 

l i'",Y> r ,h1om~ ~V>!:. ,.,.l'>~<.:!.f1o .;r ""; ,i-h n 
..., .. 

ion, in fact the aiolescent is the ~ree,test questi 

,/; v"" u~u uulS question is :silent, 

in handl i n.1 hi 

info:rinb,t iol'lal but no :" b.e himself reacts and takes apart his 

th -
in".l is activa.; it rel 

n. Truly this is 

ife hinJes on thi~ 
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''"'is i,3 thr storoz ana stress period .Tt1e youth va.ssas throu~h they 

ith his haad in a whitl " and his blood ooursinQ throu~h his veins no 

I'P I, T THIB TIM~ THAT THlli OLD WAITH~ QUfilSTIONillD. Tu~ 

oonsciousnass od sin de~ressas tha min UKiety is expressµ ut 

ne ruturs • Tnere is great interest manifsstsd in rali~ious litaratur~, 

na or~an tnerd is exprassaJ ~ha doubt about God and tbs validity o 

SY.v s sa.1-,at ion, imi ta.litv, th ,3 soul etc. (See Star.buck .. ) 

n I was sevent ld, I wen ,Q if f e rent .• u .r c n e s b u t 

ould get no peace or satisf33~ion. Ona day I w into II filr,..,~-

thin ·s' " ,,1eet,in.g. an .8 very muab interested~ I kept going ther~ 

un-t il on orn with the tarrihla uncertaint, I rushed to my room 

11d .r?.4isi hands toward he h~aven~ 'out in ago fly, " I " h •;;, •• 

oe 0 i11i 3tc· so that I y have paace of mind." 

'' i ndi11l sa~ia£ac~ion anywhara I conclQj tY 1 satisfaction , 

for a short time at laast, th~t t~ har,~ w~d no Go.:t. I h&-v;; cnan -
1111nd. sevaral times si i1ce. 

Ol.J ment of youth , Pra;tt says, " Certalnl ·~ 

for many man tha graat ~ave -of 60 uhtJ comes a·t about sigbteen, anct r o~ 

nanv women two years earlier. The two grecA.t csJusas for adol ascent 

::;kept,icisrn a.re, first, an inherent, almos~ i nat, iact, i 112,, tendency to doubt, 

natural raballion againat all kinia of authority, ration of 

nd more im~ortant, 

put bafora it for 

i ndencf on the parL of youth; and 8econdly, 

~he r3action of tna youn= n upon tho f 

oe first time. It comes ypo the youag man with overwhelmia~ sur~riaa 

that the beliefs upon which i as been brouJht UfJ , n "hich hc::4v.;;, 

been inJulaatad in him as tha r. 'lH :;t 0 unsh,~k bl it.ies or 

1 if af tar l b se. on suoh \Ter unoer·t 3.i n f oun .,ions .n •. ,_iQ 

U(.) by such exceedingl:v fli.ir.ts\ •.Jt.1mant ff 



b2.· 

P,erio\,.l. 

that this ic• 

!:> in stat.e of st.t•ass and sLr-ain , an 

in tha mind. Many cnurohas taga ~lv 

ransition period and the or~ani 

that the.ca ara raligious :ioubts 

of the time and attem~t to fill 

nsir ohurohss by briniin~ abou bnormal exp ,e-ri lle.:J. convar.,ion 

ff1 orb us h * has is to say, 0 fha peculiarity of this p 1SS 

ttr .'3.ct;:; the at~ention is thats of orisi.s. It seems to be w3ll proven 

hat there comes a tims in tha adolescence or every boy and girl wn 

na popnt of deprsssion is great, borae down by various physical an 

1 inf luances , than a rise suddenly in the as~en1ing aurve, carrying 

with them a new life. There is first a lull , then tba storm, then ~eace; 

hat rasults is not boy , but man .. . 'fhis crisis , in religious lila$:;fers , 

is called conversion , but ts BY NO IEANS OONPINED TO OR PECULIAR TO 

GH.Ai/G/f}. 11 Prof' . Goe , in the "Spiritual Lifen says , "I do not 

think it snould be eallgd conversion , ut commitment . It is a raMiftca-

tion rafb.her tna a reversal . 

r. Starbuck has given to the world what is known as 

Cur· v..,, 

oKpariancas. Thia is 

;" 
, ,~ 
f 

hich shows in diaJram form tha points in oonvarsion 

... cce.i:J,~ '1 by Co- , "l.Slett , orbuah and other~. 

-r E C. V ,q .If. 
-r-

e. oN ve~s, "N 

* Tna Boy Problem .. ( See under Aiolascenoe. )pp.20-4b. 
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Prof• Hut , ;;,o * nus summar.1.:i.;::. h hanomenon o· .. 01esoe!1 -.r,n var 3 i 

"Conversion is ona phase of the birth of new powara. Tha indi~idual 

i.n adolo enoe acnieve3 3a~ self - conaoiousness • ceases t bet 

l 

eaipien.t , U(l person , · unit in soc:lei;y , a producer. Tne 

asoning an1 judJing powers coma to fruition. Ideas ~an be hel , t ead i 

~e focus of consciousnass , nd th.s wil a i n vi g or at .~ na-., set of 

n.3,r g ies , i aea1 :3 , nd forces have come into existence." 

u rri h i s b i _rt h of new l:J owe rs ma. y ii aka fl l a o e w i t h a 1 i t t 1 a or 1d t- n 

ucn ctist,urbanca of t .. h9 equilibrium of t,h:9 self .. When th9 dis~11eba.ncv 

is .graat , of per3oaali~y for raasons of hsredity , en-

n r -~ r a. i n i ng a r ,a v a r y hat, e r-og en o us; w he n t h .3 re is d if f i lt 

in shifting the field of consciousness from ona level a,not h:·n·, t nan , 

aonversioa is tna name Qi veo to ths mental procasa , or psychical pr 

ich equilibrium is raatorsd the minj , and tha parsonali 

~co,nas aucl i Ur:, J a a 1a t' f ec t iv a • 

vonve.r ·.;ion i th liftin~ of if' to ughar plan Tn ,e ttainia=> 

of a hi~her plane of spiritual vitali~y on which impossib 

ssihle., S convarsions r~sult from the uprush of sat of tho ua ht s , 

uamorias and feelings firom the subliminal self to the focus of attention 

c to the forsfront of oon~oiouana~s. 

Suo 
aon a. 

U'.) 

na thiu~hts ani feelinJs in 
ara brou~ht to and force 

in F. 

~•~ocus or aonsciousne~~ 

.~~rgin of the fiald of 
consciousnasa. 

t' 

* Notas on the Psychology of Reli~ion~ 1916~ Meadville Thaolo1ioal Sonoo 

• 
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Dr. Dodson in his lectures given in the Summer I 

!1 , at Meaa.v111e July .? - :-::'.1, 1~10 e.ava ou 

01 o,~ . .v or ReliiHon V." On it ha says , n Conversion . which 

r1y oe11evaa to De nue to tne miraculous operation of the Holy Spirlui 

is now r 3J aI"dad a .s a crisis in the normal development of the big her li.1 ,_,. 

H ht eni ni out , 0 

hich takes ~lace in a sa~ u:rated 

solittion , or may be spreaj out over a numoe:r o.r y 

us ( or s ub1 i ,n_i nal ) rsJion of life • .vet 

their revelation may be sud1en , as when two people have been in lov 

it out, .. St~ Paul describes 11· 

oonver :~;1on as 1 nst ant anaous ' but it is probable that he reali i es by 

ich and 3pirit, ' the life and death ' of the Christians ne was 

secut1t11. .tie oaat ~own in himself thesr tendaneias ' suppressed t 

iaally thay attained the suvremacy aitn an 

ioh re volationiaQ~ J. J. ,I. 0. ···••:.•cJIJro/lol,#l,lf,t#:I> 

-reat har ,n is done to young people ·by revivalists ig nor an 

of t h ,.3 n3,t ure of n uman nature , and the law of devalopme nt. Thair methuu~ 

it.,_V. and ars sometimes recog 

t i 3 a. t i O n. "'. ... .. •• " •• " ••• a .. - ...... T ha Vi O 1 enc e w hi Ch i 

to children se~kini to conform their oonveraion to that or nar.1en 

l!_,linners taken as a tvt,e••••* • 

* 1.1 • •.:1 • •1v.1 _\ A."='IL.l Jla..Q ;::, ,~.L.IA V JU<;, n I.J, \.> .&. ,-., ' J. ,J.l\J ,t v is no rignli 

na aeve1oµment or a11 men. ilia.en must, live his OW fl 1 if S;,.. • • •,. • • 

r from a youn~ 

na at t 1 t, u,1e t owaro . 3 nis fellow men by readi 

ssav on .. Selt - tteliaace. n It is not nec .~ss 

or u.o.a 1 n-~ e 1 1 e ct, , a 1:,ent an1 saw - a ust trail to i.u..L J. u,;;; U~'v ll!v_!:1• 
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B 

0··· 

i.ienses - I 

Instinct;:.,. 
Ideas ~values) 

ar:;.(jter 
• • ... 

RffiLI3I 

Lir 

Bociy. 
· U 

Duriag the co!1 

s,. 

( persoadlity; coauersion . Sick souls. 

t~ to past ,9.nd futu 

n a i nl~ e l 1 e ct .,, 

~; r:;2;oi1-tl wisdom(in3til'l.::H,s 

It ,1 s to tim~ 
iences.,. 

.... Relates t-- ha body.., 

experi 

Religion has its seat in feelin2s ato. toe 
agion B. Ib bubbles up and A. decide~ 
hat kind of raligion we ara to h .;;, . 

nha locus of personality is 
~lso that we have our i~A 

• It is ner.-;, 
The tnin .~ t 

~ember is that there is no such thing as 
Pure Thinkin~ or pure thou~ht ,. Wa rllusl~ 

recoJnize ·th .9.t life is a unity ~,nd tbe whole 
~ing react .a.-

( From Dr.Dodson's Lectares~) 

hEn·a i 

f.-r B. and as vital ohanies ara taking p 

n uprush of (he feelinJs ato 

c. The forca is f~l• 

in A. We may say tb~t the conversion exparianaa is a self-rsalizing 

ex_[Je.rii~nce. 

'l'ha experience is aca 

ne OOSOilliNCfil. Thar is a mo.r~ fselin=-

nied b 

I., n ear Iv . 

he aw aka n in .~ 

o::) _; V, say a ,:3r•tair 

f 

writers , and Birney holds th· s aarly aa at ~he age of four conscienuo 

* 

* 0 irney : Childhood. ( See un Co'n science.) 
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t t ne r o ur -c; n year ,, an 

- i't,s expansion , has led the boy to do without protest 

hat his uarent s . teacher . or socie~v rsuuir~u . now • ree1s a neea ro 

~ome otner ~u1de to conluct , some ex01amat1on or numan ur e an::t i "';:s 

is oeriod has been designated as the n second birth It • 
into the mistake of confoundi .. .::, 

ins ti ncts - dooilitu and obedience - with a 

l e:mern,s. l.- N1ora1 J LlY.?:;: 111 ·,7 u v , 1.1.\A. ~. 

of ought na~h , tha Ca.tsgorical lmper~t 1 o v1. D.Q.U.\I. 

.1 e nn s 't a Ke ·t n a. t, c er a i n p e op 1 e make is no.v apparent.,, In judgmen · 

l~ ·i.:;J. ~Ul~UI., 01 r~ii.;;:;oning. Does a child of four raaaon suffioient1y ~o 

- - Ir so tnen tne cn11a acts as a rree pe.rsof 

is responsi~le for avery a.ct. Are w3 willing t 
-- - - - onsaie .ace. " 'f 

ich a person holds himself responsible cto ox· ao n 

to his ideal of rig ht; the 1flor al jud .~ n,e n t or t 
idtinction from the oerceotion or rldllt an 

in the abstr 4 acn, , and in the 

uty , the mora.l imperat,iv~ - I ought , Ot· , 

i 

L ·nat IldC1 ;St1 

i 

unti 

r f 

i i 

1 

1 

n 

X 

0 
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How Doas :.;011s ct ·t 

A. It comvells us tio do hommage ~o a nobl3 act. 

It fills us with righteous iniiJnation at the sight of baseness 

na orualty. 

c. It pt•oduces in us an intense self-abho~nca , an unbeara.ble 

sham.a when w ,~va oroKan a saor3d obli~ation, or failed to fulfil n 

Lno erat i vs a ut 

D. It pro~uoa~ a wonderf sense of satisfaction and peace. A sanae of 

h on it ns ntihzst and the best in the Onivara hen wa have 

infQl or difficult ri~ht "* 

It will be 3ean that Conadiencie involvas elements whion can 

not be found _aarly in the child e1parianca. Th3 indigidual must firat 

have a soctal expertence . 

If than , ther:~ is the alsment of reason in c<b11sciance , it is 

easv to s ,as tha:t t.o have conacda'1trJus men instaad of raliJious bigor,s , or 

fanatics , wa must train the MIND TO THINK COHHillCTLY ON MORAL P8U8Li~S. 

If SUCH TRAINING HAS BillillN GIVijN WHlliNillVWR QUfilSTION DOES COMill UP RillQUIRffi-

I&3 AN IMMIBDIAPW MORAL JUDGM~NT THill CONSCiffiNCM WILL ACT SPONfAN~OUSLY. 

· * Notas on ~he Bsychology of Religion Prof. Hutahaon. 1916 
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APTillR VI I . 

nal methods. Im~ortance of methoi. Preparedness- Presentation. 

ral i3at ionCJ Application. Th ,eologioal and Evan&elical treatment 

imitations of theology. BJJ relif}.ious eduoa'tio 

or the 8 ib le. The limits of such a st 

ined to one race , one booll , or one peopLH 

ing of classes .• Recitations. Leot ures. The oonver ,sat ion 

* 

t THI~J ·Will MUST BEAR IN MIND - THAT NO MATTER WHAT METHOD Will 

R SUBJillCT MATTillR AND MillTHOD SHOULD Bffi MADfil TO CONFORM TO TH 

CHILD AND NOT THE CHILD TO THID MIDTHOD. 

fter studyin2 the instincts . emotions , 'f'eelinQs a.nd t 

~t-take olace durin~ adolescence , what method shall we us~? 

pr1no1pa1 metno1s Detore tne ectuoational world t 

1 .. AdaDtation . Ad.iustment and Specializa.t.ion of function.;:; 

• ~he Recapitulation TheorJ • 

• ~ha Culture Epoch Theor 3 • 

commeated QU the theories advanced anct no 

o choose arter coas1ctering religion from the psycholo~ical point of vi 

oints in all. btit after all we cannot foll 

one nara ana rast rulr and must adapt ouraelves~ \fhat is the moral o 

igious truths that we want to impress? Ar~ 

omen , preparing to meet theib God after death , or ar ,e we tr 

n or cnaract,er wno are conscious of' t, .. ;, 

loutnf Father who needs Bis children to fulfill Hi s purposes? 
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.... t1en.1s on what we ara trying to do. L,...,._ -~ , 

believe in preparing men fort 

na ener~y wastea. Anet in 'Lhis 

ies . be they ohysical , moeal or spiritual 

ism , we cannot even maka true distinctio 

o.ra.1, and tha spiritual , but let us so so for 

f st udv. 

rganism conscious of certain po 'r,e"r.s . but 

iona1 i n t e n s i -~ _v • and the very natu"re of the forces ma,ke i 

,r us . unaar our oresen~ syst,e .11 or civilization , to suppress and control 

-or example ~aKe tna sexual inst i act • It is one or tne sacraa 21rts o 

, J ''-' u it is the cause of most of the misery of the world~ As z-eligio 

chars 1 t 1s our auty to so direct . train and teach our chi1aren 

t inste a d od a curse it may become a bless 

, ~i,.i.'-",. 1,1' ..1..,1.t.Al \,I vbrough the proper use of th3 i 

ce on men ana women wno can truly c!aim to be cn11aren or Go\.,!,. 

It is the adolescent that need:3 the most direction. Ths youn~er chi 

is easy to restrain , the instincts are yet feeble and easily held in 

k and the chili has not lost the sens ,3 of depenlence ,. The adolescent 

, ... inds himself in a new world and has a new relati 

in 1ivinJ them a l'ot of philosophical or 

theologi~al abstr~ctions because the theorizing mood 3omas later. Our 

t matt,er taught 

the eonorata to the abstract~ We mus ·t go frcm the known tot 

into the past and fut ur ,a. James * says ' t 

* hol_ ,.::, ierer • 
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n ne Qr·ea ·t .wax.im fi e .gag o g y i "' o Ji.ni ever· y n.e, iace of knowla1gQ 

OU t curioaity. i.e*, to assimilate its matter in somQ 

t is alread~ known.M ( I cs mine.) 

'l1he cur,·ioul u snould be soar ange that eryt hi ng can co 

ithin the ohild's limitations. In certain church the young girls, 

Qna ~na young wo•en were studying the question 4 of miracles. It is need-

less to s that neither olass sable to understand th9 subject~ Tne 

~aator had to giv ach class sunctay anct then tri o rnaks them gras 

the problem within limitations. 

The of the work io the Sunday School must revolve about 

wommon center, and so all materials must oe ra1a • Th3 teaohar;:, 

be failliliar with their subjects. e~hod followed by the Barbartians 

commends itself. 

1. dness 

-• Presantation. 

3. Asai1nilation. 

"". Ge :n ,a r a 1 i z a:t i o n 

• Al>Pl ica ·t iou. 

This i prac~ic~l anl sciantifio, hod oft t ruo nt In t 

s 

fi1·st., the subject matter is s·tudL=d and th terial ~reparad in a fiu 

nd then presante The presentation must be made such that assimil~-

tion may be possible. In generalization we have the relation of t h"J 

ast and the IJresent and also a peep int o the f u t ur e and an at t empt t o 

ra .w g e 11er 0 .1 trut.ns. Tne l~st step is the praottce of the theot·y, th;;;, 

vital t hir&. Here we have activity and self-s:xJ1ression irj the re ,3,l rn of 

fl o l it i c s , n1 or· a, 1 s a .. n d r e 1 i g i c in terms 

The order of our studies must ·be suited to t.t1e developing miriv .• 

;;;; ust not fall into the error o stablished churches in treating our 
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1. · Tneo 

l ' ;O 1eaas , -

• 

• Jiva.11gc;11stic. 

;_-' 1.: 

'f first d is}!oees of God , sin , pr aye"" ,. nerE>_ti t c. It .1:-'r oceea.s 

f na general to tne rticv_l8r. This is neither ,scientific, no •· 

1~lpful. BELIMF MUST BET P.10UNDAT IO IP SUCH STUDY, AND THIS IS TH~ 

R~ASON THAT IN ADOL~SCtNCill THIS SORT OF RELIGI IS DNIH:RMINIBD. ust 

use t ne tic met noct jict 1 is tn ,at ura l ruet u ve must na v pur -

IJOS , n l-' urpose ust ot be to producb ct f· r· i s but m ano . 

o lli e n of Cb r i st i &. n c h a.:t· act e 1· ex p r e s s ed i n Ch r i st 1 i k e 1 iv e s • : fl e m us t 

teach ·that there is such a thinf as social responsi .bility ; that reli~fon 

means devotion to souls and service ; that there can be no such thin£ as 

individ~al salvation unless the person brings to p~ss social salvatio u~ 

What a priv1 ge we have i,e a,re to help fashion .souls that are cons-

cious of the Father of us a * 

e must have i ur method thoBe facts.which function for~ -

1 ... lopment of cl1arac ·terr. 

2. s ·t udies ruus e related , but not nectssarily confined to one book. 

-e GRADED, having in mind psychological factors~ 3. Tne wo ,.;noul 

We must ei.llow for INDIVIDDA UN, and not &p~ly broaa generb 1 -

i za ,t i cm. 

h• j• he!' 1ould not be too ~uch materia l, but 1atever there is ought 

t 0 0 e v alue. 

We .. n be~in by teaching .th tories cf the Old Testament , Bnd 

lso stories from other ETHNIC SCRIPTURES. We ought to teach fai 

ort stories bavinQ moral s i g n i f i cs, n c e,. We can have nature 

study , and si :m.f!le J!Oet r y. I would not ls ,y emphasis on the .M.ira.cles 

,11.I 

1:11 

] 
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unti tne uit classes are reached, and then u1d tre& ,t 

ood oa.n b ne b critical study. During adolescence a great deal 

ying stress on the humanity of Jesus, than by em 

aoctrines as to his person or nature. 

aBsisiug meta~hysical 

must use the religious conscio~sness as a Qreu ynawic whic 1 

,ein~ and illumi i~ toe rbise and vitalize eac ook and corner· of our 

~te our every day actious. Religious education is not something different 

tner education,- the difference is the stress laid on the hiQner 

things of life* Religion is a sacred idea.lif,m which is to n1ake hum 

ealize Hs divinity, and thus ever strive fo1· the perfection wbic 

it on • 1rhe hone, the public school, the social orge,nizatioL , 

ity 
~~---4 

lJ 

"''CC 

to produce a nobler humanity. The individual experience and tne 

ea. experience of the race producing great VALDES..,· Religion 

must conserve these, and give birth to otners 

person is a self-appointed minister of God, 

na nis sacrifices a sancitified.life, livin~ 

Jesus and the love of God ana man. 

e religiou..sl uoc,.t eo 

hose altar is tne wor ' 
o ser, in the spirit of 

y God give us the power to carry on thi 01·k. 

c~ing Class~~. 

e pils of the Sunday Soho ~l navti ide range of intellige~co• 

na unlike the children of the public schools come as a r~le from free 

·ill. It is evid6nt thBt we cannot decide on one method alond. but let 

vs consider the methods used i :n public scnool tetrnhing a,nd see if' we 

cannot c·o,nnot use the same met bods in our Church Schools.· It was for this 

eason tha .t at the outset we tried to show that thet·e was no radica.1 

difference between religious education &nd an ther kind of education, 

·he dtff~rende ts in tertals used and tne d in utew.:rn t hOO.s 

,ust be identical - for teaching is teaching. 
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Classification of Metnoas. 

All of us have noticed in our own school experience that differ-

ent teacners have different methods suited to the subjects tau~bt and th 

stuctents in attendance. · These are . . 
1. The Recitatio aet noa.. 

Tnis presupposes assignments and pre~aration. The pupil ia 

e cted to st ua.y _EJarticul~ ~ssigned lesson~ s exp6cted to re-

cite en Sunaay. The teacher is not really an instructor, but a livi:n 

question marK wno often hi~es his own ignorance by asking a lot of ques-

tions. He thus disgusts the students and destroys the value c:f the Sc hool. 

1e as ks t hern if the lessons hav6 bean read and that is the end of it a.11. · 

ow tn1s 11tethod has its a,dva .i1i:.&,ges, but I fear it is · a.bused. Tbe process 

i:nvo1 ves, 

A. : Meehan icfal trec, .t merit of the 1 es~ en. 

B. · r11 he teacher· depends on the book, and is no mo1·e than 

ira~h. A teacher if ythipg must be an INSPIRER, an INSPIRATI 

p ho.ru,-

at 

~11 times and above all in the Sunday School. A saintly, sweet, generous, 

oole hea1·ted teacher· can do more to i,rodu.ce n Ei.nd wo:men 'tha. 

10r·ising of ever·y river in Palestine, or the reciting of tiassages 

deal L,~ the ates of the _patriarchs~ If this method is ~sed, th~ 

1-1t a_.t ion it o e._v o i • 

'J • be Converstltion&l Metnoa. 

v . ..,eacner must know his subject well# He must be .able to ,get 

hat is of worth fr he lesson and e avor to bring it out beror 

his schole ,rs 7ust be careful, however, nob to drop into carelessness. 

>11 ti ski u 1 \I. t e acne r· 
\ 

1ay rely n his power to twist .nd turn th wora .s 

na pass away the time. To use this method .the teaoner s iave force of 
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rsonality 9 so that the students may not come and go to the Sunday School 

ithout getting some ins~iration. If the lesson is more kike a seminar, 

re different ~ersons contribute, the danger is greatly eliminated. 

3. The Lecture Method. 

The teacher is the lecturer and presupposes that tbe students 

re there to get information. Heis a great teacher 10 ca,n lee t vre i.n 

sucn ay that interest is kept alive. He must have an engaging ~erson-

-::•lit y , and be a good spea ,ker. 

attention riveted upon him. He mu 

.mmount of infot•f1ia.tion ca .n keep the 

know enouQh of crowd psychology to 

oontr a larfe class, or audience. 

In the Menl Class of the First Universalist Church, at Kent o. 
oombiriation of tna sevo c.na t hir·d _ met hods are used. 1I1ne of 

he Class lectures frd-' fifteen to twenty minutes - rather introcnJces 

he s c~. After that all are frea to join ih the discussion. And 

there is no waiting , or urging.· The men are anxious to learn and t eacb 

in turn by oontributing their own experience. · 

I believe that the first method woula ser well for tr. oung-

er children, but above twelve years t seconct or third methods ou~ht 

be used.· ~reat deal depends on the ability and the training of the 

teachers• and the quality of the terial handl~d. The younger children, 

those below ten, ought tc be given sollie sort of manual work to do also.· 

DrawinJ, and clay-modelling would be of ·eat use in teaching in tne 

School. Tnis summer (1916) I noticed in the practice classes he 

during the Su 

ea the chilaren 

r Institute of Religious Education, that nothing interest-

ore than the clay work they di .nd t ,he drawing of 
. 

Biblical scenes. The children imagination· ,vfor example 

in illustrating the enty Third Psal&. 
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, ..... t to Teac 

s I.) 0 s oe~n written on this subject and so moc .epeno.s on 

the attitude taken by the particul rovp choosing the , that 

I shall simply stat few prineip1e, ic ught to be · taKen a. uictes 

to the choice of material. 

1. - Remember that the child is not a reasoning crea,ture, 

c~nno·t trll a.11 the whys, and wherefores. · Whatever is impart 

d you 

ust oe 

~uthoritative, because the child will obey. If you train yourself , and 

re intellectually honest .2tou need have no fear as to the child's future . 

2. · Do not bluff the child when he asks quest ions. If you rememoe 

that what impression you make upon him nrn,y last bis lif'etime. If vou can-

nswer ni:m ge ·t someone who ca Jn. · If you do not, the child will lose 

conridenoe in you later on, ~nd the damage done will be irreparable. 

3.· Do not think that the child wants c1ny meta ,physics, a.nd do .not 

ry to teach him a lot of met c1,phy s ical nonsense, which you you~selr car,-

not underst a,nd. 

4. Teach that God is the loving Father of all peoples; that Go 

c <3,r es f or· everybody. : Teach t hat God is Love , e, n d t hat he sh o u l d not o e 

afraid. Teach him God as Jesus understood Him. 

•· At first tea.ch the child 'oughtness' and 'ougbt-not-ness' and 

ill do what is right.· en adolesoence comes and Conscienc~ ~-kes ; 

when morals t c1ke hold of him; when the mor·al i:mpe1· c:1t iv e urges what i 

right, and when the child has become a man, ~ut awsy childish thinas , 

na give him the ~roblems of the worl 

o. · 8ive people credit for haviri-::. 

times thiuk they have, and do not be 

the Tru~n will 111a.ke you. free. 

to reason about nu. to sol • 
little wore sense than you soru~-

fraid of the truth. · Know the Tru.t 
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7. · R ber t n r&,l Hy is of re l igio n , and t~ i&io 

sict :i or b, 1 i t v i s a b s ur d • religious n MUST bt1 MORAL man. · T ne 

ioral is a true Brother of Man and a Son of God. 

8. Do some good to someone,and God will t care of t rest. 

********** 

CONCLUDING REMARKS • 

This is an a~e of progress and e:iucation.· The churches are challenJe.:i 

fz·orn all sides to [Jractice the teac:-.ing of the Master.· Too much stress 

has teen laid ~n Theology ani little on the value of character in the 

here a.nj now .. : Thinking men do not take the statement of the oUer 

cnurches that ~an is totally de~ravej, or that in orier tote saved it 

is necissary to have any t--'eculict!' cor.ver·sion ex.J_Jerience. Let us t·e honest 

an J f ace t he f act s. · T he Fat her h cod of God an :1 t h e Bro t her· h 0 c d of Ma. n i j ea 

i s here t c st a y and we n:: us t do o ur s hare t o t-r i n i it t o J! as s. · T n e o n 1 y 

way t-ossitle is ejucation .. : We n:ust use the methoj of educati0nal art , as 

~,sycholo~y 1-,ioints out. t.he way. We must teach the sin;J...le rut eternal tr:.:tl ts 

of t h e Ma st er , a n J t hat 1 i v i n; a s w or t h y d i s c i t-' 1 es n~ e a n s s a l v at i o n .. · T n e 

world is givin~ u~, the i:iea of a sacr~rner ~tal salvation. : Salvation is a 

l,•rocess an:i it must be found in the develo1-rr .ent of men an:l women whc ty 

t h e i r l i v e s c a n s av e t he w o r l .:i • : Ar e we w i l 1 i n g t. o r· e l a r t e r t ha n sec t 

c r c r e e i ? Ar e w e w i l 1 i n g; t o t e C hr i st i ans - i n s t e a: :i e, f t i o t e :i sec t~ r i rH1 s ? 

If we are, then we are savei. Let us take the gooi from all ages, and 

all ieo[Jles ani using 'them as 5/7eat forces in history go onwari ani u~-

war:i for-ever. 

THE END 
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Definitions of Education. 

1 .. The end of educ&tion is community life. - F . W. Parke.1,, 

.. .& a. u c a.t 1 o n is a development of ~ne wno!e man • -
3. · ill d u c a, l, i on is a conscious or voluntary evolution. - Dav ict.son. 

... l!lducation a.i:ms at the realization of the typical man.-· - Pa.y ne • 

:.J• mduoa.tion is the ar·t of. forming men. - Monta.ign",. 

1.,., 1!J ct u o a, t 1 on means t he univ er· s 8-1 d i st r i b u t i on of ext ant know l e d Q. e. - r1 a.r a. 

7. It .is tha busines ·f uoation to develop the i~ f1 

Richter • 

• The work of education is to make changes in human mind~ d bodies. 
1horndyke 

;1• t scv _lptur is ~o a block of marbl , ,ducation i tCi 1e u n 

soul Addi son .. · 

10. The inmcnt of sound mind in a sound body is the ena or aauu~-

tion.., - Locke. 

11. Education is not the storing of knowledge but the development of 

~ower. - u.rcut.t"' 

2. 'the e~ eoucation is to train away all impediment, nct to l ea.ve -

on l y fJ u rs pow er·. - Ji! mer son. : 

13. The true aiw of eauoation is the attainment of happiness througP 

perrect vi~tue. - AristotlQ. 

14. The realization of all the possibilities of human growth and aeve1op -

ent is ed~eation. - ParKer. 

15. The object of education i 

in state and church.· - Luther. 

on r 01· more · effective service 

16 . '11 ne P ry ~rinoi~le of education is the determination of tha ~upil 

~~if - activity. - Hamilton. 



17. 0 i"' · {JI'Ocess of ich t 1na1victu 

-
., J...L.n:;• obJect of edu .cat ion is • 17 ation of 

inviolate, and hence holy life., - Fr 

19 •. Mora.lit\/ is una.nimously aeltnowled. t.h ighes 

consequently of • 

u. 1e ti flu eauoation is triplg. 

•. o-p t ult.Jes. 

b .. · '.110 comrn uni ca. t e kn owl edge, and 

o. To mould character. - n .. iry.-

n eievat--

faithful, puro, 

ir,, ,. UJil 8. 

21,. · !!lJuceticn is ·tlJe organization of acquired. habits of action such 

swill fit the individual to his physical and social en vix·onm e fft. -

,iJ.]iam Ja.mes. 

Y, 

* .Phe puq;ose of education is to train children, not wit~h refer-enct: 

• 
lf 

to their success in the present sta ,te ofi soc~e -ty, but to a better possibl 

state, in accordance with an ide3l conoef,t:ion of huma,ni ty. - Kanv. 



ff 

n 

initlO 

0 

fo 

for- sciE,nce, 

ligioo 1s 

or 

l t 11 m • n 

• 
·~1 j n. 

k Harrisou. 

""nowable~' - ttartiett ~pe:noer. 

in lL .Mul 1 ~ .r. 

p t i rat, i '"'Ild rorm o ntbusiasm, be they 

r for r-als. ·"-

oelief in and the worship ofi an Ever-Living Gou, nar, i 

rt.tliu,.. e Univer::h;, Qo d.1n2. mor ola ,t 

- M~,rt i 

n Reli.;Jion inv 

1. Hi 1=; relation to G or Nature or Reality. 

• 1i o Humani t .v. 

3.: His thoug,ht about these relo .tions and their consequences .. 

... ctton resulting froru sucn " 
Albert Cook . : Pro* Congregational College of C 

1 find the last dafiniti ost s0,t i sf ac·t o:r y. · F o.,. enabl to taR 

in ma.n no uo not belong to Christianit 

the ehurct1es. · Qt her definitions 

~u.0Jec1, has dev~loped.., ·. 

ve b 

UCi so tnose wno are not in 

giv in the 11ihesis a,.s lt, 
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Le,dd Philosophy of Religion.: Vols'.L:Dh.XIX 

Palmer Th,e Fiel f Ethics,..· Ch.IV.· 

P~ulsen : A System of Ethics.·(Thilly trans..,Bk.-II.Ch.·II~ -. Y~.1900. 

a. n t : Cr it i q u. e of Pr act i c cd Re as on* · Bk* I I .:C n. I I.· Londo n 18 8 9. Ah b ot t 

Bolton Principles of Reli .g,ious Ed uca,tion.· 

Forbush : Principles of Religios Education. 

horndyke : Religious Education. 

5 



o. 

nall : Aaolescence • 

Sta~buck : Religious Education in the New Hor 
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