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Introduetion.

It is not my intention to cover the field of religious psy-
chology, nor to discuss the problem of religion., I have limited myself to
the study and consideration of such matters in psychology and educatiorn as
‘may be useful for Sunday Sehool teachers and others interested in the
religious education of the child. Most of the research work was done at
~ the University of Chicago, during the Summer Quarter of 1915, where the
writer had fine material at his disposal., The arrangement of the material,
revision and changes have been made during the first two quartersz at
Meadville., The bibliography, therefore, will econtain names of books whiech
are to be found either at the Divinity Sehool Library ia Haskell Hall,
Usof C. or at the Meadville Theologieal School Library. It has been the
aim of the writer to make this work coneise.and accurate., He knows that it
has many defewts , yet he is willing to place it before the students of
the subject because he feels certain that every contribution , no matter
how immature may befa little step forward.

I have had in the background of my mind my notes and studies
at the M.T.S. and Professor Hutcheon has given me much valuable advice.
M.F,
August 1916,
Meadville, Phina,
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| - CHAPTER 1.

RELIGIOUS EDUCATION FROM THE PSYCHOLOGICAL POINT OF VIEW,
The importance of the subject.

" intefest The ngntieth Century is seeing a great revival in foligion N

frligion' Men and women are taking religion seriously , and the Gospel of
the Prophet of Nazareth challenges the world . To-day when nations are at
each other's throats; when civilization seems to be a failure to many and
the Chureh - organized Christianity - is charged with indifference and
gree& » it is well for us to take account a little the methods that the
Chureh has used to make faithfull followers of Christ., Within this genera=
tion the world will see a revival of the Master's spirit unprecedented in
history, The cery was that the Church had failed . The truth was that super-
ficial and formal religion had been found inadequate., We know now that the
Materialistic Philosophy has failed , and we need to cultivate a practiesl
idealiem which will bring abput the Kingdom of God on earth,

’ Thousands to-day are gseeking alreligion that is practical,

What will religion give us ? This question is troﬁbling the pious saints
who ever took pleasure in saying that,"™ It is better to give than to re-
ceive " Men are not satisfied with a religion of authority, but they want
a religion of the free spirit., The churches wmust be instruments to fashion
the Kingdom of the Living God., The churches are means to an end , and not
ends in themselves, This attitude of mind changes the conceptions that
people have had as to the nature of God, Man, the Universe and their rela-
tions to each other.

en conversions Recent studies of the %ﬁiﬁ%t& of human nature have given us

:ifritual something to work upon., Little as our information is, we are

able in a small way to keep clear of misconceptions and more

able to clarify dark problems, Our philosophy is based on a new Psychology.




é
psychology rests on Biology. It is easy to see;thorpforé, that our thought
must of necessity be modified., There was akims when religious discussions
revolved about the questions of reason and fevelatton. We are learning now
th#t intellectual arguments cannot create an inner spiritual life. This is
a wide departure ;von from the positions held by those of the so ealled
Liberals of fifty years ago. Men and women are religious , They need the
poise and balance that a religion of healthy.mindedness gives., But the
churches have not been able to satisfy this need, The ehurchei.aro getting
empty , aﬁd theological schools take heroic measures to get students .Thers
is something wrong somewhere. While the population of the United States
has increased, the churches have not kept pace with this growth in popula=-
tion, Less than half of the population of the country darken the doors of
the churches. Less than %24 % are regulaf atendants, Of the population of
the country 14 % of the people are Catholics and about 24 % Protestants,
This is a serious mat.er and deserves the study and attention of serious
minded men and women, It is appalling to think that 60 % of the people in
this great country do not come under the direct influence of the churches.
This does not mean that people are less religious than formerly. On.the
contrary indications are that there is a groat interest in vital religion.
There is a lot of unorganized religion of a high type outside church walls,
Bu£ we know that there is power in organization ; there is more efficiency
in combined oFforf, 80 that we aBe to considg?gqe way of bringing _the
people together; we are to consider religious ¢duéationas a means of ksep=-
ing the ﬁowor whieh is now diffused , from entire loss. But if our study
is to be préfitable we must base our statements on facts and have a firm
scientific basis,

The office of religion as I understand it is twoffold. 1.The
Mystiecal union with God, and (2) The ombodimcnt?the spirit in human relo-

tionships; The Church has emphasised the first and lost sight of the
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second., We are to try and keep the two points clearly before us, remember=-
ing thétithe distinction is made for the purpose of study and that there is
no organic separation,

There are all sorts and conditions of men in the world. If
we could impress this simple fact on the minds of people , they would see
that there is no such thing as one £ype of religious experisﬁoe. No one
type has any right to set ite peculiar experiesnce before the world as
necgssary to salvation, A great deal of stress is placed on the conyersion
experience in our day by certain churches, Gieat revivals are held . Mﬁch
wmoney and labor sacrificed to save men, What from ? That is the questicn
wiser heads must answeh. It is paradoxical to me how some can hold that
the moral man cannot be saved unless he is religious - or rather has given
assent to some dootrine « What is wanted is a better’ life as a result of -
the conversion experience, and yet such people hold that the man who has
lived in the Ohristtan life in a healthy and normal way cannot be saved,
hccording to FoW.Newman , " God has two families of children on this earth,
the once-born and the twice born,"™ The first are normal and so harwonious-
ly constituted that no second birth is necfssary. They never leave the
Father's house so that they need not play the part of prodigal sons, Those
who have gone away may return and the Father will go forth to welcome them,
No erisis, no heart tearing climax, but a steady , continued Christian
nurture produces a character that is Christian not in same alone but in
life and spirit, The normal children of God bear normal fruit from the
start, The twice born are like trees whose fruit has besn bitter » but by
a sudden change of constitution thoy;hava been forced to bear a given
kind of fruit. Such plants often revert back to their original type when
left alone . We must not then narrow down religious experience to ons type.

We find both types in all churches.
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Of course all of us have our inner conflicts; our joys.and SOrrows;
periods of exaltation and depression, but these are moods that change
and pass away, If weiare trained correctly from the beginning; if we are
siven ideals to lo k to and shape ourselfes to conform to theAhighespz
thus dsveloping a unified sel{)it would be an easy matter for us to go
over the difficult places in our experiences., But the loosdy bound man ;
the man who has no unified personality breaks down under the strain,
Plato calls this the " setting in order one's inner life.," Organized
unity is stable, it cannot be thrown to the winds of passion every time
such winds blow., Sueh people are dependable and make good citizené. It
is for this reason Q&@ the Sunday School or Chureh School has to do some
work towards the at :inment of this unity in a personality subjeet to
HO0dS.,.

Modern psychology reveds a wonderful , complex organism called man,

This man has hopes, aspirations, loves , faiths, ideals. This man worships
and in worshipping smiles and weeps, Sursly_hc is fearfully and wonder-
ful !y mades But we must develop tﬁc possibilities which lie latent in
the soul, Who can tell that the child who asks you for a penny ig the
street may not be a potentiael St, Francis or an Emerson ? Must we wait
until our ehildren drink from the filthy waters of vice. before we show
them the cool and clesr waters that oharacter knows where to find? Must
we get dirty first , wash ourselves clean and then call ourselvrs clean?
Or are we to keep olean from the moment of birth , aye many generations
pefors birth and be witposses before the world that truly man is made in
the image and likeness of God, I believe like many others that we must
develop the latent divinity which God has placed ip all of His children
and 0ot wait for an upheaval of forces., It is for this reason that I

believe Religious Edueation to be nob only important but wital-.



rig EVOLUTION OF RELIGIOUS EDUCATION,

The first lesson of man in religion was given to man when he straightensd
up before his ocave, looked upwards and tried to read the meaning of the
visible world, ( Animism, See any Philosophy of Religion.,) The wiss men
were those who could best read the will of the gods., and could come into
proper relationships with them., The spirits filled the esarth, the aif, and
wers under the earth, Man lived in utter fear and woﬂder. He prayed , he
gacrificed to get the help of the gods, and also to ward off their anger,
To know the proper thing to do at the proper time was religious education,
As man became speculatiee , he developed relijious and philésophioal sys=
tsms, India, Babjlonia - Egybt, China, in fact all nations who dould boast
any kind of eivilization had their theoloiical systems., The prisests isro
the first astronomers, the first scientists and they kept firm hold of the
psople. Philosophy and religion are so involved in each other that it is
impossible to distinguish betwe n them, or draw a line of demarkation,

In Sparta the state was regarded as the objeot of interest and of devotion,
The religious life was that which best served the stats. Torthe Spartan
relidious education was that which made him the best citizen, The end of
education was hardihood and courage,

In dthens the poets sang praises to the gods, and urged men to
live god-like lives . Soorates, Plato, Aristotle dealt with questions of
morals, and could not isolate religion from ethics, The gods were taken
for granted/Religion was the great background befors whiech the drama of
life was enacied., What was demanded of the‘Athgnian was PRACTICAL RIGHTEOUS
VESS o It would be well for us today to catch the echo of the ory of the
sagses of Athens, **

* §oore : Hist.of Rel. Menzies : Hist of Rel.(outline)
*% 386 .any Roman or Ancient Hist. Leoturss on Bducation. Prof,Spencer,1916,



10,
No Roman questioped the faith in the gods. Each act had its meaning and
had a religious significance, Sowing, fighting, lighting a fire, the
duties of ‘eitizenship aqd patriotism were religious duties. In the writings
of Quintilinn (35795 A.D.) and Plutarch's Lives and also his Mérals we
find very easily that a great value was placed on moral education. The
development of character and the quickening of the conscience were themes |
whieh the Roman writers loved to deal with. }

The Hebrew 6yi1d begins his rekigious sducation at the mother's E
breast, Oral isaching , home services and the reading of the Bible iapressi
the echild's mind that religion is a living thing and life without it loses
its larger meaning, I was.zurprissd at the devotion of some of my Jewish
friends tq the custqls they had at home. I had the plsasurs of visiting
several Jewish homes where certain rsligious customs were always observed,
The hopes and the idsals of the nation ars kept alive , and thess hop;s
and ideals are imbedded in the Religion of the Hebrews.

It is a wel | known fact that after the Exile thers was a literary
revival yhich developed that class of interpreters known as the scribes,
The seribe was yhp educator, and the expounder of ihe Law. The synogojue
was the center of learning, and learning was mostly confined to the 0,T,
and the Traditions - the Talmud. The synogogus teaching , or rather the
ssrvice consisted of,f
1.'Reading passages from the 0ld Testament oalhipg the attention of the

congregation of the people of Yahweh,( Jehovah) and his word,

2, Reading of the Law and the Prophets. !
3. Prayer.
4, Benediotionc

Josephus * boasts that the Jewish youths have a wonderful verbal WeWOry

5 Joiephus : Contra Apiom, 1:12 , 11:18-25,
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because of their learning in the Law, He illustrates by giving long quota-
tions, To the Jew religion was all life and not one aspewvt of it.He lived

his religion,

==

THE CATECHETICAL SCHOOLS OF EARLY CHRISTIANITY,

At first it was customary to get the‘eateohumens and iqatruqt them
for apostolic work, or to prepare them for the priesthood. The most famous
of the schools of this type was located at Alexandria., Jerome * writes!

" Mark, the disciple and interpreter of Peter, wrote a shori Gospel at the
request of the brethern of Rome, embodying what he had heard Peter tell.
When Peter had heard this , he approved it and published it to the church-
es , to be read by his authority.‘...;So, taking the Gospel which he
himself composad, he went into Egypt; and first preaching Christ at Alexf
andria, he formed a church so admirable in dootrine and continence of
living , that he consirained all followsrs of Christ to his examplesseeaces
He died in the eightt year of Nero, (Nero's date is 54 A.D.this must be
about 62 A.De) and was buried in Alexandria , Ammianus succesding him."
ihether this is tradition ér not is immatsrial hers, becauss ths GQSpal i
ot the Epistles of Paul were read in the churches and thess of course were
sources of instruetion, In this commant Jorome is following Rusebius **,
bishop of Caesarea. It may be of valus to quote him," And John the
Presbyter also said this, Mark being the interpreter of Peter, whatsosver
he recorded , he wrote with great accuracy, but not, however , in the
order in whiech it was spoken, or dons by our Lord, for he neither heard,

nor followed our Lord .k nnns <o o™

* Jerome Lives of Illustrious Men, Ch.VIIL.

** Busebius : HEoclesiastical History. I11.39.
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Cardinal Newman writes } " The Alexandrian may be called the Missionary
and Polemical Church of Antigquityieiees.Its éateoheticalsohool,founded
( it is said ) by the Evanjelist himself, was a pattern to the churches
iﬁ itd diligent and systematic preparation of candidatss for baptism ;
while other institutions were added of a controversial character..secees"
This of course shows that the tsaohiqg wag in Christian Doctrine agd’
-sueh philosophy as would be of help in oontrov§r3131 mat ers. Athenagoras ,
the first master to bes recorded as oonduoting a catchstical school ,'is
known by his defenes of the Christians , still extant, addréssed to the
Emperor Marcus.*t Marous Aurelius, 161 A,D, Followed by Commodus 189 A.D.)
Others who taught at this scho 1 were ; .
Irenasus 140 (?) g 202 A.D:
Polycarp 175 4.D.( ? )
Clement of Alexandria 160 - 215 4,D, **
Thers are two reasons for the establishment of the Alexandrian School,
1, Blementary Christian Educatioh,:
2, Higher learning for purposes of apologestics., We know the wotk of Athsga-
soras chiefly from two treatises, one addresssd to Marcus Auralius; and
the other entitled , " The Resurrsction of the Dead,™ *** This staje of
Christian History and educational work is rather in darkness, But we must
io the best ws can Jerome speaks of the aon;arsation of Clement and
thinks that it was dus to th; teaching off Pantaenus,**** Clement
bausht in Alexandria about thirieen years, Jeroms also tells us that
Origen was a pupil of Clement.(**** Ch,LIV.)It will be remembered that
Orifen was teacher at the same school , appointed by Demetrius, Bishop
of Alexandria, |

* Arians of the Fourth Century,
** ohureh Hist., Notes.Dr.F A.Christie.M.T.S.1915,

* % X i Vol 1I.p.274. ib «And Fal
inte-Nicens Fathers,Vol 7 Sa XX&%Q.' Deec, And Fall

* KK X of R.E.
Jeroms lees of Illustrlous Men . Ch.XiI.




The word cateoh}sﬁs can only be applied to Chrisiian teaching by
narrowing its mweaning . The name was applied to those who were candidated
for baptism, The Gnostic herssies had already broksn out and it was nemess..-J
afy to applj some test to the aaqdidates. The ohurohsé wers alfeady'syffer{
ing from internal dissensions., * St. Oyril writes, " If thou have a child
ascording to the flesh, admonish him of this vow ; if thou have a child
and hast begotten one through catechising ( religious education) put him

also on his guard lest he receive the false one as true,"**

GRADES OF CATECHUMENS.

According to the Canon (XIV of the Council of Nicea ) there ars four
srades of cabschumens. However, Cardinal Newman in his book, " Arians seto"
gives only threse. One thing is ceriain that there were ranks or grades
amons tLhe catechumens ., I have been able to discover four distinet classes,
I. The Té(lﬁLOL Fior men-iﬁ-Christ who have taken upon themthe profes-
sion of believers with due consideration by taking vows and raaeivipg the

¢racs of Baptism, Thess had to be passed through before they could be

taken into the discipleship. A previous period of preparation was also
sone through extending over a period from two to thres years. The followf
ing were the stages passed,

1. @Batechumsns,

2, hudientes ( hearsrs ) These could listen to sermons and readings.

Je yue""é"’ocﬂzgy;ii"bendera-of tho-knea" or those allowed to offer prayer.
4, Competents or Electi., Thess were taught the Lord's Prayer. Thesa wers
the qualified ones,the slsci .

It was no easy mat er to join-the church, These men took eeligion serious-

lg. iWe may learn something from their sarnestness,

* Prof. C.R.Bowen, Lecture notes. Intro.to N, T.
** Cateschetical Lectures of St.Cyril., XV. 18.



Clement has this ﬁo say * " The instructor being praétioal, nbt_theof
retiocal, his aim is thus to improve the soulq not to teach ,and to train
it up to a virtuous , not to an intellectual life," It will be seen that
he was guite up to date in his idesas, We have said several timesa , that
the teacher is to direct the unfolding organism and also inspire the child
to be a person of characier. Clomant had a glimpse of the psychological
triath also when he Al Nolt is thq same Word , who now by exhortation,
now by precept, now by persuasion rescuss man from the dominion of worlaly
habit and leads him to salvntiqn-which is faith ia God." ‘

Clement ought to be preashing today to some who hold that ths only
method of salvation liss through the abnormal , and presmature meihod of
gonversion, ?he revivalists-swoop down like vultures on the children as
if God did not love the little onss and it was necessary to find God at
the head of the saw-dust trail,

Ws must lsarn from Clement and use all the means we can to the end
desired, ** Drans has pu£ i£ in an admirable manner, " No one gnderstoods
better than he ( Clement ) the emptiness of human learning when pursusd
a3 an endy Or its serviceablensss when used as a means, His end was to
win souls to Christ‘and to rsach it he laid hands indiff ersntly on all
the intellectual weapons that fel within his reach pstry! and philosoph'
scisnce and even saiire, he neglected nothing that could serve his turn,"
Can we not 1earn a great deal? There are many who think that by'tegohinﬁ_
the Bible alone they are teaching religion, as though God speaks through
the Bible alons. Let us uss all of ths revelations of God.Lst us use §he

entire rangs of human knowledge if by doing so we can rsach the soul,

* Clement : Pedagogus. Bk.I.Ch.I.

** Drame § Christian Scho®ls and Scholars.Vol.I.Gh.I.page 9.
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Phe Ruropean Hvolution.

In 782 A,D, Charlemagns callsd Alcuin, a monk of York, England

to direct the organization of the education of the empire. The priests at
this time were very ignorant ., and instances were common where the priests.
could not even read the Bible, When the schools were organized , religious
instruetion was made a part of the work, Archbishop Eghat of York at this
time founded a school at York and of course the Arohbishoﬁ assured the
teaching of religion. |

ﬂheﬁ Alfred the Great ascended the throne, he sent for religious
tesachers and established monasteries, Here the youth were taught religion
besides the classics, The German and Fr@nch universalies also encouraged
religious education ; There was a hunger for relijion and mwen flocked to
study. * Wandering scholars went about teaching . Some of the great reli-
gious orders came into being at this time, among the most important ones
being such as the " Brothers of the Common Life ", and the "Beghards",**
firasmus wrote many religious pamphlets , and considered religious educa-
tion as very important in bringing up mwen and women of Christian character.
Luther in 1542 prepared his first catechism, ko

Francis Xavier (1506-1552) a discipls of Ignatius Loyolsa,
founder of the Society of Jesus ( Jesuits § is credited with this state-
ment, " Give me the children until they are seven and I cars not who has
them aftrr,™ He put his theory into practice by goiqg about India rinding
2 bell and asking the Hindus to send their children to school.Tha Jesuits
everywhere lay great stress on education of the religious typs. In Cairo,
“gypt, the children are taken to and from the Jesuit-schools in oumnibuses
so that the distance is no obstacle to proper at endance. We often fail

to kesp records of the attendance in soms of our Libsral Churches.

b Aubzgne and Painter:Hist.of Rel.mduc. Graves : Hist.of Rd.Vol,II.

* Pemberton: Mediasval Histor ala eLindsay : The eformat ion,
**“n;;cl of Re}.& fithics,Vol, f? fus Jones.Stud1es 1n£kyst,Rsl1g10ns,




30!
Arohbishop'Bellarminle of Capua (1542-1621) prepared a chatechism for the
children of the Roman Church,

The Moravian Revivalist Count Zinzendorf preached to children, and
banded his converts into classes, Wesley acknowledges this to be the origeﬂ
of the eclass mesting plan.

Zwingles=in 1524 published a'litile book entitled ," Hoe to Educate
the Young in Good Haqners and Christian Discipline.,"

In the Netherlands the " Brethern of the Common Life " were everywhere
active in doing religious educational work.* And in 1574 the Council of
Dort made religious educatioq compulsory,

In 1773 » pastof by the mame of Kindermaun held classes in his
churech on Sundays. His plan was soon taken up by churches all over Bohemia
and this may be said to have bean.the origen of the Sunday School as we
know it today.

In 1769 , a Miss Hannah Bn}l of High Wycombe gathered a number of
children about her anfl taught the.Bibls to them,.

John F,Oberlin a pastor-school master in 1767 required his scholars
to sing hymns and to study the Bible.

In 1811 in London the National Society was founded. Tts purpose
#as to encourage secular and religious education, The Established Churdh
had charge of the religious education.These schools until 1833 were
supported by voluntary contributions , but in that year the goverament
took them over,

THE AMERICAN SUNDAY SCHOOLS., 8
In American History relifion plays an important part. The early

Colonists came here driven by the relijious impulse, and it was not long

bsfore echools were established to train ministers of religion,

* Rufus Jones : Study of Mystic Religions.
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The Colonists of Massachussetts Bay came in 1630, and were the first
to make proeision for religious esducation. Harvard Collesge was established
inA1636. Th; Order of the General Court of Mass. in 1642 , and_Conn.1639
provide&, " That all masters of families do, once a wesk at least cate=-
chise their children and servants in grounds and principles of rekigion,
and if unable to do so mush, then, at the least, to learn soms short
orthodox catechism, without book, that they may be able to answer the
questions that shal ! be propounded to them out of suqh catechisms by
their parents, or masters, or any of the selectmen , when they shall have
called them to trial of what they have learned of this kind," *

It will be seen from this extract that the heads of families and
masters were responsible for the religios education and training of those
under their care. Of course it was crude and narrow, but they wers doing
what they thought was best, The Puritans gathered the children in the
church once a week and taught them the Bible and a catechism, As parly
as 1680 the Pilgrim Chureh at Plymouth passed the following resolution,

" That the deacons be requested to assist the minister in teaching the
echildren during the intermission of the Babbath,"™ **

Channiqg said in 1833, " Bike all schools, the Sunday School must owe
its influsnoe to the teachers,., ..the most gifted of the congeegations
cannot findaworthier field of labor..."Dr.W.E.Channiqg was a pionesr
and he knew the value of the 8.8.in toaohing a religion that was worth
the name, The first Unitarian S.8, was formed in 1824.***'The Ue 8e8e8.
was organised in Boston April, 18,1827, Mention of this is made becauss

the Unitarians were among the first to have such a socisty.

a §¥2d§gé 2%so?n%abg tﬁ gogogfloﬂ ﬁ”Bﬂ?ggigﬁ ?g'gg%' E Zuart Vol. VII.

*** H.G.Spaulding : Sixty Years of the B.5.8.8, 1887
Consult any Colonial Hlutory.

{




CHAPTER II.
The problem stated. Religion and education defined, Is there suech a thing
as " Religious Hducatiom "? Religious education does not mean sectarian
sducation., The question of method, Pswchology and individual investiga-
tion, The " Hisiorical kKethod," The two methods considered, "The Psyco=-
logiéal Fallecy. " hutobiography and its inadequacy. Sources. 1,Biology .
2., Anthropology. 3. Sociology. 4. The History of Religions,
2K KKK K

The title of our Thesis assumes that there is sueh a thing as
religion and that religion may be taught, We assume that the young seience
of psychology can give us valuable hints as to how the edueational pro-
css*is to be conducted.

There are many questions whieh must be answered . What is
religton ? Is there such a thing as a religious instinet? Is religion a
late development in the history of man, or ia religion the produot~of
historiocal growth ? Can we kRnow religious truths? Must we have a special
revelation ?-Thera arse those who speak of relilgious possibility, and
the education of the religious instinocts. Others claim that ghere must
be a rebirth - conversion, that conversion is due to external adencies,
We have been told that man is inherently incapables of passing moral
Judiments and cannot, because of his very nature, appreciate religious
truths or values, We must of course consider the matter of education ,
and educational methods. There are great differences of opinion among
educatore , so that we must be careful to present all sides and draw

ourrown conclusions,

Thers are rieal claims of etymology connested with the wornd

fducation, Latin educere , to lead out, and also the Latin word
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educare whose meaning is to nourish . Whatever the derivation there ars’
two things involved ,

1,- Latent powers which are to be brought out and developed, and

2,- The imparting to the subject to be eduscated the experience of the race.
The methods used must consider the matter of fuidance Lo bring out the
potential powers, and instruction whieh is the imparting of knowlsdge.
fiducation in a gsnarQI sense is.the development of the whole man, The
nethod is by action and reactiom - the action of the soecial, politieal,

and, of course, the natural environment and the reaction of the individual,

What do we mean by religion ?
sofiiies .This question may be answered in two ways »
1,- The systematic way . Here we investigate our thoughts ,
actions, and feslings and then find out the factors we consider as
relisious., This is the way of Psychology.
2,- The Historical way. In the Historicai way or method not only those
faoctors we have designated as religious are taken , but also those
whicu ether peoples at different times have oconsidered religious, e
inquire into the relidions of the world, get common factors and after
synthesis call the produst religion., But we cannot go on here unless we
start with a definition, Let us have in mind that all definitions are
tentative, e must enlarge on our definition as we progress.

Let us take a simple definition ., " Religion ii the belief in
and the worship of higher powers,"” This seems very simple , but it
involves a developed mind whieh is able to differentiate a subjective
world from an objective one. It seems that there is already drveloped a
sense of awe, and a mood of submission to the higher powers - the unseen
ana the unknown, But this does not ﬂ%g§%%~the modern mind, Religion is

nore comples . It not only has to do with man and his relations to the




higher powers , but also theories coneerning ethics, tﬁa univerée, free-
dow and immortality. We must then fal. back on our own experiences - a
definition whieh would meet my. peoculiar needs. Who easn tell me what my
religion is or ought to be ? But we must remember that wan is not an
isclated being , BQt a member of society . Outeide of society he loses
his meaning as a human factor, so that we must in our eonsideration of
religioh have in mind the social implications,

A very important question must be asked ., What does a man get
out of his religion ? Does he put anything into the world worth while ,
because he is a religious person? Religion has practical walue, and the
needs of all are not the same, The Australian Bushman has no riddle of
the universe to solve. His religion is utiliterian , What can I-g;t?
Hhat must I give in return ? These are the questions that trouble him,
Take the other extreme - Christianity and we rise to the realm of meta-
physios., How, then, are we to get a valid definition ? It cannot be done,
so that as we go forward with our gaper we shall have larger definitions
of religion,
( In the Appendix I shall give many definitions of education and religion
50 that the student may compare and choose one whieh answere his purpose.)
The significance of'religion is not in its oriiin , but in the highest
development it has attained, That it is a development‘eannot be denied
by those who know anything of the history of religion.
RELIGIOUS EDUCATION MEANS, THEN, EDUCATION INTO THE KIND OF RELIGION
WE BELIEVE IN, There is nothing absolute and our field and its treat-
went is relative., This is an individual matter ., But it involves an
attitude of mind towards -
1, The soeial life of which the individual is a unit, and
2, The question of what is best - the ultimate good.

No one can lay down & body of prineiples which would apply to all cases,
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pbut by studying man as he is , we can understand him boiter and arrsngi
s course of action sblited to the elevation of his nature and the realisa-
tion of the divinity within, ¥e shall of course find uNIrr, but it is a
unity in KULTIPLICITI, '

How can w§ sthdy man ?
In asking ourselves the question as to the meaning of religiqn we men-
tioned two methods of anriving at a definition, So in order to study
wan we must obnsider him not simply as an aﬁinal in the BRiologieal
scheme , but as a PSYCHIC BEING addiné to the world-values and attaining
to perfection, Man is a co-worker with God in the attaining of an End.,

the fulfillwent of a Purpose.

fe must study man as a psychio being, and psychology must help us.'Buﬁ
what aee the credentials of Psychology ? How does it get it; information?
Psychology has two methods of ascertsining facts pertaining to the
Psyehice personality,- :

1, Historiesl study of religious pkenomena, and

2, Individual investigation,

With the first method there is danger of falling into errors of inter-
pretation, Because much time may have passed and accurate data may not

be obtainable, and with the second method what is known as the psycho-
logical fallacy may influence the results, Let me explain., The conversion
experience of Paul is historical but there are confliecting accounts of
his sxpérionce. ( Compare Aects IX 3, XXVI 13, XXII 9; also Gal,I,15.)

No eritiecal student can take the story in Acts as sober history, yet
something musﬁ have happened. We know that an experience of Paul ehanged
the face of Burope, but it would be inéellectualyy uneritical to accept
the story as literal faot as it is intelfectually dishonest to reject @he

material given to us for consideration,
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This illustrates the problems the critic has to face.*
#ith the second method certain difficulties meet the investigator. Cards
aee sent out and the individualsasked to state their.religious expe}iencel.
The person answering the questions often reads into the eiperiénce the
Judgments urrivsd.at at a later time, and then there are many things too
sacred for outsiders to learn about.;ﬁsncé no exact experience is given,
The introspeqtive type may help, but the objective person may réfuse.
He will tell you that he does not care to answer your gquestions, or that
it is of no interest to him, So far as I anm oonqorned y 1 do not attach
much value to such evidénce unless a ceritical and scientific method has
been followed. This can easily be understood when we know that persons
of intensely emotional type - usually with little eritical faculty -
are the ones who have most of the religious experiences, so called.
Then again, there is the péwer of suggéstion « For example let us take
a btypical question =-

Qe= Did you have a peculilor feeling, and s change of attitude towards
life 7
Of course the person is iqflusnced by-suoh a mode of approach,
fhe sense of sanctity and privacy is violated, and the thingd absolutely
essential mway not be revealed to us, If these are not told, how can we

understand our subject? **

*Ses Percy Gardner: The Religious Experience of St.Paul.Ch.III.p.29;
In Aets there are three distiwet narratives differing not merely in detail
but also in essential characteristics. In IX 3, and XXVI 13, we have about
the same story, but in XXII 9 a curious variety, In Galat.I.15 Paul gives
an acecount of his experience entirely different from the Acts story.

**The Confessions of St.Augustine, the Epistled of Paul, and the Confes-
sions of others here are of value, as the heart is willingly exposed.
e must also consult biographies and autobiographies.
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( Dr. Soares of the University of Chicago tells an intorestiﬁg little
story uhich illustrateﬂ this point., A young teacher was asked in an
examination why she wanted to be a teacher. Her answer was that she loved
to be with ehlldren « While the truth was that she had broken her enoaoe-
went and wanted something to do.)

Amot her method would be to study the child itself. This is a very
difficult thing to carry out. It is called the 0Objective Wethod «( Sse
King : Psychology of Child Devolopement.) This method has its weaknesses.
One may study the growth of cancer or physical peculiarities but to studj
the religious developement is a delicate matter, *

We may go to the science of Education, A gbeat deal of work has
been done in this field . We may take the résulta of their investifations-
provided we believe in the Unity of man and experiencs and are not
fallowers of the old Faculty Psychology which belisved tpat we have
different faculties and that the mind is not a unity , but made up of
certain compartmwents, each one with its own particular haturefﬁ;. -
It means then, that we can not be exact and eannot settle the question
for all but we can help each other. Each step carries us a §top ahead.
METHOD OF STUDY,

I. The Autobiographical Method,

' 1, We must examine the previdus environwent. What were the
conditions in which I was born ?
(a) Moral. i (d) Economiec.

(b) Religious.

* Kirkp ag ) EOI Eunaamentals of Child Study.:
Harrlson : A Study of Chlld Nature.

3 uone igh Od‘ ho :
wln o M in th hild snd in the Race.
rummond g 3ture an urture,
Sully S aiuites s ctu 00 ‘
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It will be seen that thus we ars able to get a mechaenical outline, and
on this basis we are enabled to reason further. We must have constant
checks., One must be willing to reveal himself to himself , and to others
for the bemefit of science and humanity. This would be doing a great :
service for Truth.
II. The Experimental Method.

There is always dangef of too much theorising., It may be an
sasy matter to theorise where we have simple equations. But when we have
complex reactions , as we do in religion and education, we must be on
our guard, If we were to consider such simple reactions as interest and

fatigue, out work would be simplified, but when we are in the realm of

MORALS it is not so simple.

WHERE ARE ﬁE TO OBTAIN OUR DATA *?
1., Biology.

~ After all we are the results of biqlogioal processes, We must
know the history of ithe organism with which we have to deal. We must

study the instincts and feelings whieh occur in lower forms of life.

2. Anthropology.
The history of the organism in its primitive stage. We must
study primitive man, We must consider cases where the instincts and feel=-

ings are as yet simple.

5. Psychology.

This is the study of states of consciousness, or the study of
consciousness in its functioning. We attempt to find how the human being
as an organism opepated. OUR INTEREST IS NOT PRIMARILY WHAT CONSCIOUSNESS

I8, BUT WHAT CONSCIOUSNESS DOES.
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Human consciousness is a GROWTH and
we reach Self-Consciousness and the
far as we know, is man, Every stage
is attended by ohqng;s « Psychology

changes to us.

4. SOCIOLOGY.

The study of organisms in

25.
not a static being. From Consciousness
organism which expresses that, so
in the development of the organism

is the science which describss these

their relations must help us also,

5., HISTORY OF RELIGIONS has already been touched upon,
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CHAPTER III.

A eriticism of sertain thséries_of religion , education and personality.
The mind as a tenant of the body., Mind as matter. Ths energic relation of
winﬁ and body., Man as a " Psycho-physical organism ", The Unity‘of Person=-
ality. The unity of education, Moral and religious education., What is the
difference between the twd? The funetion of religion, The place of ethics.
Theories of educational method, 1. The Prepsration Theory. 2. The Culture
ipoeh Theory. 3. That the basal of the Culture Epoch theory iz wrong as
the biological view upon whioch it eests is misunderstood. The worth of
personality. A discussion of heredity, environment, and personality.
Physical, social , and racial heredity. The place of instinots, feelings ,

emobions and atbtitudes.

A CRITICISM OF CERTAIN THEORIES OF RELIGION, EDUCATION AND PERSONALITY,

The human personality is manifest in a psyeho-physical organism,
Personality is not a psychic something which makes use of the body, and
neither Qoes.the physical body attach itself to a spirit or-mind. Let us
briefly outline the several theories as to the nature of the mind and
its relation to the body.

1. The mind considered as a tenant of the body and not having any other
relation, The body here is opposed to the spirit, The spirit must rise

out of its bondage lo dominate the flesh, This view we find in early

Christianity. and in many sects today, Asceticism is a natural result
of this theory , The body is tortured and abused for the benefit of the

soul, spirit, or mind. or vice versa, Rousseau is a good illustration %Wlﬂqi

that a wesk body enfeebles the mind,
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2, Mind as Matter, ‘
This theory had its roots in the early developement of phyaiology{
It was held that mind could be seen reduced to matter or material terms.
That it was so was upheld by eciting cases where there was neural lesion,

or degeneracy ., Mind was a phenomenon of matter since any physical injury

stopped the action of mind altogether or destroyed its efficiency. I

3, The Energioc Relation of Mind and Body. * |
This theory regards the mind and body as distinet entities ,

but bound so together that the acstivities of the one influence the

sctivity of the other, " Every psychosis is acocompanied by a neirosis,”

It is very important that we understand these outlines as it would be
impossible to go ahead unless our point of view was evident, We are to
treat our subject in his biologieal background, and also have in mind
the third theory, To illustrate, Take the question pf play . Thers are
pany who hold that morality may be taught in play, Of course it can. fe
cannot have one moral self in the church, another in the business world,
and still another in relijion, No., The moral nature is a unity as life
and personalities are unities, fhe play of morals and relifion is in

evidenoe everywhere because of the faot of our association, The study

* Lotze ;3 Misrocosmus,
Darwin : Desocent of Man,
Romainses: Mental Evolution in Man,
Wallace : Darwinism,
Fiske 3 Destiny of Man ete.
fundt 3 Human and Animal Psychology.
James 3 The Will Po Believe , ( see Reflex Action )
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of national history is the study of provineial prejudio;s . And the
study of prejudise is the study of individual interests, This is all
within our field as we are to deal with man as a personality which
exprcssas itself best in religion., Someone has said that, " Education is
-the enrichment of social sxporienee.; And we may add that the work of
religion is to give to the world the rich treasurses of experiencs., We
have the astion and the interaction of individuals and social values,
These cannot be separated ,; but form our social lide.

But someone will say that what we have is not religioud edusation , but
noral education ., What is moral education ?

This is a most difficult question , yet we hold that when we teach the
relation of one man to another we are teaching morals and religion, It

is wrong and a psychological fallacy to think that there is any such
thing as morals disoroed from religion. Morality after all is a realisation
of Y h&ghnr purposs in life, and not gimply satisfyini the self-preservas
tive instincts and appetites, We cannot oultivaie morals alone, but
morality enters into the whole process of spiritual development,

Let us examine the matter further, :

All educatioy. is moral, since the aim of education is to fitran to take
his place in the social group. Norality has to do with everything that
concerns our social relationships.

Let us sec in simple statements what we understand by moral educa-
tion, 1., It is not the education of a faculty known as the moral faculty.
It is the direotion of inherent powers in channels whish may be utilised
by society for its highest good.

2, Moral education cannot be separated from religious education, Morality
way be defined as aepplied religtion., Let us call it practical religion as

differentiated from theoretical religion.
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3., Moral educstion must begin in infanoy and be continued throughout
life o It involves c¢leanliness of mind and body, which is lsarned from
the examples of parents and associates.
4, The chila must respect his parents . The parents ought to live so
that the ehild may oonsider them as th embodiments of the moral law, In
this and only in this way can a child begin his life saright.

Let us see now why we cannot draw any sharp line between the
woral amnd the religious virtues, Consider,for example, the virtue of
truthfulness.

Truth telling is »a oomplex'virtue._Many motives lie back
of it., and of course they have different moral significance . Wen and
wouen as well as ohildren tell lies, Is there any such thing ae an
exousfable lie ? In our study of instinots we shall givé more time to
the question', but here we may make some simple classifications,

1. The imaginative lie,

This is due to the faot that sensations due to the objective
world and sensstions due to the mental ( subjective ) world are not
distinguished. There is no differentiating power, and so both classes of
sensation are regarded by the chilad gs obJectively real, He is giving
normal expression in the most normal way to that which to him is true,
2, Falshood is due for the most part to three motives,-

(a) Self-protection.(b) Personal gain., (e) Undue fear of authority .
Plainly all these elements may enter into the religious life. Who can
draw the line in these matters and say where moral education ends. and
religious education begins ? Is it not true that many pérsbns uﬁder-
staﬁd by religious education sectarian education ? It is for this rea-
'son that very few Sunday Sohools”make use of the life of saints other

than the Christian , and the Bible alone is used as giving us the will
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of God, as though God MUST express himself through one éeople.or by
one means alone, .

Morality ehanges into religion the moment we say that there is a
Power for Righteousness and that unrighteousness is not the normal thing,
You eannot force fheories of morals on the ehild, They will erush him
and-blight him premsturely . The child cannot form morai judgmente, but
the ohild the—ahid<d can understand that there is 4n all loving Father
who eared for him as he cares for the flowers in the fields , the fowls"
in the air, and the fishes in the sea, EXTEND THE BOUNDS OF YOUR SYMPATHY
AND YOU HAVE RELIGION, WHEN YOU TAKE YOUR FELLOW MWN TO YOUR HEART AND DO
RIGHT YOU ARE MORAL AND AN ETHICAL BEING . ENLARGE THE CIRCLE AND ENFOLD |
THE UNIVERSE AND YOU BECOME CONSCIOUS THAT YOU ARE ONE WITH RHE FATHER , = k
THAT IS RELIGION,

Religious HEducation,
We have touched upon what some have designated as moral education.}
Let us now consider some of the essentials of religious education.
Religion is part .of life ., If it is life, it must take its place among
the manifestations of living men, Religious.education is part of the great 2
educational problem . We cannot take a part of ourselves to the S,8, 2nd
have that part developed separately as a religious part . But there are
some distinctions whioh must be recognised.
For purposes of convenience let me put in some short sentences
what I consider to be important in so called religiéﬁ education,
1, The function of religion is to unify and establish the highest racial
ideals and to project life into INFINITY so as to feel the Purpose and

End implied in nature and in man,
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2 It involves the suppression of the self in the serviée of man and
the conception of a bond of union among all the ehildren of the same
Father. Man consecrates fimsslf to the best and highest ideals and at-
tempts to attain them in the spirit of unselfish devotion.
3. The teacher of‘religion beécomes an inspirer and an inspiration rather
than simply one who imparts more or less useful historical information.
4, Religion instead of being regarded as an abnormal state or the resuly
of an abnormal state will be seen to be norma£ and very human indeed,
IT WILL BE SIMPLY THE EFFORT.OF THE SOUL TO REALISE ITSELF.
He By religious.eduoatiOhwe must not mean the training of boys and girls
for merely sect@rian purposes . That education which results in merely
narrow sectarianism is not really religious ay all, Religious education
wust open up infinite possibilities before the soul. In religious educas
tion we must not have narrow standards of truth , nor must we limit our-
selves to the study of any particular theory of revelation, Al11 natural
things have some religious velue. The old idea of the supermstural must
be eliminated , It is only thu; that religion ocan have a foundation broad
as humanity ibself and as limitless as God whom it endeavors to express
and interpret.

Having examined the general nature of religious and moral educaf
tion and having found that thr two cannot be treated &Q,éeparate , but are L
really one,*and that personality is a unity , let us examine some of the
educational theories that are now being advanced , especially the two
following 3
tadd: Psyehology of Conduct. Ch,XXIV,1912, N,.Y.
Leuba 3 A Psychological Study of Religioh . Part III. Ch.X.
Ladd ¢ Philosophy of Religion. Vol.I.Qh.XIX.1905. N.Y;'
Palmer ¢ The Field of Ethies. Ch,IV, Boston.

Paulsen : A System of Ethies .(Thilly trans.Bk.II.Ch,VIII, 13900. N,Y,
Kant : Critique of Practical Reason, Bk.II. Ch.II, London, 1889, (Abbott )
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1, The Culture Epoch Theory .* ( Bassd on the recapitulation theory,)
2, The Preparation Theory.*

In the first theory it is assumed that the ehild pas;es through
thé social changes that humanity has uqurgons .‘This assumption is
based on the bielogical fact that the human embryo passes through certain
changes or as it is sometimes put , the Séryo climbs its own gensologisal
tres. It means that the psychology of the child is the psychology of
the savage,. The arguments given are o
a, Manifestation of cruelty.
be Ths migratory instinet. Truancy, running away from home stec,
If this is true we must have a system of sducation that will modify the
savagse naturs ) but i do not belisve that the theory is true. When one
undertakes to study the theory ceritically several difficulties pressnt
theméelvsag
1. The basal idea is irong. The bi&ogical view is misunderstood,
2, Sex development which we are to consider under adolescencs and con=-
version come late in the life of the child., and in the life of the child
is=4n many instincts ara‘supbreased under the influenos of our social
system, which are not suppresssed in the life‘of the savage. It would be
difficult to fit this psychic fact in with the fﬁnetioning of the body.
The ehild's cruelty we may sﬁy is due to his lack of soecial experisnce,

He may be curious rather than crusel,

* Bolton ¢ Prineiples of Relijious Education.
Forbush : Principles of Religious Education.
Thorndyke : Religious Kdueation,
Hall : Adolescence .( Also any of Hall's commentators.)
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The only similiaBity that I can see betwsen the child and the savags
is that both hava a narrow social experience.
5+ Girls do not repeai many of tha-things that our savaje ancestors did,
and it is easy to ses that our enviropment is differeﬁt.‘Let ug not
forgst that the organism is not the only factor in the problem , Life
is affected by the action of the environment upon its organism, Our.
children do not live in savage environments, therefore, our problen is

a different one.

The Preparation Thsory;

Taking Spencer's definition," Hducation is a preparation for
complete living"™ , many theorists narrow down unduly their treatment
of the matter, This definition is very inadequate as it dees not do
Justice to human persomality, The fundamental meaning of life can be
sesn in the duty of today, the memory of yesterday , and the possibility
of tomorrow, Our definition of education must make it:pontinuOus,
everbroadening stream ., It musi gather the good things of the past and
having thus secured momsntum % do the work of today and pave the way
for tomorrow,

If life is a preparation for a future life, the present is of
val#s becayse of the futura. This fallacy pas played havec in religion
bescause it is based on a false psyochology and lacks a true perspective,
To day is the tomorrow of yesterday , and tomorrow will be a today. We -
are in Eternity now ., The future of the past is in the present., Why ,
then, always lo k into the future since there is work to be done now.

A FUTURE LIFE DEPENDS ON THE WORTHFUL LIFE OF TODAY, How long is ehild-
hood to be considered as the time to store away supplies for the future

uwan? The voyage of life began with creation and it id time to jive wp
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the notion that the world is a pisr , and to realise that we eurselves
wust shuffle off this mortal coil and sail away. The Preparation theory
involves a set and definite theolojy , and a system of Salvation ., This
the world is giving up and the idea of growth is taking its place.

Is there a peculiar religious type whiech is to be secured

know exactly the type desired. This is against thse spirit of the times
because we are living in an ever changing world, and an ever evolving
soeial, political and religious environment., It is not seisntific to
assums that the orjanbsm can bdbe prepafed to gdive a defin;tc and desired
reaction, This theory may have besn bassd on an older biology, which
represenied the individual as hardened in a process slow but certain.
To day we believe that the organism meets the conditions as they come
and adapts itself by modification or suppression of instinets whieh

act in opposition and ultimatsly destroy the individual. Prof.Starbuck*
specifies the following shanges in our view of the world which must

be considered in our religious and educationsl problems,

a., The growth conception which shows us a dynamic and not a2n static
universe, We have a becowingd universe snd a eonstant revelation, It
ought to be obvious that the moment we believe that revelation is pro-
gressive andvnot finished, our factors in the preparation of the person-
ality must change with the advance of knowledge, and the progeess of
science, The History of Religions:shows us that religions grow,

be. The worth of ohildhood and the worth of personality.

Herder and John Fiske have shown the place of the ehild in the tyrannous

past, and the theologiocal oredds give us a very pessimistic account

* Starbuck : Religious Education in the New World-View. ( Rel.®d. Series
American Unitarian Association, No. 2. )
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of the worth of wan's personality . No wonder the world reacted so
strongly against the older conception of man , and certain theologians
have td use masked language to express their horrible conceptions,

i It is the seoconfl point particularly that has been neglected. The
time has come when we must oonsider all the facts., The place of religious |
sducation is to develop the pefnonality ,» & petsonality not inherently
depraved , but inherently DIVINE ,and it is this divinity that ought to
be brought out . The end must be the development of the spiritual men
and women who shall be able to carry the duties of democracy willingly.

We must develop men and women who shall be rosponsible_citizens of the
world and the Family of God . The fresgsdom of the individual places great
responsibilities wupon him, for he should consider freedom as oppertunity.
fiach one must be shown the relationship he bears to the social organism,
Religious educators musi understand and teach all the wofldfmovements in
their spiritual significance.

In an artiole in the Literaey Digest with the title, " The
Church as a Laggard in Social Reform ", an eminent sociologist charges
that the Chureh has not recognised her social responsibility.* He holds
that although the Church sanctions social welfare movements, it dees not
take active part directly but funotions throuéh other channels, In the
Liberal Sunday Sehool this objection wil i be met when we teach social
responsibility, Too mueh have we been confined to the past. We have
looked back too mueh, We must try to penstrate into the future and so-
instruet our children that whenever any problem comes up they themselves

shall be able to give it spiritual interpretation,

* Literary Digests April 22, 1916, Vol.52. No,1%.
American Journal of Sociology .(Chicago) April , 1916,
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The soecial personality implies the Golden Rule and that is the essence

of religion, The Golden Rule in every day aff&irsf Business, polities,

international relations, and above all the Golden Rule IN THE CHURCH.

When we send our children out to their work in the world with the idea

that they may use others as means to their own success,but’only as ends

in themselves , we have done a great deal for the salvation of the world.
The religious person, then, must have the sense of at-hone-

ness with Ged, ntfhomefness with his fellow-beings and he must contribute

his best to the ongoing process of the race. The religdious person must

be the socially efficient person . He must have the sense off dependence

on man and God, and a helper in the common life.

INSTINGT and its RELATION to RELIGION,

; A child is born with certain powers - instincts , and tendencies
5 to behavior, We may say that instincts are unlearned reactionsor we may
moaify it as some do , by saying that instinets are unlearned reaotions
whiech are often accompanied by feeling. The instincts are in themselves
nonmorale. They are neither good nor bad, They have the possibilities of

bothe To illustrate, let us take ANGER ., Biologically , anger is the

TN T e

showing of repugnance to that which is inimical to the organism, But
who can say that this instinet , which society demands that the individu-

al shall inhibit , is not of great walus , when expressed in indisnation

i e i st bl

3 afainst social injustuce , or moral wrongs ?

1 It is easy to see that in considering religious education we
' must give mueh space to the study of instincts., Sinee there are unlearned
tendencies to behavior, we must ask what are the dasir‘ahlo and possible

Pespbnses? Here is a ohild . How do you want him to act? Is it possible
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for the child to do what is demanded of him, or is the demanfi too great
for the organism to give a favorable reaction ? Do we make the child do
things whieh are instinoctively unnatural ? Do we use our brute streangth
to force upon him oconduct which is against his will ? If the ehild does
not instinetively respond to stimuli , we must ereate conditions whieh
make it possible fof him to react as sooigty demands,

Religion is sometimes defined as a complex of attitudes , and as
suoh it must make uss of the instinots, and impulees . Of thess psycho-
logists and educators agree on the following as having the greatest
sducational value = fear; love; emulation; the acsquisitive or collective
instinet; curiosity ; oconstructiveness; certainty (selffconfidenoe, the
try-againftofauooeed spirit,) pugnacity or misdiregted energy, Other
instinots such as the sexual and self preservabive will be considered
under Adololcanos.'. Rosenkranz * says, " Whatever doss not exist in this
individuality as a possibility cannot be developed from it, Education

can only lead and assist; it cannot ereate. What nature has denied to

?,
|

man education cannot give him any more than he is able, on the other hand,§

to annibilate eniirely his oriéinal gifts, although it is true that his
talents may be suppressed , distorted, and measurably destroyed."™ This
fact is recognised by parents and teachers in eduocation. But when we
eome to religion they think that you ean drive anything into the child
and mould him at will, It was W.E.Channing who said that religion is

not something that is foreed in to the being, but a natural unfolding.

* Rosenkranz ( Brackett) : Philosophy of Education. pe40,4ppleton, 18952,

1



 CHAPTER 1IV.
The Psychology of tne Child - A Study in Development.

Intellect, feeling and will, The conscious self. The development of the
dealt with in another chapter. Stages of development, The pre-social
period.  Imitating stace. The rise of the Individual.Competitive Socializa-

tion. The Dawn of manhood and womanhood. Adolescence.:

First of all let us consider briefly the CHILD as Psychology
understands him, and then we shall be able to take the points brought
out and connect them with religion and relisious education,

The stages of development.

1. The mind. Unfoldment. Conscious Self.The independent mind.
Inhibition and self-government.

2. The Pre-Social type. The period from tirth to the end of
the first year.

3. The socializing stage. Rrom the first to the end of tne
third year.

4, Period of Individuality. From the third to the sixth ysar.

5. Competitive Socialization. From the sixth to the twelfth year.il

6. Transitional stage. 12 or 14 to the age of 28. This is a
most important division of the life of the individual and is divided
into two parts .

a. The Pubertal stase or Early Adolescence.

b. Later Adolescence.:

The highest aim of education is the development of character. In other

words , it is the development of the personality. The Evolutionary t necry
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nas shown us that imporﬂant chan3es have takeﬁrin the tody as well as

the mind. The mental life is so constituted that it grows outwged and
hence we use the trrm - the unfolding of the personality. ie also dealt
eith this when we discussed the meanin: of education. The inner lawg of
srowth is really what we study and our method is descriptive. We rmay
pvhilosophise or theorise but the student studies and describes. To re&&ﬁi
anl meditate on mental phenomena do not come within our treatment.,

Each human bein3 is self-united.,  He is a unity, and it is this
unity which makes possible the term personality. It reflects its human !
or physical enviromments, tut it is a whole in itself.The mind gives a
world in itselfs not only that , but it sheds a peculiar light, distinct-
ive to the individual which colors the external word.:

The first periol in the childs life i§ attended wézh rapid. i
gr§wth of body and mind. The child has .no social impulses developed
as yet, because he cannot cnossg but he has many reflexes, and instinctive
acts. He cannot differentiate between the subjective and thg ongctive.
The baby often plays with bBis own:toes. without recognizins that nis toes

are parts of him. Movements have the same values whether they be the move-

ments of persons or of thinds. He is alive to HIS own world but not to i
the world in which he exists. The changes that occuti are chiefly pnysical.

And these of course have their influence on the mind. The pody increases

in size., Simple coordinations are mastered and consciousness tecomes
less and less a " ouzzing and blooming confusion.” Sympathy, fear, ani
the affections appear as rudiments in this period. The child rapidly

develops and expresses human characteristics., *

Kirkpatrick : The Individual in the Making.
. Genetic Psychology.:
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The highest test of individuality is the eztent of frecdom tR&y enjoy
from their environment. When man understood his environment and adapted l

/ in‘rm

himself, or changed himﬁﬁhat time on he became the master of the world.
When the higher cerebral centers are developed and there is a healthy
activity independence is achieved. #e have already said , thar at birth

the mind is not free but soon this freedom &omes to be. The higher the

orsanism, the greater the sensitivity, the sreater the reaction as man,
Kith sensitiveness comes sympathy and self-government is the %

natural result. ¥hen intelligence is master and the instinects are innhib-

ited man appreciates law and order and the rights of others are admitted.

After all that is justice and the end of gov%ﬁnent.

Interest.

It is easy to tell the character of a man from his range of
interest. Tell me the books a man reads and nis associations and I can
tell you the man. Interests determines what are toc te the food materials
for the mental nurture of the individual. The more we are interested in
a thing the more do we become responsive to its stimuli, This is due to
the fact that we impress our minds and form " grooves " for the better
passage of sense impressions., Interst is placed under the affective state
of consciousness so that when we have cases of unconscious interest we
may properly classify the fe=ling., Interests may be natural or acquired., |
The interest in music and art is often cultivated although a person is

fortunate if he has the native interest. The love of pirds and flowers

are really interests which satisfy the inner life of the person interested.

However, the range of interest may be limited by the body and its function-
ing. Structure and habit may determine interest also. lo one can expect !

a deaf person to pe interested in music , nor a blind man in the sunset.

Very often it works the opposits way. It is held that persons who have
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consciously cast outside of their lives the love for color and beauty,
have lost the power of vis}on wnich makes man appreciate color. In other
words men have become color blind when tney navé given up , or inhibited
the natural interst , which I believe is nothing else than the instinct
of curiosity.. If our life is not to be impoverished, if our aesthetic
sense is not to be starmed, then we must keep up the interst of the child

in the things we want him to possess., Information must not be forced, tut

it ougt to go througn the natural channels of interest, Admitting all 1

this the next step is easily seen. Interest in noble things and nobple

men will mould thne personality and character.

In teaching we must take advantage of this interest and give

our material in ways of attraction. Kirkpatrick on page 32 of his book,

" The Individiaal in the Makins "says, " It has been held that interests
in the school must in the nature of the case be largely artifieial. The
child is supposed to be preparing for adult lifs, but he is not surround-
ed witn the conditions of adult life and has not within himself the
natural impulses of adu1255 It is assumed, therefore , that interast in
adult work must be artificially stimulated. It may be questioned in the
first place whether the child cannot in a large measure better be pre-
pared for adult life by living most completely the life of the child and
developing in a natural way the interests of childhocd, later of youth,
and panhood, as the conditions and the instinctive tendencies change."
It means then, that we must present our moral or religiious prot-
lems in such a way that they may be within the grasping power of the
growing and modifying mind.: If artificial interest is to be used, we
must change it into natural interest as soon as possible. The tension

must be normal, and the attention automatic.We must direct and develop

the interest as a means to an end - the end is a better hUmanity;
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%he Imitating ani the Socializing Stase.

The imitative instinet is awakened and is the dominant
factor in the child's psychic life. There g - in the objective world tae
persons and things which continually change relationsf The child reacts
asainst these and the socializing process has begun. Laughter, weeping,
words, woice and expression are imitated., ¥e nave here the establishment
of social relations. The child is now® a social being and is expected
to conform to the usages of society. Although he cannot distinguish the
differences btetwe=sn himself and others and does not express very much
individuélity , yet he is conscious of likeness of interest. The develop-
ment of SELF-IDEAS comes as soon as the child is conscious of nis indivi-
duality. The higher organism is now able to five a more complex reaction,
Instincts are now suppres ed and the world of thought is opened bkefore
the minfl,

. #e have seen that the mental equipment of the child at hirth
does not show itself in anything involving the higher processes of
thinking., There is a lack of self-consciousness or the inability to dis-
tinguish ond's self from others and there is confusion of sensations and
feelings without any conscious reaction manifesting itself. There is
the apperception of mass, tut there is no thinking. Although sensations
are felt, the stimuli received, yet there is no response in the beginning,
It is held by some that the child remains Jeaf f5r'the first two or three
days. The sight develops gradually , but touch is present. The last is
easy to understand. Primitive organisms, before the aje of specialisation
mafle varied use of the skin, It was the organ of sight, as well as touch,
Preyer found that the child after 86 weeks was unable to distiniuish color.
Sensations are the sourge of knowledge, and psychology describes 50000

of them.:




The Individual,
Characteristics of this period.

The child has now control of his mental life in a limited
way. He is a person and takes his place as such in society. Thevsocial
influence is graaﬂ, and he may appropriaate a great deal by imitation,
yet the child has his own independent growth., The mental individuality
becomes marked and he keeps a unity throughout these changes that keep
him distinet from the rest of humanity. This is the age of independence.
The child now marshalfs nis powers and organizes himself., This is the
wonder of mas se*}org#nization.The social contact need not be broken
for individual growth., Very often the social relatii? act as stimuli for
the Self to assert itself. He finds out what works best and what does
not so that he relates himself accordingly. The child really is taking
a course in Pragmatism, The imitative instinct is active, but it is notkﬁﬁ

sawetd ,

in the presence of persons bkut aloniﬁ He imitates what he imagines to te
ideal, The personality is broadensd . He begdns to realise that he is
different from others because his life is different from the lives of
those ne imitates., Here is the time to pegin to develop the man or the
woman, Individuality of the child must not clash with the individuality
of the parents. Nor must the parents curb or check the independence by
bribery or coaxing. Ratner lovins words and still better loving acts
will help pass the child safely through this critical period.. Force and
weaX persuasion often defeat their own ends. The child must never doubt
the words of the parents., The moment tne chill does not believe in the
veracity or character that moment he gets lost. Abpeal to the sense
of personality - it is there you may be sure - trat it as a little man |

or woman and you will see wonders worked.

The foundation of character is laid firmly in this period.




44,

The period fr&m:six to twelve is marked by internal chanies.
There is the tendency to COMPETE with others . The child imitates less
and less and asserts his individuality more and more. The indiviﬂual
comes in contact with others , often very violently, and the sharp
corners arcrounded out more or less. The child learns a great deal by
association with thése of his own age. Therz is the getting of collective

experience. Sympathy, ridiculea and other feelings come to the fore and

the laws are felt before they are understood. Free play gives place to
work which has defin;te ends. Achievement in a small way spurs the person.
The child feels the influence of individuals and he controls himself

ac ording to the desires of the group - he learns to obey the law. The
childnood freedom is now curbed and he is asked to perfora defin;te tasks.
The performance of tasks taxes his attention oftentimes, btut now is the
tome to form habits so that whatever is done now leages its effects on the
mind and body . fWhat system are me to use in teachini? No one can tell.
St depends on the child and the teachers. But a little common sense goes

a long wayh. Methods of teaching are treated in another chapter.

Competition, chumming, leadership, collective activity are nos

in the front of the child's attention. ¥e may use these instincts ot
tendencies to form the future men and women - better still to direct the
latent powers. Instead of letting tne children run wild and become a
sourge of annoyance to neighbors we can get them to join Boy Scout: , and
Camp Fire Girls organizations. Here we can teach them anything we wish,

Politeness, cooperation, patriotism, all the vitues may bte taught or

suided . !
IMagination. ﬂ

At the tegimming the imasination is vivid anecerdain,
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ﬁental imases shift and recombine in fantastic ways in the child's =zind.
Notning is strange and the various combinatiins of mat’%rial— foolish

to a mature mind - are the most natural. Here care must be taken to guide
the imagination to report accurately. By words , diasrams, and pictures
we can sudiest accurate relationships and so the child can picture things
in proper proportion. The trouble with the child's imagination is the
lack of the sense of proportidn. For that matter many adults never go
beyond childhood in this matter. If they would, many of our superstitions

would vanish into thin air. ®e must train the child to form accurats

concepts. The content of the word must be srasped. No memory gem is of

great value unless the child has grasped something in the pcem or exeroiseJ

The child late begins to sive definitions, in the early part of his de-
velopment the word is usually associated with action.

In the Sunday School we may have plays Biblical‘or historical
in their character where the children are given parts to act. Here the
imitative and the collective instincts come into play. Aside from that
words are suited to the‘action and action suited to the word so that
a development of value takes place. On the campus of the Meadville
Theologieal School a few boys and girls acted a scence from yhe life of
Moses. The girls went throush the motions of drawing water from a well-
the well was formed of four pillows - the shepherds came and pushed the
girls aside. Moses came,took the papt of the Zirls and everybody was
happy. The children learned versed from the Bitle. Acted the message.
And carried with them lessons of politeness, cooperation, and learned to
move about gracefully. The imaginationcame into play as #id also the

instinets of imitation, leadership, cooperation etc.
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llotor Factors in Religious Education,
e have seen that the self is developed and not ready maie.
Instincts are suppres el ot developed. If the instincts are alloeed

to have free sway society opposes certain of them and through our edu-

cational systems in the School and the Church we seek to develop character

We try to strensgthen the will so that certain undesirfable instincts

may be suppressed or inhibited.

|
|
y
i
|
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The child not having strong inhiritive powers often is misunder-"

stood . The self restrains itself throuih prolonged effort , and the hatit
of restraint overcomes the habit to follow instinctive desires. The
aquisitionAof adaptive activity helps to suppres:s natural tendencies, ani
learning involves great activity. The mind often retels at the discipline
but in the end the desired end is achieved. It is an achievement, I
‘believe, the great achievement of man, this power of inhibition.  Upon
this rests our society and our institutions.*

The motor power of ideas decreases with the lapse of time as
the intellectual and volitional powers increase . The rind controls tie
kody. O'Shea says, " From the neurological ptandpoint  inhitition of an
action is secured mainly by using up in othe} ways the energy which is
needed for its support." (Dynamic Factors in Education.Ch.I.p.13.) It
is however during adolescence that ths struggle begins for the mastery.
ihich is to conguer, The Body or the Mind? #ill tne instinets and the
appetites dominate Reason ? It is Reason that makes the man, and Reason

must be victorious.:

* See Minstemburg and Campbell : Motor Power of Ideas. Psychological
Review. 1894. Vol.I. pp.441 ff.
Rirkpatrick : The Individual in the Making .pp.224 ff.
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The Dawn of Manhood and Womanhood.
Early Adolescence.

The chanses that take place during this period,
from twelve to eighteen , are so great and many that the period is well
defined. There are physical changes which influence the attitudes ani
feelinsds. The adolesgcent looks upon the world im the light and heat of
a mind and kody restless and feverish in their grcwths., The changes in the
organs are so great tnat the sensations upon the tody produce different
effects. The sexcharacteristics are developed and the powers struggle for
expression, It is here that all the powers of inhitition must come into
play if the individual is to live as a memter of organized society.

In chapter VI. the subject is treated in detail.:



CHARTER V.
The genesis #ﬁd development of the Social attituvdes. Training of the
instinets assceiated with the physical life.jRecapitulafian.'The ehild
and feat, No place for fear in religion, The lové impulse, Curiosity.
Suggestion and imitation , Contra sugdestion., Emulstion, Ownership,
eompetition, The acquisitive instinet. Pugnacity., The Soecizl atiitudes.

Sociebility. Duty., Justice. Respeot. Docility, Resentment, Aggression.

Fecapitulation, Kan depraved or divine.lan fallen not rising, Self-respect,

The Genesis and Development of the Soeizl Atiitudes and the Instinects
Associsted with the Physieal Life.

Let us recapitulate and note down the general development of the child

"so that we may better be able to gonsider our subject.

i. For the first eight oriten weeks the. ehild is conecerned with itself.

2., hbout twelve weeks later the ehild manifests pleasure at perscnal

interest, It means that from now on the soecial influence is {o be a grest

faetor in the child's life.

3. The ehild finds itself wore imteresting than others,

4, The enviromment is controlled., The ehild is taken eare of and it is

conseious of its dependence.

He During the second year he begins to inhibit some of the instinets and

impulses, This has soeial value and the objective eduestion has begun.

6. Through dynamie reactions the child learns to differentiate betwesen

persons snd things, also between himself and others.

7 Experience now becomes valuable and the imitetive period passes away.

8, There is'now developed Lhe eonsciousnesé of kind.

9o By the fifth year there are pogitive and negative reaetions,



10, bpprovel sand disapproval influence and help the ehild .

11, The aets are now clesssified as egoistic and altriistic . Selfishners
an@ duty to obthers now cqm;ﬁfor congideration,

12, Community interest shows that the alter nédw is of as much importance
as the Self,

12. The self becowes reflective ., The objective is econtemplated,

14, The attitudes of others become the basis fdr his ewn attit udes,

15, The struggle between egoism and altruism,

16, The shifting of interest ., The spirit of service. The Love of God
and man, The religious man and the useful eitizen,

17. The child's eonscienes grows from experiénce through eontact with
others of his group. The others now react to his aetions and the soceizal
self is born,

18, The idea of conduet dawns on his wind frow the sattitude of others.
19, The ehild has now the experiénee of religious idealisins, This he
does not get frow everyday experience , bul answers the prosptings of

an inner urge.

20, He looks upoﬁ God and the Saints as persons to imitate. He considers

the sainte as beinfs who do good things and kéep awasy frow the bad, To

hiwm all things are real and not philosophieal abstrasetions.

The above is given as a2 line of dsvelopment and now let us
eonsider the detsiled inhibitions and developments of instiwets, attitudes

and the soeisl rslations.



The Chold and Fear.

How to deasl wisely with the emotion of fear is a Zreat

U

problem.'So éreat is the influence of this emotion , and so 1arge a place
has 1% oecupied in'religion that some students trace the origin of
religion to fear. This esmctional condition may influence cults and forams
of worship. FHume has laid stress inm our gpodern tiwes on the idea that
rriigion had its origin in fear, and Alfred Maury has said, " Fear is

the father of religion, love her late born daughter.”™ In the 0ld Testa-
ment we find over 51& reierences to fear, but this dominance of fear
prevails among those who had the eruder conceptions of God., Lueretius
said to the ancients that " Fear first made the dods." and the text,

" The fear of the Lord is the beginning of wisdem ", has given many
Christisn divines an oppertunity for oratoriecal ocutbursts. But is it usot
true that the bad rather than the good is feared ? When the mind is
unable to explain the contradictory events in experiemee, it attributrs
the eceué@nce to different sources and these may be Zood or bad. As long
a8 there is no conception of Unity in the Universe, no eoncepticn of any
Universe or Universal Law , it is impossible for the wmind to reach any
ovher conelusion., Religion is not all fear. Men do not run away from Bod.
Jesus, Guatawa, the Buddha, Mohammed do not tell wus to be afraid of God.
Of course religions lose their vitality and becoume iegenerate because of
desenerate preaching, and un-Christisn , iphuman teaeching im the church
or the Sunday Seheool. Schleiermacher alsc added to the domin%ée of the
nition of fear when he exagigerated the sense of our dependence upon some=-
thing outside as being the origin of religion. The modern conception is
that we are co-workers with GCod, and that GCod need® us as well as we

need Him.

As we have alresdy noted , relidion is not dependent on the
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on the emotions and fe linfs alone, but there is alsc a cogngtive

process. After the reformation a great desl was made of fear. The system
of Calvin with his theory if Predestination has frightened many‘a soul,:
The beiief in hell has filled the world with horror, caused mueh blood

t0 be shed and many tears to be shed. Fear has beern used by Evangelisis

of all tiwes, and for this reason it would be CRIVMINAL to let any ehilad
eome under the influence of any such perscn, fe shall deal further with
this question under Revivals, and Conversion. On page 31, of Child Nature
gnd Child Nuriure, Porter St.John says, " Thers are nevertheless fears
to be corneseted and at times useful ones to be stimulated. There are
instinetive fears whiceh guard his selfare, 2nd the fears of the imagina-
tion whieh must be understood and correeted, THERE IS DANGER THAT FEAR
HAVING UNDUE PLACE IN DISCIPLINE , MAY INTRUDE ITSELF IN THE RELATIONS
OF CHILD AND PARENT ABD EVEN HOLD THE SOUL ALOOF FROM GOD WHOSE NATURE
IS LOVE .*®

There is always the dang¢er that many will not be able to over-

come the terhible fsar which has shackled the imagination. Take for

example the Doctrine of FHell, This doetrine has its place in all religicns.
Many who say they have outgrown it smell sulphur and briwmstone at the |
first sug:iestion. The choking smoke and sizzling flesh are parts of the

worship . In the chanting and sweet musie they hear the shrieks and erys

of agonised souls. How can such an idea originate ? It is of psychological%
interest and may be taken as a type-pbemomenon . We mentioned that the }
primitive mind was naturally dualistie, that is, to it thingés are opposed
to eaeh other . Having started from such 2 point the mext step is ©o |
earry tﬁe same dualistic idea beyond the grave. The standard of comparison
is the samwe here as elsewhere and so the morsl sense, comsidering the i

good in the world and the bad whieh was antagonistic and henee eannot
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oceuppy the same plaee at Lhe same time , ersatea ideally places
where the good and bad ean go after death.

The goas of priwitive man are fickle and capriecious., They are

jeazous and revengful., The gods favor some and others who have ind&rred
their displeasure are tortured in the same fashion as the savage tortures f
thr body of a captured enemy tofday. The bodw alreaﬂy feels what the sou!l
expecets and fears, It is interesting to note that as soon as the mind
can throwtgzy such idea as absurd , a class of people try to nourish
and develop the ideag out of selfish motives., I hope that the time will
come when all sueh men will be looked upon as enemies of society, or
rentally unbalanced., Any minister who tries to frichten the ehildren in |
order o increasr his congeegation ousht to be placed in prlﬁson for
treason against humanity and God., The fear of the iwagination ought to
be wiped out, Men have forgoctten that pictures and poems deseribing the
tortures of the mind are {he product of some person's imagination, Hell
becomes a location , a place and the imagipmation fills it with many
horrors.

The Passing of Fear.,

In eivilized sociesty we have less to fear every day.

Science and thought have explained’at least described away’certain eventsl
in nature whieh at first were the sources of man's fears. Then als®, the
power of reflection dominates the emoticns, In simpler terms , whern the
intellect arises to meet new conditions the instinets fall into the
subeonscious., ¥We consider superstitiocus fears as siliy « This shows that
scme day we shall consider ALL fears as silly,

Fear to-day does not aet as a preservative instimet. It may have

been useful once but we have outgrown it. The mind that fesrs is undevej_
oped. Ignorance is the mother of fear. The Truth will make us Free.




Sueh Ideas as Fear have no Place in Religion To day.

Prof. Loebs asked many persons aboui the place of fear in their
religion and many answered that fear had a large place. This should not
be, George Sand has saioc somewhere that fear is the greatest moral
suffering of chilfiren , and James Sully has said, " Happy those litils
ones who have ever near them loving arms within whose magiec eircls the
oncoming of the cruel fit of horroe is instantly checked, giving place
to a delicious calw, How umhappy those ehildren must be who , fearsome
by natqrgllacx this refuge., who are left alone to wrestle with their
horrors the best they may, and are rudely repulseﬁ when they bear their
heart-quaking to others,"*

e alli know what it is to fear. 411 men know it and so do all
aniwals, This instinet acts as a protective adaptation , for when the
or¢anism is unable to meet the danger, safety is sought in flight., The
weaker the amimal the sreater is the fear, So the wesker the ehild arpd
the less unable to reascn the greaier the terror., The savage with the
Weak defeﬁce is very fearful, and to his natural esnemies he adds the
wore terrible fears of his iwasgimation.

Whi Is the Chilo Fearful?

1. The ehilid is physically weslk.

2+ The e¢hild 1s intelliectually immature. He can neither recognize trus
danger nor know the limits of danger. The relating activity of the mind
is not ¢ yet able to assert itself, Bui as the ehila gsrows older fear

ceases o be of - biological value and the mind is master. We have no necd

* James Sully : Studies of Childhood. pp.191 - 227,




of fear in any oither activity of life. Why propagate and nurse it in
religion?
Angelina W.Wray has well stated in a few lines that,
" The echild heart isiso shy a thing ;
It opens ai love's iender eall .
It cioses wihen fear's shadows fall -
The ehild heart is so shy a thing.™
To quote F,H.Winterburn . " Steraness must be avoidsd and as

lying shows fear anybhian which inersasss the sesantiment only drives th

@
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culprit farthsr from the truth," That which intsrests us here is ihs
statement that lyins shows fsar, And as lyin:i is ons of the worsi evils
we have to combat , let us start by sliminating fear.

Fear has no valus eitheé for religion or education. It is a
nesative attitude ., At most it preveats the child from docin3 wrons whils
the fsar condition is operativae, This is outward obediesacs, and has no
characterbuilding value, It interfasrss with effective work svsrywhsrs,

Thse ehiid and ¢hs parsnt, the pupil and the teacher ars driven farther and
farthsr from sach other. It leads to dsceptiom and no work of lasting
woeth can be accomplishad.
in religious education ws ought to take for our workiag motio 18
-
two passases from ths Bible. 1, " Perfect love caststh out fear.™ I John I¥
and 2. " What time I am afraid , I will trust in thee.™ Psalm 56 :3,

Theologians and preachsrs have trisd to ses how horribls iLhsy
coyld pieture God to be, but in spite of it all we havs refused to givs
up the truth that "™ God is Love ." We must teach that God is ths child'd
best frisand. Why should he be afraid? We muét have faith and trusi ia God.

A confidsnee that is born of Love makss ths foundation of life firm,




The QJSsase of Aws and tne.Sublime.*

Awe is a mush mors dignified and mors spiritual smotion.
Fear as we have sesa is utilitarian and is for purely sslfish reasoas.
It i1s a sign of weakness mental and physical, but in awe we have a diffazr-/
ent condition ., The rsaciion is also flifferent ., Aws and ths subliams
arg assthetic, and &isinterested in their naturs and have an elevatiag
effset. Even the bodily reactions ars diffefent., In:-fsar the body tends
to shrivel up, and tries %o ocaupy a small space . In aws there is the
long but subdued bresath ., Thers is no runaning away, or beins rootsd to
the spot becauss of muscular paralysis due to fear, but there is the
desire to stay and feel the wonder of it all, There is the sense of wunion
with Rgality and the consciousness thait the sreat Reality has you within
itself in bonds of sympathy and love., Aws is definsd as arrested fsar
in thr presence of the great and the sublime, The danger which iastiacit
fzars is denied by intellissnce , and we have a reaciion worihy of man.
There is uno fear activity , but there is the senss of apprsciation of
a larse Reality . The moment the sublims is rscognizged , fear vanishes
away from the mind , ab least it lies in the depths, Let us not mistaks
the two. Let us keep the ssanss of awe, but banish fear. Let us havs
baianece , Lel us asithsr be sitern nor zxpress seatimahtality. Let the

L

sWest music blend with the moral prophscying.

* Prof. Hutehson : Lectures on the Psychology of Relision. 1916,
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The Love Impulss.

Thers is no stronger motive in human conduet than the love
impﬁlsa « In relision it must hﬁv& the highest placs. God is Love.
" If a man love me, he will keep my words.” John XIVi23.and, " He that
loveth not knowsth not God : for God is love," I John,I¥.8, " We love,
becauss he first loved us." John IV,19, These are éine passages and
may be taken as good illusgrations of the lanjguage reliiion usss about
love , Love is a noble impulss awd and is the realisation of the Fathem-
hood of God, ;nd the Brotherhood of man. This should be the tie that
binds the Sunday School teacher , the pastor, and all those sonasciad
with the 'shureh and the world ., " Love never failsth"™ is not only the
language of religion expresssd by the greatest of Christian missionariss,
Paul, but it is sound psychology.

The-:love impulss is 80 great that Elizabeth Harrison *writss,
" The relationship established between paesnt and éhild ars apt to becoums,
in time, the relatiomnship betwssn ths SOUL and GOD, " I belisvr this
#ith all my heart and mind, Many of us become asoascious of God's love
becauss of the love we pave for a sainted father or mobthsr. This fact
is so well known that eertainm svansslists, so callsd, prostitute i his
knowlsdie and appeal for convents drawing a picture where a dying mother
plays a great part. Take ANY evangelist's sermon and you are eertain
to find such a passags, In the sams reference,* Elizabeth Harrisoa coan-
tinues, ™ With the first dawning smils upon the infant's face the ianstinct
of love awakes, Until the last sacrifiee of life itsslf for the lovsd
ebject'— ays, oa up to that sublims exaltation whieh can say,'even thoush
he slay me , yet will I trust him', love is the great motivs power
whieh eariches and snnobles lifs,"

* §,H : A Study of Child Bature.pp.75 ff.
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Robert Browaning struek a énord which would find a response ia many
hearts whea in four lines hs expresssi a gr%E truth. The poet's intuition
and the analysis of the psyehologists have 3iven us ths same result.
" For lifs, with all it yields of joy and woe

And hope and fear ( believe tiHis aged friend ),

Is just our chance 'o' the prize of learnming lovs,

How love might be, hath been, indesd, and is."
Thers are many who say that love 1s rooted inm the sexual iastinet.
Hoesver this may bs does noi conmncerm us here, but lst us make a shori
study of it., There ars two kinds of feelinis involved in love,-

1. 4 response 0 benefits reece2ived , or expecied, and the
desire to have neay that woich promoies the welfare of the lover, Under
this head may be placed sexual love, and even the maternal lovs of ths
lower anigals. But is this a true gensralisation ? Dr. L.¥.fard in his
works¥, emphasisss this. For exampls ws are told tha. tha affectioca
a mother has for her offsprings lies in the faet that the mother's breasts}
are stimulatsd by the aet off sucking and the pleasyre seasatbtion is so
éreat that the mothsr likes to have thes objects which create this pleasure:
near by . In one of his books we have the followin: modification or axpla-f
nation of a forumer statement.** " There is no difference in the principles |
underiying the preservaiive and the reproductive forces: ., Indep=zndsntly
of the fact above referred to that the latter in the last analysis to bs
only a mode of the forwer........Under the influsnce of intsllectual
devslopmeat , whie%/ is attended by a eorresponding increase of man's

sympathetle nature , and his aesthetic tastess which shaps ths ideals.

* pure S0@ielogy., and Dynamici.Sociolody.. h
** Qutlines of sociology.Part II. pp.154 and 155. ﬁ




0 |
Ca

Ol

This mainspring of racs preservation becouss spiritualissd and perumeabes
soeiety in the form of a refinins and snnobling influsnce.evssvessa”

#e have alresady said ia our attempt to defias religiog , that
we are not primarily interestsd in origians, Howsver it may have Origiﬁatsd3
#8 know today we have a spirit ia the world whien cannol be said to resi
on selfish interests . There is altruism, there is the dssirs to ¢ive
somsthing to the world a=d not expscting to rsceive anythini in retura -
ays even at the cost of losing all., It is love of this kind that 1lifis
the soul up, and the spirit¢ finds itself with CGod.

2, The second kind of love is the love for God and man,

Here we have sslf{-sacrifiece ., Man conscious of his sonship acespis
the fact that he is a brother to all his fellow creaturss, This conscious~ |
ness is realised and ehéngas into action in service.

Love responds t0 love . Faith answsre faith , The mother who
does noi show her love for hser cehildren through loving acts cannot sxpsect
the ehild to lsarm to love her, Love must act. Love must serve., What shall |
I do ? That is the gussitioan it asks., Whait do you wani me to do? The
eceater of gravity is shifted from the 230 to the alter. Is this . BOG
relizion ? Love entsrs into all of owr dealings. Wherever the test comes
love answers without shirking, Patriotism is love for ons's eouniry .
Gratitude is the expression of love for thai which has favored the lovse,
Trust is love in Zoodness whieh has proved itself im the past and can be
iooked to im the future . As Dr, Wartinsau has said somewhere, "™ Faith igd
the eviaence of Love, "

wove fubnctions in the world and sstablishes relationships

which express themsslves in service and unsslfish intersst.

IN TIME OF TEMPTATION LOVE ACTS AS A GREAT RESTRAINING FORCHEAND IﬂFLBéﬂGE.f
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Many men and womsn have kept their honor unblemishsd, and their
appetitss checksd becauss of the love of someens , The memory of a loved

one , a remembered word or glance have kept many out of temptalions which

pte

f fallen into would have been worst than the depths of the Inferno.
This is a great rslijious motiee . Let us not smphisise the reward which
would lead to deception, but love whiech sver wants to give. We wani men

and women Lo becoms reiigious not becauss of whai they cam rsceive, but

for what they can coatribute, ™ It is more blessed to give than to recaivef

Froebel, the greal teacher, has said, that the echild's love can
decay umless nourished carefully, and ¥adam Marsnholtz - Bulow has well
said, " All exesrcisss which awaken an active purposs , and sxpand the
powers , which foepm the capacity for remdering lovias servies to feilow
ereatures , will help to lay the ground work of religion for the ehild."™
ie are to give Lhe ehili some work to do which gives an oppertunity to
exerciss the altruistic senszs, In other words to exprsess in concrzie form
ths love for the brethegn - humanity., ™ He that loveth mot his brothsr
whom nz hath sesn, cannot love God whom he hath aoit ssen.” I Johm 8£,20,.
Also, ™ My little ehildrsa, let us not love in word , meither with the
tonsue; but in desd and truth,"™ I John III. 18,

The Culsurs of Lovs,

There ars three sssentials in the culture of love,

1. Supply proper siimuli, Have the atmosphsre of love inm the home, Set

the example yourself, Do some Zo0o0d to soweons. In eervain Sunday Schools

sach class supporis an olada lady or old gentleman, or the members give {
personal abtiention to shut-1as. I read a pathetic story soumstime aio of |
bow in England thm sehool ehildrea in groups had adopted little Belsian
ehiidren. This is the dawning of an sra of Univsrsal Brotherhood. Afésr

all if we aet love, and talk less about it , the world would be better, l




2. Direct the work , so that it may not become selfish.

It is the easiest thins ian the world to serve thoss ons
likes, We all can love the brethgea-with a little effost , bui to lovs
the unliks is the achisvemeat of sainthood. if we lst our ehildrsan oo
help those for whom they care , they are not learnini the primciplss of
unselfish servies, Howsver, if from sarly childhood we impress upoa
their minds that they must serve ALL without thinkias about it , then
selfishness will not even crop out, The child will automatically fo the
gisht thini., Just as we havs found that certain attitudes will producs
eertain frame s of mind so acts of life will produece the attitude of
loving kindness., No hajphazzard , sloveanly, unsysiematic aliruisa , but

well directed and systemaiic efforis will produce rssulis,

3. Love of God must be taught through love of maan, Hothing teaches more
effigiently than example,

One of the world's greatsst thinkers once said that althoush hs
could not undersitand the love of God, he understood the love for man.
I supposs the thoughtfull man had reacbted against a relijious attitude
which held vhat if you loved God amd went to church all would be wsll in
the end, Many hold this same position, but the relisioud note struck
today is that there can bs no love for God without ths love for man,
God is immanent and moit transcendent alons, As our conesptioa of GCod, Man
and the Universe have changsi)so have oub concesptions of their relationshij
hewe changed, There are four elsmenis to consider ia wmodern relision,
1, The relation of lan to Realiivy, ot God, or whataver anames is givea.
2, The relation of man to man,
3, The thoughis arising from such relationshjgs, ("as a man thinketh,."

4, The aebion resulviag from sueh thoushi.( "So is hs,")



Curiosity.
Curiosity is the primitive expressioan of the desirs to know.
I is evident that this instinct must be cultivaitesd in order to maks msn
and women who can think, To know truth, to sesk the truth and live as
iato useful channsld, The ehild wants to know who, and what, It is inters
asted in conereisz things, But in adolescence thse more absiracti things
are Laken up., The ehild'd early curiosity is coafined echisfly to thoss
things with whieh it is imuesdiatsly concerned., Of course all off us have
heara children ask,” Who made Ged?", baut let us rsiksmber that the ehild
has no idea that God is a metaphysical abstraction or a Self-fExisting
Being. To it, God is a biz mam like Daddy, #e can use this eonception
in giving the ehiid the impression that as Daddy is intercsted ia hin,
so is God iateresisd in sverybody. It is a érsat eppertunity that is
presentsed to thoss who want te fashion the fubure liberal thinker, The
eurious cehild is the father of the eomin§ truth sesker. As Longfsllos
bhas said,
" Come and wander with me,

Into regions yet untrod ;

And read what still is unresad

In the manuseripts of God."
fie can teach great moral truths through curiosity., We ecan throush the
flowers and insscts teach our children the wonders of their being., So
many persons have agitated the matter of teachingi sex hygiene to chiidrzn
in ¢the home, sehool, or the Sunday School that I often wonder if thess
people ever thiank of the oppertunity offered by the fields and woods,
Let us teach our children the TRUTH no matter WHERE IT LEADS TO. ust

us not degenerate this useful instinet into morbid curiosity. .
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Sugsestion and Immitation.

Suggestibility is founded on the fact of the idio-motor aection.
The idea tends to become real and materialises itself in action, Bscauss
the idea wxists the idea must be expressed in concrets form, If I suz-
2est that there is sometining good to look at, peopla look ouf for that
20o0od I have suggested. THE IDEA IS IMPLANTED FROM THR OUTBIDE . Aetion
is our reaction to the idea whieh has acted as a stimuﬂ§. e can make
use of suggestion as ehildren have littls power of inhibition and they
obey thne strongser will., The ehilad cannot focus his attention , he has
Boi the powsr of concesatration, or convlinuoms thousht. It is well kanown
to psychologists that the sleigﬁtof—hani performer can escape detection
from adults much easier than from children, The ehild's eyes ars sver
wandering, His mind is not at racted nor long held by attention.:

By sugsestion we can throw many important ethiecal truths inmto ths
ehild's mind, The child knows no moral values:, ouv ae 1s hishly sug- - . -
sestimls . The parental, the social and the religious world ars sussissting
many things. He must be careful to sec that the proper materials are givan?
Let us pake our suiiestion positive, What is right and what is wroas can ‘
be sussssted so that this may be made a force for good.

ANYTHING WHICH &NHANC@S THE VALUE OF THE ONE SUGGESTING TENDS TO
MAKE THE SUGGESTION AND ITS RESULTS EASIER AND MORE FRUITFUL . If +the
parsnts and the tgachers are loving, kind, noble, generous, the valus
of the sussestion willi be increased, The ehild throush assoeiation and
not reasoning will conclude that whatever is told by the one sussesting
it is for ths good of all concernsd. #He must not demand morz than we
ourseives ean give, fie often ask too mueh of our children, We expect

them to be altruistic even when (hs littls wind cannot grasp the teras




in which we urge them to be so. Let us susgsst but lst us do so, not
by words alons but by oue actions, To us who know ihe social valus of
duty, it is easy to give up some interssting work, We can lay aside the
novel to bring a glass of watsr to a sick person, but to ask a child to
do a thing because it is his duty would be taxins his powers. Let us
remcmber thess things . Yhere musi be atiraction . We can suggest by
pleturss, mottoss and other means., The susgestion ought to be so pub
that the chitu wiii vaks ie ULGUUSGLOUSLY.

Let us have in mind three things,
1., That a stronier susgestion can desiroy the effects of a lesser ons,
2, Sussestion becomes tedious ani‘so we must not use it alonse.
5. Habits of resisting suggestions may be formed so that we must be

careful to undersiand every child that is brought before us.

Contra Suscestion,

#e have said that ths statement of an idea tends to produce
the idea im concrete form. This is true., It is also true that the idea
may produce a contrary reaction , or coatrary action. This is often dus
do indireet sugisstion., For exampls if we ars to teach ecoancerning GCod
it is not necg¢ssary to suggest that there is a devil in contrast. To
teach a gocod thins it is not neci¥ssary , ays, it is haraful to smphasise
the bad.

e use sudgestion a gfreat deal in coaxini, Here we have two
interests,

1. The primary interest is to get the thins by itself,

2. The second interest is to resnforcs the first.




Imitation,

Imitation plays a great part in the child life but is seldom
understood, As a definition of imitation we can say that ,"™ it is the
conscious attesmpt to reproduce the aciions of anothsr pedson., " Another
definition is often given in educational works, It is the ," conscious
endeavor to appropriate what another has achieved.™ uv must be notsd
that the word CONSCIOUS is the key to ths defimitions, s have the slsu-
ents of cosnition and volition,

The ehild acts throush suggestion,

Why does the child imitate ? The child's woria 1s a very small
ons, It tries to live inm a larser worli., Its own experiences beins limit-
ed , it tries to reprocduce the experience Qf dlder persons, and hence
get larger experiences. The more things it ecam do , the greater the world
becomes. The anémals do not imitate., We often say that monkeys imitate,
But the expression is wrong., There is no conscious effortio appropriste
anything., Neither is there any enlariing of experierce. Lower forms of
life mimic., Mot so with the child.,' The meagerness of the ehila's invent-
ive powers leads it to imitate what does not spontameously take placs.
This is an effort to get large social experience. To impitate there must
be something, or some one to imitate, If our homes supply the proper
Christien environment and we practiee what we preaeh, the ehila will
imitate those things which later are of value to all, We can tesch rever-
ence and eharacter ., I have in my wind & little boy sbout a year cld -

s little baby - who bows his head as grace is said before meals, He
imitates., Later he will have the habit, and then wili sppreciste the
meaning of prayer, He doés not know why it is done. He does not know the
reason why grace is saifi, but he knows what his parehts de before they

toueh their food. THE CHILD GETS THE SOCIAL CONNgcTION » ©Ven if he



does not know Ghe intelilectusl value., Here we have a veoluntary sct
whieh later has great sccial significande. I remember how ir our own
homs we Joined in the Lord's prayer thres times a day., Here was a boad
of unionwhieh bound us all in a eommon fellowship. A simple aet whiebh
later as we faced death together seted 2s a final and eternal bond of

union and made us face death without fear, * Nothing is good educa-

tional or religious training which has no social value.

Emulation.

To idéalise someone, to have someone to emulate is the ambi-
tion of every child, The Jesuits made use of this very sarlybecsuse hers
was a great forece which could be utilised for their own ends. We spesak
of emulating Jesus, St.Francis, perhaps some great soldier, jurist or
any one of the great histericsi eharacters, both in peace and war. I
remenber how ] idealised Fraznklin and Jefferson when I was about twelve
years old., How I loved to welk up and down Areh Street in Philadelphis

thinking that my hero Franklin had trod the same streset. I reliciously

e

visited bhis grave and received fresh inspiration. How I tried to esmulate
Thomas Jefferson ! I pietured this! bero reading the Declaraticn of
Independence - I imafined to myself how he must have read it - and on

the strength of that I learned ths whole document by heart. This mot

* In 1895, during toe Armenian massacres, all of my family living in
Arabkir, Turkey, were taken out to be shot. As we waited for death, my
grandfather led us in the Lord's prayer which we repeated three tines

a day.



664

only was good exercise for my memory, but I had a noble life to follow
and to have for my patern of manhood. Make a ehild ashamed to give upe
Tell him how great men have struggled and in the end conquered, What
appealed to me in the 1ife of Franklin was his escape from Boston to
Philadelphia .and his strugsles there. The trouble hs had in the prianting
shop ; his efforts to find work ; his poverty and friendlessnsss all
appealed to me, and I wanbted to becoms a great man like him someday esvsa
if I had to fight my, Way. To so imitats others thet one need anot feel
ashamed is ths content and value of emulation. So work and live that

you may bes as good as, but nsver lower than your chossa hsro.

@wansrship.

The desirs %0 acquire propsrty expresssa itself very early
in life énd remains in most of us. As many erimes are coummittasd which
involvg properity and religién says, " Thou shali not steal®, we must

train our children to propsrly control the desirs to0 possess.

The Aquisitive , and Collsetive Imstinet.

The instinet is ths same as ths foregoing for all practieal
purposes., There is the dgsire to collect things. Boys will collect
stamps , shells, arrow-hsads eie. Girls will collsci beads, ribbons sic.
He can use this inmstinet in making young archasoclozists, ana sworyonic
curabtors of historical and religious museums A grei deal may me learansd

in collscting,
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Pugnaciby.

This instinet cannot have much place iam relision , but if we
cali it aggressivasss, thea there is greabt nesd for aggressive men and
women to FIEHT for.justiee and rishtsousnsss, Lst us diresct our smsrgiiss
that ares pent up and need expression into proper channels and we shall

have useful service rrndered by ag instinet whiech at first sight was used

by nature to destrey.

The principesl instincts have been mentioned and commented upon,

now let us ecnsider somwe of the great SCCIAL ATTITUDES.

T TTTIT TP YT

There are many social attitudes which have religicus value and , therefore,

ought to be eultivated., We have alresdy said that religion must esiablish
right relations between Cod and man, and among men themselves, The
representative attitudes are - Soeciability ; Duty ; Justice ; Sense of

Property Right ; Respeet ; Docility ; Resentment ; Agsiressicn.

1. Sociability.

The ehila at first is unable to distinguish between
himself and others . There is noldifference vo his mind beiween psrsons
and things., But at about five months the nearness of the father and the
mother may produce favorable reactions., Sully writes*, ™ Children are
instinctively attachabhle and sociable in so far as they show in the
first weeks that they Set used to and depend on human presence-, and

they are miserable when this is taken away from them....... In this
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instinet of companionship there is involved vague, inarticulate sympathy.
Just as the attached dog nay be saifi to have in a dim fashion a feeling

¥ 1 cannot entirely agree

of atachment to the master, so the child.™
here, because early in life the child does not understani the social
implications of companionship . There is the desire to have someone

near , but this is because the attention wants to rest on some one, or
something .- I am inclimed to agrec , however, with Kirkpatrick** that

the fundamentals must be found in our evolutionary development where

we see that the desire for companionship is the natural inheritence of

an ancestry that must have sought it in order toc survive., Most children
desire the presence of adults before they van walk. This attitude may

be used in encouraging congregational wcrship and joint prayer. Herein
ligs the power of the evangelist. Having a great mass of people he can
create a btonid of sympathy that can and does crush very often individual
intellectual opposition. If we can develop this attitude in our Sunday
Schools I cannot see why it should not help us fill our churches. There is

the passion for personal intercourse ; there is the feelinsd of dependence

and these are expressed in social activity and cooperation.

* Sully : Studies of Childhood.' pp.242, 243,

** Kirkpatrick : Fundamentals of Child Btudy.



2. Duty.
~ During infancy there is no sense of obligation because there is
ne distinction between persons and things. As soon as the sense of the

" ALTER"" is born, the sense of duty is felt. The child in obtaining

largér experience. develops the "alter" sense . In fact many of us have Vi
noticed the wish of little babies to share their bottles , or whatever
they have , with others.' The questions that come before us are, (a) are
the INTERESTS of the " ego " and the " alter " identical ? If sc then
there is the element of personal satisfaction and this is not altruism.
The attitude has btecome too complex. If, however, the " alter " is served
out of the sense of " oushtness " then we can say that the sense of duty
has prompted the act. Under CONSCIENCE we are to treat the matter of

duty, so let this suffice for the present.

3, Justice, *

The basal idea of this attitude , the sociologists and psycho-
logists tell us, is the sense of property rights . We must have a
positive education in church and schoeol to teach our future citizens that
Justice is the foundation of gocd government. When the child becomes the

reasoning crrature , of course, he considers MOTIVES back of the acts

and deals accordingly. Justice has a reflex character . The sense of duty,
and responsibility becomes insistent during adolescence.:

Prof. Ross holds that the efdo and the alter are only the same

* Ross : Social Control. Ch. IV.The Role of the Sense of Justice.pp.2i-35.

Kelly: Government or Human Evolution.( Justice )Ch. III.
See any good book on Ethics or Psychologyer Soeiology.



thought with different connotations. It is the projection into tie

alter the same desires and hopes thet are felt in the efo. Therefore,
there is in the sense of Justicé the element of imagination anl sympa-'
thy. What I want others must mant and have. In this manner the interests
of men are entangled so that it is necg¢ssary to give the others the ol
rights one claims for himself.

There are two ways of locking at things ,-

1. Men having equal rights, or 2. The using of all men as rungs to step
higher on the lad er of suc ess.(?)

Prof Kelly ( Columbia University ) says that Nature has no
sense of justice as we understand it (p.275 Justice) but he calls the
vrocess of leveling Environment. He continues to say that justice is
thr motive and end of government. Justice , then, is a matter of evolu-

tiony™*

4. Respect.

Here we find the powers of inhibition put to the test. It

means that instead of being self-assertive the self must fall intc the
backiround and honor another, I do not mean conventional respect which
has no true foundation in the self, nor do I mean that which is the

result of habit alone. Respect must have the element of conscious willing-

ness . The self must be consciously subordinated because of the recosni-

tion of some WORTH in the cne to whom respect is directed.:

Hobbhouse : Morals in BEvolution.:
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freely,

L) ¢ ; |
De Docility.: }
l

The child is an active organism.” It wants to express itself

and naturally is rebellious when restraint is applied.'if,

however, the child can be made to recognize that it is for its ultimate

comfort
will be
to keeyp
ence of
manner,

to know

6.’ Resentrent.

anger ,

let us say, is anger in social relations, There is something which acts as

an irritant among the group. It is the work of religion to establish

and benefit that the attitude of docility is demanded, there
founfli to be very little opposition.: Very often, the child, unable

its attention fixed for any length of time and under tne influ-

muscular and nervous fatigue, acts in anything but a docile

But we have already dealt with this matter .  All teachers ought

the range of attention of the child.

Khen the child is placed in a position which stimulates

it is not the child , but ourselves that are to blame. Resentment,

peace and harmony , so that we are naturally interested to control

resentnrent.

7.. Aggression,

The instinct of anger is the active element in aggression.

Instead cf defending the body, in society we hear that the " reputation "

¢sidefended .- An injury is done to "reputation", and so we see that the

instinct has been spiritualised and intellectualised,as L.F.¥ard would

say. Group stability needs spme force which will overcome the spirit

of aggression, Of course this is sensed to a great estent by the arrival

of the soccial attitude known as SELF - RESPECT.:



Recapitulation.:

The "bundle of instincts" as James calls the child, or
as Sully designates him the " incarnation of appetites " , does not
instinctively appreciate the alter . It is necessary that the alter
be distinguished before any sccial attitudes become manifest. The child
is interested in nhimself alone, and in others in so far as they serve
his desires. There is pleasuqfﬁble expreszion when there is present a
person who is liked . This is not because the person is a person , but
as something to be used for the service of the self. Tne genesis of the
alter 1is called an imitation reflex , when imitation is not the end in
itself. The reaction of the alter's expression is to furnish data by
which the child may get the notion that the alter is like aimself.

The steps are as follows.’

a,” The action of the alter as a regaction on the child.:

b.” The reaction of the alter to the actions of the child.:

c. The relationship expresced in action and reaction acts as
a bond in the social organism,

It will be seen that the dynamic element is to be found in
actiop.'Every one must do something and the scmething produces certain
reactions. fe myst so arrange our material in the Sunday School that
at first there may re something to DO,  The first step in learning is
doing. Let us start our children by asking and helping them to do gcod.
The social bond must be the bond of service in the spirit of love.

Once the child reccgnises nis social duties , knowing that
he is a social unit, it is easy to teach him that he must be JUST. The
self is projected by the imagination into others c¢f the group and sym-

pathy is awakened. The attitudes of others act as norms for his ownm
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conduct, and instead of geing an.egoist he becomes an altruist. The
conscience grows by social experiernce. This enlarges the life in art,
literature and religion.' The life of humanxty is unfolded before the
unfolding personallty. The idea of CONDUCT is born from the study of
attitudesand soon a PERSON with social responsibilities takes his place
among his group.'éeligion idealises the nobler things of experience,
and here‘tne child gets fresh impulse to carry on the interests of man-
kind in the fulfilling of God;s purpose. Here he looks upon God and_
the saints as persons to be imitated, and here is our opportunity. We
must so teach the life of Jesus and the lives of all the saints of all
times and all nations that the human relastionships may be drawn closer
together in order to make the Brotherhood of man and the Fatherhoocd of
éod a reality realised in every day life.

The child in the course of develcpment sees that others have
RIGHTS as well as himself and that their rights must be respected just
as much as he wants his rights respected.: OUR GOAL IS TO MAKE THE INDI-
VIDUAL FEEL THE ALTER. Cnce this idea is firmly fixed the child is &n-
abled to understand the social morality demanded and social justice
expecte&.'The capacity to do what the IDEALS of society demand is the
TEST of the religious man.' The growing child becomes conscious of the

following influences.

a.’ That he cannot te a bully. Others have rights to be respected.

b, He must sc act that his selfish instincects will be under

strict control. The power of inhibition must bte developed toc a large extent

c.' If he wants to enjoy life he must go with the social current.
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d.' He must not lcok upon everything sith the eyes of one who
wants everything. éhe ;belong" spirit must te subdued, others must have
algo, and he must not take anything away. Property rights and oﬁnership
must be understood. At first MOTIVES ir INTENTIONS appeal to him, but
soon he learns that in order to live as part of the social organism he
must recognise ENbS and the fact that he is a MEANS to that END.: The
growth of responsibility, and the recognition of the fact that he must
carry some of the burdens ofi the world dawns upon him so that we have in
the end a thoroughly religious man - a man that is just, dutiful, and is
eilling to do his share of the work of tne world. 3

Conscious that he is a part of a larger organism, the growing

child feels that the larger experience of his elders places him in a

position where he must learn by imitation.and in the spirit of respect.

In popular thought he is respeeted who observes outwardly cehtain social
dictates and in his public 1ife amd private life lives up to the most
important social and moral standards . This being so, certain persons
try to develop the powers of imitation in the child so that he may

imitate representative men and women who are held in public esteem. This

is well and good, but unless we inculcate into our children the principles

of law, order, justice, service and the other notle virtues which make

for men and women of character, we are not making either good or religicus

persons. Khat we are doing is developing a lot of weaklings who are

slaves to conventions and have not the slightest idea concerning the

basic principles upon which our civilization rests.,” AN IMITATOR IS NEVER

L CREATOR. We want to develop in our Sunday Schools persons who are

|

responsible and can make original contributions to the moral and spiritual



75.

and even physical values-of the world. Respect for cthers and self-
respect are complementary . If a man respects certain virtues in others
it 'is natural that he will try to develop those virtues in hinsélf. A
child's self—respeét is not hurt at first because the child is not con-
scious of social values, but as he grows older and sees the worth placed
on certain virtues , the lack or injury of such virtues in him causes

him serious nmatter for thought. Tne moment we respect anyone we have
confidence in him; and if we can develop this spirit it would be easy

to bring about the Kingdem of God.' Respect a man and you trust him. Trust
a man, you confide in nim. Confide in a man, you depend on him, Have the
sense of dependence and you love him., Love him and you have found God.
Loss of self-respect means the loss of courage, love, trust and all the
pest in life. The social harmony is broken and man is estranged from God.
Let us develop self-respect and we can do this if we teach not the DEPRAVI-‘
TY but the DIVINITY OF MAN.

A man with self-respect will resent anything that is not noble
and just.  RESENTMENT may be made a power for righteousness and justice.
The child attitude is at first submissive because of the consciousness
of weakness. However at the end of the teelfth week the cry of anger
rises in unconscious protest. It is the indication that there is a power
whithin which later in the God-counscious may be the " cry in the wilder-

ness "

, or can cry out, " %oe unto you , scrites, pharisees, hypocrites!”
The baby assumes the angry attitude when (a) Desires are not realised.
(p) %hen pain is suffered and he thinks that someone or some object is
the cause of his discomfort. (c) The baby cries a great deal, and is

angry most of the time tecause he wants a lot of things, so many that

he has not the capacity, mor the ability to gratify them.' (@) Thechils
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is angry at first with all things, but at the end of the fourth year

he confines, or directs his anger towards persons .’ All this means that
we ought to control this attitude and tell them storles of self-sacrifice
and generosity. Tne " I'l11 get even " " feeling " must be crushed. W#ith
development immediate responsiveness is inhibited and time is given for
thought. The matter is welghed and Jud aﬁgment given and acticn follows
accordingly. We must-develop MORAL INDIGNATION . This begins wheﬁ the
individual begins to appreciate ethical and moral standards. If we want
clean politics, if we want to eliminate vice of all kinds and crime 1in
general we must develop from anger the notler attitude of moral indigna-
tion . Having done sowe shall not lack prophets like’'Isaiah, Hosea and
Amos.’ In anger the individual will destroy, in moral indignation the
offend er will be osé%cised{

Let us develop these social attitudes and if we all do that
the racial and naticnal attitudes will adjust themselves and peace on
earth and good will to men Qi]l not re a matter of song , sung once a
year, but it will ke a continuous chorus rising from a world where

truly the Kingdom of God has been established.
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‘CHAPTHER VI.
Transition from childhood to youth, Adolsscsnce. Rarly, Middle, and
Latrr Adolescencs., Social, Individual, and Voeational. Nascenl, Niddls,
and Advanced. The 8tors and stress period, Starbuch's Curve, Hutehsoa's

Cirels. Dodson's Diagram, The Coaversioan Expsrisncs.

The Adolssesat Period.

Adolescencs is a psriod in human 1ifes which liss betwesn
puberty and the time when the body aoquires its full development. This
period in males extsands from twelve Lo br fourtesn to the tweatyfiftn
ysar o} latsr, while in femalss it may begin sarliser, 4s to ths highér
limit differsal authoritises disagrss. We may safely place ths highsr
limit at about the twentyfifth year. In eonsidering agss , let us rsumsm-
bsr that elimats, social eﬁvironmaﬁt y, individual variations prsssab j
individual problems, However, wse may 3ensraliss here. Writers on ths
subject™® divide adolescsncs into thres=s psriods,-
ek s g Do i e Prom twslvs an&‘foartashwtd sightesn.

2. Mid ls Adolsscencs.

5+ uatsr Adolsscsacs, froe sizhissan Lo twenlyons and twsantyfivs,
The subjeot is also considersd under the following thrse

stages, -

i, Social.

24 Individual. j

3. Vocational.

Other writsrs consider the subject under the following divisions;

1, First stage - Nascent. 2,8econd stafr- Middle, 3.Third stage-Advanced,
|

*Hazlet : Pedajogical Bible School Forbush : The Boy Problem,p.40-46,
Goe : HBducation and Morals, Ch.iV. Mungsr : On the Threshold.gh,IX. |
Hall : Adolsscsacs. Thorndyks :Principles of Psychology.

Starbusk : Psycholoiy of Religion, pp.147 ff,

-
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Haslett in his " Pedafogical Bible Secho 1 " page 137, Ch.VII, considars
thrse stages under ths namses,=-
.1, Traasition,

2. Recsption and Amplification,

3. Selsction and Concentration,
Adolsscsnce is a rsbirth . The iandividual becomes conscious of nmew bodily
powsrs, and functioas, He fesels gresater activity and desirss to expraess
;34;. The sexual powsrs now becoms Jrsat dynamiecs, thers is an emotional
ensrdy and vitality whioh wants to flow oubt into the world of action.,
Qur work as educabtors ia the home, school, church and anywhers elses is
to direct thesss energies and emotions into channels whiech lsad to ths
doing of wuseful work . The exprsssion of emotional vitality must be
dirscyed through studg, play and servics,

The mattesr ought to bs given caraful considsration bescausas two
grsat instinets coms into full activity, mnamely hunier and sex., Thess
two can submeris the rsason if hard prssssd. Of ths two instincts the
second is the mors powsrful, for the first, hunger , ssrvss {he sscond,
The individual aftrer all is the means by which the race survives, Naturs
sliminates the individual, but ths race ocontinuss , Hence ws see how
imporbant it is to study and control this bubst of trsmemdous power.

In our age when it takes many years to fiaish ths prescribed‘eourss of
studies, whers under our social system, laws and civilization this grsat
impulse to propogats onsd kind is suppressed, thg problem is what is to
be dons with ths peant-up enargy.'lt must express itself in soms way,
whether we will or no, It may work for good or evil, If left te itsslf
harm is esrtain to come ; so we musb dirsci it, At this period of lifs

srsat impetus is given to the otganiam, The soul and body bscome mors

than objects rsacting on their enviroamsat., The ysars of grosth, of
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vegibative aclbivity now burst forth into bloom. Ars we to let the petals
fall and fade away or aes ws to take cars of the flowsr ? Thers ars many
forces which would wilt aad d;stroy the flowsr, We must take ecare that.
we may obtain the mature fruit f noble men and women haviaji rich person=-
alitiss , noble characlers who may take their places as fathers aad
mot here of future jeneralions.

At this period the secondary characteristics appear, The import-
ant psychological changes ars as follows.
1. The lsavini of the dependent stage and the emergenees of gelf-1ifa,
2. Manifestations of social, moral and religious lifs. |
3, Traits of productivs, reproductivs, and protective‘lifs.

4, Sexual instinet; rational thought ; organizationm ; independent action.
‘ The mental organism may bs said to underjgo a new rsconsbruction,
and naew desires and emotions soms into play. The followini ars rspreseat-

ative.

1. Sympathy. . :
s Sientin From 1 - 7 must bs encouragsd and dsveloped.
3. Self-rsliance.
4, Fresesdom,

D« Acquisition,
6., Social Fesliags.

7. Respoasibility.

8., Angsr. 14, Variety, and rsstlessmess,
9. Exeitasment. 15. Base,
10, Self-willse 16, Loneliness.(Unsteadinsss, shyness, timidity.)

11, Cepbatizeness. From 8 - 16 ought to be dirscted,

12, Sexual instinct, supprsessad aand coatrolled.

13, Desires for activity.



80,

Ia boith sexss ths famiiy'instiact , With the sexual instiaect beooﬁes

the controlliag fores. The girls aﬁprsss by their actions and coquetry,
ehohaatmant, coynsss, and also try to maks themsslves attractive Lo ths
other eex. The religioud significancse of the transitionApsrioi has bsen
rscognised by all psychologists . Some havs sons so far as to say thai
relision has 16s foundation im the sexual instinet. This is the time
when srsat m&ral and relijious valuss are formed., The savajds has his
pites and initiatioans, so that it will be sessa that svean primitivs man

.

knew the meaning of this period as a great crisis in experisncs.

A Critical Examination of ths Adolescsnt Periods,

%o shall not treat of (he bodily ehandss hers, but must con-
sider the msatal changes briefly.

The adolescent is the day-dreamsr, He is extrsmely sslf=-
conssious as is evident in dress and action, and pride comes to ths fronb.
This is the age of ideals, and raligioﬁ ought to place bsforr Lhe drsam=-
ing , idealistic mind its great tasks and truths. Thers is the desirs bo
servs and saorifice. We can hers lay the foundation for our church-
workers and citizens, The reasoning faculty now asseits itsslf, The
causal rslabioan is grasped and msatal problem§ ars wrestled with. "WHY",
is ths great gquestion, in faet the adolescent is ths greaﬁast guestion
mark iacarnate, Oftsa this question is silent, and this is the rsasﬁn why
we ought Lo bes caraful in handling him. The knowledgs so far given him
has besa informational , but now hs himsslf rsacts and takss apart his
matariéls'aud then tries to build them up again. This is the ags when
abstract thought is enjoyed ; the mind is active,; it relales data and
w2 have the thinking man or womaa. Truly this is the time when ws

ousht to taks good care of them , as life hinges on this period.
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This is thr stora and stress period .Ths youbh passes through the.yaara
with his head in a whikl , and his blood coursing through his veians hot
and fast. IT IS AT THIS TIME THAT THE OLD FAITHS ARE QUESTIONED . The
consciousnsss off sin depressss the mind , and anxiety is exprsssed.abOut
the fuburs o« There is great interest manifssted in relijious literaturs,
and oftsn thers is expressasd the doubt about God and the validity of
such q&ﬁ%ﬁtass as salvation, immortality, ths soul stc. (See Starbuck,)
fihen I was sevsntaan.yaarsiold, I went to Biffarsnt churchss buf

oouid g2t no peace or satisfaction . One day I wandersd into a " Fres=-
thinkers' " wmesting and was’ very mueh interested ., I kept going thers
until one day torm with the tsrrible uncertainty , I rushsd to my roon
and raising my hands towards ths hsavens erisd out ia agoay, " If there
be a God lst him striime ﬁe dead, so that I may have peace of mind.,"
fFiadias no satisﬁachion anyyhsra I concluded to my own sitisfaction :

for a short time at least, that thers was no God, I havs chanjed my
mind sevsral timss sincs, ‘

In spesaking of the devslopmesnt of youth , Pratt says," Certainly

for many men ths Srsat wave-aof Boubt comes at about sightesn, and for
many women two ysars sarlier ., The two'grsat causass for adolssceant
skepticism are, first, an inhersat, almost instinctivs, tendency to doubt,
2 nabural rebellion against all kinds of authority, a ‘declaration of
independence on the part of youth; and secondly, and mors important,
the rsaction of ths young reason upoan the new facts put befors it for
bhe first‘time » It comes ypom ths youns man with overwhelming surpriss
that the beliefs upon whioh it has been brousdht up , and which havs '
besn inculcated im him as the very sursst and unshaksable veritfas.of
lifs , are after all based on such very uncertain foundations and bolstered

up by such excsedingly flimsy arguments.”




Ths Conversion Psriod,

e have noted thaF this is a transition period and the organisam
is in a state of siress and strain, and that thers are relijious doubtis
in ths mind, Many churches taks advantags of the time and attempt to filil
thsir churches by bringini about abnorwmal sxpsrisnces called coavsrsion.
Forbush * has this to say, " The peculiarity of this period that mest
attracts the attsntion is that of erisis , It sesms to be wz2ll proven
that there comes a tims in the adolescencs of every boy and 3irl when
ths po;nt of deprsssion is great, borns down by various physical and
moral influsncss, then a rise suddenly iam the ascsnding eurve, carryias
with them a new life, There is first a lull, then the storm, then psacs;
what results is not boy , but man, This erisis, in relidious mas:fers,
is called conversion, but is BY NO KEANS CONFINED TO OR PECULIAR 7O
RELIGIOUS C&ANGE.V” Prof. Cee, in the " Spiritual Life” says, "I do not
think it should be callzd eonversion, but commitment. It i8 a ranifica-
tion rabher than a reversal.”

U;. Starbuck has given to the world what is known as
* Sparbuck's Curve, which shows in diajram form the points in coavsrsion

experiences, This is acoeyapd by Coe, Haslstt, Forbush and others.

o

THE C OURVE
‘F

C oNvERS/! o 30~

* The Boy Problem ,( See under Adolescencs.)pp.20-46,
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Prof, Hutchson * , thus summarisss ths phsnomenon of adolsscsal soavarsion.
" Conversion is one phase of the birth of new powsrs ., The individual
in adolescencse achieves a new sslf-consciousness ., He ceasss to be ths
mers recipient , and becomss a persén, a unit in society, a producer, Ths
rsasoning and judging powers come to fruitiom , Ideas san be hsld steadily
in the focus of consciousnsss, and the will is invigoratsd. A nsw set of
ensrgises, ideals, and forces have comes into exisbsncet“

"Phis birth of new powsers may taks place with a little or with

much disturbance of the equilibrium of ths eslf, When the disturbaancs
is great , when the slemsni of personality for reasons of hersdity , en-
viroament or training ars vsry hesterogsanous; whsn thers is difficulty
in shifting the field of comnsciousnsss from one level to anolhsr, then,

eonversion is tne name givem %o ths mental procsss , or psychiecal pro=-

c2ss by which equilibrium is restorsd to the mind, and ths personality

bescomes nuclsatsd, definite, and sffectivs.™ !

Conversion is ths lifting of 1ifs to a hugher plane ., The attaininag
of a higher plane of spiritual vitality on which imposSible things becouns

possible . Sudden conversions result from the uprush of a sst of thoughts,

memories and feslings firom ths subliminal self to the foous of atieniion |

or to the forefront of consciousnsss, .

The thiughts and feslings in

S and M are brought to and forced up
ia F ™

Subliminal : - :
20ns8c10usn28s..4dee | [ Feoloovdaee} .s,«Tocus of eonseiousn=sss,

fr & aoﬁ&rgiﬂ of ths field of
consciousnass,

* Nobes on the Psyoholo3y of Religion., 1916, Meadville Theologieal Sehool. |

|
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Dr. Dodson im his lecturss given in the Summer Iastituts of Religious
Bducation , alb Meadville July 5 - 21, 1916 gavs out some leaflests marksd
" The Psyoholoiy of Religion V."On it hs says, " Conversion, which was
formeply belisved to be dues to the miraculous operation of the Holy Spirit,
is now rsgardsd as a erisis in the normal development of the higher lifs,
This process of unification, of straifhtenini out, of order-umaking, may
b suddea , liks the orystallization which takes placs in a saturated
solition , or may be sprsad oult over a number of years. Instincts may
slowly ripen in the sub-conscious ( or sublimiaal ) rsgion of 1lifs, yet
their rsvslation may be sudden , as when two psople have besn in love
with esach obher are astonisnhsd to fiand it out. St. Paul describess his
coavarsion as ianstaanlansous , but it is probable that he realizsd by
the faith and spirit , the 1ife and death , of the Christians hs was
persscubtini, He bsat down in himsslf thesr tsandeanciss » suppressed them
as long as he could , but finally they attained ths suprsmacy sith an
uprush which revolutionized life. sessssesvsavssces +

Great harm is dons to young people by revivalists ignoraat
of ths natﬁra of human nature , and the law of develppmsnt, Their methods
oftea ammouni to an attack on the psrsonality, and are sometimes rscognized
to be a kind of hypnotization.. . s..vssessssss ssselhe violence which is
done to ehildrsa sesking to oonform their conversion to that of hardsnszd
sinners taken as a typPOessss o

Dr, D.S.Jordan has said somewhsrs , " Thers is no right way
for the development of all men., Each must live his own life,.cscccnss™
I was told by a lady that she had rsct&vai a lstter from a young man who
nad eshanged his life and attitude bowards his fellow msn by rs§ding
gmerson's sssay on " SelffRalianoa.' It is not necgssary to havs a bunglsr

with & erude intsllect, a tent and saw-dust trail to influence aesn,




( personality ; eonversion.Sick souls,

‘Relates to past and futurs ; racial wisdom(imstincts

sasdens3s and intsllset. It rslates to time and
spacs , Logic and the seisnces,

++.«Relates to ths body.

<k : _ Religion has its seat in feelinjs etc, the
A { Sensses - Intsllsct. e : R e
= region B. Ib bubbles up and A, decides
g what kind of rslision we ars to havs,
Instincts,
: Ideas fvalues)
B o The loecus of personality is B. It is hars
Character i e
. also that we havs our ideals, The thing to
sih remeabsr is that there is no such thing as
RELIGION Pure Thinking or pure thoeusht ., We must

rscoinizs that life is a unity and the whole
paing reacis.

Nervous Life,

( From Dr.Dodson's Lectures.)
50&y0
iy e c

Duriag the ceoanvarsion experieance bLhere is $n aprush of the feelinis stoc,
from ‘B. and as vital changes are taking place in C. The force is felt
in A, We may say that the conversion experience is a self-rsalizing
experisnce, |

The conversion experience is accompaniasd by the awaksnini of
the COSCLENCE , There is a moral feeling at an early ase, say sertain
writsrs, and Birnsy holds that as sarly as at the ajs of four ecoanscisnce

makss its appearancs., *

* Birney : Childhood . ( Ses under Conseisnce,)




-

" The budding eonscisnce which appearsd about ths fourth ysar , and

which through its expansion , has led the boy to do without protest

what his parents, teachsr, or society rsquired, now , feels a need for
soms othsr gﬁida to conduct, some explamation of human life and its
phenomsna, Truly vhis pefiod has been designated as the ® gecond birth ",
Note, I think that krs. Birmey haa fallen into the mistake of confounding
the inséimects - docility and obedience - with conssience.)

Conssisnce has two slemsats, 1., Moral Sudgment, and 2, Woral
oblidation - ths ssnss of oushtness, ths Catsgorical imparativa of Kant.
The mistake that eertain peopls make is now apparent. In judgmsnt we have
the element of rsasonini, Does a ehild of foar.raason suffieiently %o
pass moral judsments ? If so then the ehild acts as a free persos and
is rssponsiplg for every act. Are we willing to defsnd this position ?
The Century Dictionary thus defines consgisnce, "™ Thes consciousnsss that
acts for whieh a person holds himsslf responsible do or do not conform
to his ideal of right; the moral judiment of the individual applied to
his own conducty in distinetion from the perception of right and wrong
ia the abstract, and in the conduct of others, It manifssts itself im ths
feseling of obligation, or duty, the moral imperative - I ocught, or, I
ouiht not; hence the Voice of Conscisnce.™ Hers we finfl the slemsnts of
sslf-consciousnsess ; of the ssnss of the ' altser ' and the ability to
pass judgmsnts, All thess arrivs during adolsscence and for that rssason
it is said that Conscisnce awaksns duria2 adolesecsacs,

Religion is a complex of experiasncess and one of ths factors
whioch maks this complex is conscisncs. This is the athical emotion and
can not maks itself felt until the devslopment of ths social attitudes.
The Voice of Conscisnce has callad ths grsal prophsts and leadsrs of

humanity ia moral and spiritual mattars,



How Does Conscisace Act ?

A. 1t eompells us 8o do hommajs to a nobls act.

B» It fills us with righteous indijnation at the sight of bassness
and cruslty. :

Ce It produces in us an intenss self—abhoﬂ}nsa , an almost unbsarabls
shame when ws havs broksan a saersd obligaﬁion , or failed to fulfill an
imperativs du£y.

D. It producss a wonderful senss of satisfaction and peacs . A ssanss of
hammony with the Highrest and the best in the Universs when we havse dons

a paianful or diffieult right "*

It will be sesn that Conséisnce involvss elements which can
not be found sarly in the ohild experience, Ths individual must firsi
have a social experience.

If thea, thers is ths slsment of reason in odascience , it is
sasy to sss that to havs conscisnitous msn insbtead of relisious bigjots, or
fanatics , we must train the MIND TO THINK CORRECTLY ON MORAL PROBLEMS.
I SUCH TRAINING HAS BEEN GIVEN WHENEBVER A QUESTION DOES COME UP REQUIRE-

ING AN IMMEDIATE MORAL JUDGMENT THE CONSCIENCE WILL ACT SPONTANEOUSLY.

* Notss on the Psychology of Reliszion : Prof, Hutohson, 1916,
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CHAPTER VII.
Bducational methods., Importance of method. Preparszdnsss., Preseatation.
Generalisation. Application. Theological and Evangelieal treatments.
The narrowness and limitations of thsology, By relifious education
some mean the study of the Fible. The limits of sueh a study, Religion
notconfined to one race, one book, or ons psopls, Modera msthods. The
conducting of elasses . Recitations. Lecturss. The conversational

met hod.

ONE THING 'ﬂ;E.MUST BEAR IN MIND - THAT NO MATTER WHAT METHOD WE
EMPLOY, OUR SUBJECT MATTER AND METHOD SHOULD BE MADE TO CONFORM TO THE
CHILD AND NOT THE CHILD TO THE METHOD.

After studying the instincts, emotions, feslipés and ths shangss.
that take place during adolescence, what method shall we usé ? We have
discussed thres principal methods before the sdusational world today.

1. Adaptation , Adjustment and Specialization of functions,
2., The Recapitulation Theory.
3¢ The Culture Epoch Theory.

fe have commented @n the theories advanced and now we are _
to echoose after considering religion from the psycholosieal point of view,
Thers are good and weak points in all, but after all we cannot follow
one hard and fast rulr and musi adapt oursslives, What is ths moral or
religious truths that we want to impress? Are we fashioning men and
women, preparing to meet theit God aftsr death, or are we training men
" and women of character who are conscious of the presence of the sver-

loving Father who needs Kis children to fulfill His purposes ? WKhat we




ass to teach and how , depends on what we ars trying to do. Let &gksay

frankly that I do not belisve in preparini men for their graves. I think
to do so is good time and eneriy wasted., And in this scientific age we
must conservs our‘eneraiss , be they physical, moeal or spiritusl, MHanm
beiné a psycho-physical organism, we cannol esven paks true distinctions
bétwaau the physieal , moral, and the spiritual, but let us do so for
purposes of study.

fie have an organism conscious of certain powers, but ths grsat
smotional 1ntensity , and the very nature of the forses maks it nscsssary
for us, undsr our present system of civilization, to suppress and control,
For example take the sexual imstinet ., It is one of the sacsrasd gifts of
Godyyet it is the cause of most of the misery of the world. As religious
teachers it is our duty to so direct , train and teach our children to
so oontro%{\the instinet that instsad offl a curse it may become a blessed
3ift for all, and that through ;hs proper use of ths instinel we may
produce a race offi men and women who caa truly elaim to be ghildrsn of God.
It is the adolsscent that needs the most &iraetidn. The younier ehild
is sasy to restrain, the instincts ars yet fesble and easily held in
check and the ehild has not lost {he sense of dependence, The adolesscsnt
howsver, finds himsslf in a new world and has a new relation to imstitu-
tions. Bubt there is no senss in giving them a lot of philosophieal or
thsologisal abstractions becauss the theorizini mood comes latser, Our
wethod, then, must smwbrace ths subjset maitter taught so that we may
go from the concrste to the abstract., We must go fron the known to the

unknown; from the pressat into the past and future, James * says , that

* Psyochology . Briefer Courss. p. 328.
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w the greal maxiam hﬁ pedagogy is to knit wevery new piscs of knowledgs
on to a pre-sxistiang euriosity., i,s., to assimilate its mattsr in soms
way to what is already known." ( Italics mine.) .

The curriouium should be so0 ar anged that everything can cone
within the ehild's limitations, In a eertain church the young girls,
and the young women were studying the question of miracles . It is need=-
less to say that neither class was ablse to understiand the subjsot, The
pastor had to give each class a sunday and then tried to maks them grasp
the problem within limitations,

The parts of the work in the Sunday Sechool must revolve about
a comson center, and so all materials must be relaied. The teachsrs musi
be famiiiar with their subjeots , A method followed by the Herbartians
commends itself.
1., Preparedness,
2, Pressntation.
3« Assimilation.
4, Gensralization.
e hpplication,

This is a praotical and scientific melhod of treatment, In the
first, the subject matter is studisd and the material pfepared in a fit
way and then pressnted, The pressntation must be mads such that assimila-
tion may be possible. In generalization we have the relation of ths
past and the present and also a peep intc the future and an attempt to
draw general truths, The last step is the practice of the theory, the
vital thinﬁ. Here we have activity and self-expression in the realm of
polities, morals and religion in terms of service.

The order of ouf studies must be suited to the developing mind,

W#e must not fall into the error of established ehurehes in treating our



subject under two 5eads,-
1, Thecologisal.
2, Bvangelistic,

The first disposeé of God, sin, prayer, regeneration etc, It proceeds
from the genersl to the particular., This is nedither scientifie, nor
helpful, BELIEF MUST BE THE FOUNDATION OF SUCH A STUDY, AFD THIS IS THE
REASON THAT IN ADOLESCENCE THIS SORT OF RELIGION IS UNDERMINED.We must
use the fenetic method whieh is the naturel method. We must have & pur-
pose , and that purpose must not be to produce sectarians but men and
women of Christisn ocharactier expressed in Christlike lives. We must
teach'thap there is sueh & thing as social résponsibi]ity } that religion
weans devotion to souls and service; that there can be no such thing as
individual sslvation wunless the person brings to pass social sslvation.
fihat a priviledge we have ! He are to help fashion souls that are cons-
cious of the Father of us all.

We must have i cur method +ihose facts. whieh function for.-
1, The developmeni of charactervr.
2., Studies must be related, but not neckésssrily econfined to one book.
5« The work shoulc be GRADED , having imn mwind psyehclogical factors,
4, We must sllow for INDIVIDUAL VARIATION, and not apply broad general-
izstion, 5
5. There should not be too much material , but whatever there is ought

to be of great value,

e san begin by teaching the stories of the 0ld Testament, and
also stories from other ETHNIC SCRIPTURES ., We ought to teach fairy
tales and short stories having woral significsnce., We can have nature

study , and simple poetry. I would not lay emphasis on the Miracles
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until the adult classes are reached, and then I would treat them as
T ot _
& critical study. During adolescence a greal deal ef good can be dene by
laying stress on the bhumanity of Jesus, then by emphasising metaphysicsl
doctrines as to his person or nature. 5
He must use ithe religious consciousness es & great dynamie whieh
|
is to enerpise and vitalize each mook and corner of our being and illumin-
ate cur every day actions., Religious education is not something different
from cther edueation,- the difference is the stress laid on the higher
things of life. Religion is a sacred idealisw whieh is to make humanity
VR : ; . Becflnnag
realize its divinity, and thus ever strive for the perfection which pa
it on . The home, the publiec schocl, the social organizastion , are all
striving to produce a nobler humanity., The individual experience and the

accumalated experience of the race producing great VALUES, Religion

person is & self-appointed nminister of God, whose altar is the world ,

and his sserifices a sanctified life, living to serve in the spirit of

must conserve these, snd give birth to others, The religiously educated
Jesus and the love of Cod and man,

May God give us the power tc earry on this work, i

Methods of Conducting Classes, !

The pupils of the Sunday Seho:l have a wide range of inteliigegce,:
and unlike the ehildren of the publie schocls eome as & rule from free
will, It is evident that we cannot decide on one wethod alond, but let '
us eonsider the methods used in publiec school teaching and see if we
cannot eannot use the same methods im our Churech Sehools, It was for this
reason that at the outset we tried to show that there was no radical
difference between réligioua educstion and any other kind of education,
the difference is in materials used and the end in view.The methoods

must be identieal - for teaching is teaching.




Classification of Methods.

All of us have noticed in owr own school experience that differ-
ent teachers have different methods suited to the subjects taught and the
students in attendance , These are :

1, The Recitation Method.

This presupposes assignments and preparation. The pupil is
expected to study a particular , assigned lesson and is expscied to re-
cite on Sunday., The teacher is not really an instruetor, but a living
guestion mark who often higeé hié own ignorance by asking a lot of ques-
tions, He thus disgusts the students and destroys the valus of the School.
He asks thewm if the lessons have been read and that is the end of it all.
Now this method has its advantages, but I fear it is abused.'Tﬁa process
~involves,

A, Mechanical treatwent of thes leétoﬁ.

B, The teacher depenfls on the book, and is no more than a phono=-
graph . A teacher if anything must be an INSPIRER , an INSPIRATION at
#gll tiwes and above all in the Sunday Sehocl., A seintly , sweet, gfenerocus,
noble hearted teacher can do more to produee dood men and women than the
wemorising of every river in Palestine, or the reciting of passages
dealing with the ages of the patrisrchs, If this method is used, ths

temptation it of€ers must be avoidads

2, The Comversational Method.

The teacher must know his subject well., He must be .able to get
what is of worth from the lesson and endeavor to bring it out before
his scholars, We must be careful, however, nob to drop into carelessness,
The skiﬂfuli teacher may rely on his power to twist and turn the words

and pass away the time, To use this method the teacher must have fores of
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personality, so that the students may not come and go to the Sunday Sehool
without getting some imspiration . If the lesson is more kike & seminar,

where dif ferent persons contribute, the dancer is gdreatiy eliminated."

3. The Lecture Method.

The teaeher is the lecturer and presupposes that the students
are there to get information., Heis a greal tescher who can leefure in
such a way that interest is kept alive, He must have an engaging person-
ality , and be a good speaker, No ammount of information can keep the
attention riveted upon him. He musi know enough of erowd psyehology to
contrcl a larce class, or audience.

In the Men# Class of the First Universalist Church , at Kent O,
a2 eombination of the segond and third methods are used. The leader of
the Class lectures frdififtezn to twenty minutes - rather introduces
the subject . After that all are fresz to join in the discussion., And
there is no iaiting , Or urging. The men are anxious to learn and teach
in turn by eentributing their own sxperience.

I believe that the firstl method would serve well for the young-
er ehilaren , but above twelve years the second or third methods ocught
to be used., A gfeat deal depends on the ability and the training of the
teachers, and the quality of the material handled . The younger echildren,
those below ten, ought to be ¢iven some sort of manual work to do also.
Drawing, and elay-modélling would be of great use inm tsaching in thé
Sunday Sehool, This summer (1916) I notieed in the praetiece classes held
during the Summer Institute of Religious HEduestion, that nothing interest-
ed the children amy more than the elay work they did and the drawing of
Biblical seenes, The children used L imagination ,for example

in illustrating the Twenty Third Psalm.



Fhat to Teaech.

So mueh has becn written on this subject and so mueh depends on
the attitude taken by the partiecular group echoosing the material , that
I shall simply state a few principles whieh ought to be taken as guides
to the echoice of material,

1. Rewember that the ehild is not a reasoning eresture, and you
cannot trll all the whys, and wherefores. Whatever is imwparted must be
aut horitative, because the child will obey. If you train yourself , and
are intellectually honest you need have no fear as to the ehild's future.

2, Do not bluff the child when he asks questicns., If you remember
that what impression you make upon him may last his lifetime. If you can-
nct answer him get someone who ean, If you do not, the ehild will lose
confidenee in you later on, and the damsgde done will be irreparable.

5« Do mnot think that the ehild wants any metaphysies, and do not
try to teaeh him a lot of metaphysiecal nonsense, whieh you yourself can-
net understand. j

4, Tesch that God is the loving Father of all peoples; that God
cares for everybody. Teaech that God is Love, and that he should not be
afraid., Teach him God as Jesus understood Him.

5. At first tesch the child 'oughtness' and 'oug¢ht-not-ness' and
he will do what is right, When adolesesnce comes and (onscience swakes ;
when morals take hold of him; when the moral imperative urges what is
right , and when the child has become a man, put awsy ehilaish things
and give him the problems of the world to reason about and to solve,

ﬁ.;Give people ceredit for having a little wore seﬁse than you some-

times think they have, and do not be afraid of the truth., Know the Truth

and the Truth will make you free.
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7. Remember that moraljty is a part of religion, and that religion out- ;
side of morality is absurd. The relicious man MUST be a MORAL man., The
moral man is a true Brother of Man and a Son of CGod. |

8. Do some sood to someone,and God will take care of the rest. i

& K %k %k ok ok ok % Xk
CONCLUDING REMARKS .
This is an age of progress and education.' The churches are challenged
fron all sides to practice the teackin3 of the Master. Too much stress
has‘teen laid @n Theoloiy and little on the value of character in the |
here and now.,” Thinkins men do not take tne statement of the older

churches that man is totally depraved, or tnat in order to re saved it

\
is nec&ssary to have any peculiar conversion experience. Let us ke honest
and face the facts. Tne Fatherhood of God and the Brotherhocd of Man idea |
is here to stay and we nmust do ourp share tobring it to pass.  The only

way possible is education.’ e must use the method of educational art e e
psycholoiy points ocut the way. fe must teach the simple tut eternal truths
of the Master, and that living as worthy disciples means salvation., Tne
world is giving up the idea of a sacramertal salvation. Salvaticn is a

process and it must bte found in the development of men and women who ty

their lives can save the worlid. Are we willing to rte larger than sect

or creed ? Are we willing to be Christians instead ¢f tigoted sectgrians?

If we are, then we are saved. Let us take the gcod from all ages, and

all peoples and using them as gieat forces in history 4o onward and up-

ward forever, ‘

THE 4&ND .
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APPENDIX .

Definitions of Edueation.

8
2,1
3
4,

Ba:

6.

70'

B;:

The end of education is comwunity life, = F,.W.Parker.

Education
Edueation
Education
Bducation
Education

It 1s the

is a development of the whole man., - Comenius.

is a.conscious or voluntery evolution. - Davidson.

aims at the realizastion of the typicsal man. = Payne.

is the art of forwing men., - Montaigne.

means the universal distribution of extant knowledge. - Ward.
business of education to.develop the ideal prize man., -

Riehter,

The work of education i1s to make ehanges in human minds and bodies. =

Thorndyke.

9. What sculpture is to s bloek of marble , education is t@ the human

soul,

Addison.

10, The attainment of a sound mind in a sound body is the end of educa-

tion, - Locke.

11, Education is not the storing of knowledge but the development of

power, = Crouti.

12, The end of education is to train away all impediment, and to leave

enly pure power, - Emsrson.

13,  The
psffect
14,
ment is

15. The

- The

true aim of education is the attasinment of happiness through
virtue.- Aristotlé.

realization of all the possibilities of human growth and develop-
gdueatiom, ~ Parker.

object of eduecation is preparation for mors effective serviece

in state and ehurch, - Luther.

16, The primary principle of educaiicn is the determination of the pupil

to self-activity. - Hamilton.
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17, Education is the process of which the individual man elevated hinmself
to the species. - Rosenkranz.
18, The objeot of educaiicn is the realization of a faithful, purs,
inviolate, and nence holy life. - Froebel.
19, Morslity is unanimously aeknowledged the highest aim of humanity,
and consequently of education, - Herbart.
20, The end of education is triple,

a. To develop the mental faculties.

be To communicate knowledgie, and

e. To mould sharacter., - Thiry.
21, Bducation is the organization of acquired habits of aetiecn such
as will fit the individual to his physical and social environment .-

#illiam James,

22, The purpose of education is to traim ehildren, not with reference
to their zueéeqs in the present state offi soeiety, but to a2 better possible

state, in accordance wikth an ideal conception of humanity. - Kant,
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Definitions of reiifion.
" A woeship of Humanity."- Frederiek Harrison.
"Reverence for the Unknowablel - Herberi Spencer.

. iofship,and'the belief in higher powers! - Max Muller.

" Habitual and perwanent admiration and every form of enthusissm, be thsy
for science, for arﬁor for morals,"-

" Rrligien is the belief in and the worship off an Ever-Livimng God, that is ,
of a Divine Mind and Will, ruling the Universe and holding moral relations
with men," f Martineau. -

" Religion imvélves,-
1. His feeling and relation to God or Nature or Reality. W
2, His relation to Humanity.
3¢ His thought about these relations and their comsequences. !

4,  The action resulting from such a life,

Ezra Albert Cook . Pro. Congregational College of Canada,

1
]

1 find the last definition most satisfaetory. For we are enmabled to take
in many who do nop belong to Christianity and also those who are noil in
the ehurches. Qther definitions have been given in the Thesis as the

sub jeet has develcpéd-;
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